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PREAMBLE

This is a successor agreement negotiated between the Manhattan Beach Unified School District
and the Manhattan Beach Unified Teachers Association, an affiliate of South Bay United
Teachers, the California Teachers Association, and the National Education Association. This
agreement is effective July 1, 2022, and shall remain in full force and effect up to and including
June 30, 2025, and from year-to-year thereafter unless modified by the parties as hereafter

provided.

The parties may reopen this agreement every year of the agreement after January 10 to negotiate

salary, benefits and up to three additional articles per party. Additional articles and subjects may

be negotiated as mutually agreed to by the parties. The party wishing to reopen the agreement to

modify or amend it shall submit in writing to the other party its request to do so, accompanied by
the articles it wishes to open.

This Agreement supersedes all past practices, agreements, traditions and rules or regulations
concerning the matters covered herein. Unless otherwise noted, all provisions of this Agreement
become effective upon formal ratification of the Agreement by both parties.



11

1.2

13

ARTICLE 1: RECOGNITION

Exclusive Bargaining Agent

111

1.1.2

1.13

114

The Board of Trustees of the District recognizes the Association as the sole and
exclusive bargaining agent and representative for the unit of certificated unit
members defined forthwith in this Article.

The unit shall include all temporary, probationary or permanent non-
administrative certificated unit members, including classroom teachers;
program specialists; resource teachers; home teachers; librarians;
psychologists; counselors; speech; inclusion specialists; teachers on special
assignment; Elementary Support Specialists; student advisors; and nurses. The
unit shall also include all regular temporary, probationary and permanent unit
members who teach summer school.

The unit shall exclude all other positions not specifically enumerated above,
including but not limited to: all casual employees; all classified employees; all
management employees; all adult school employees who are not regular unit
members; all Extended Day Program employees; all daily and long-term
substitute teachers and all confidential employees.

The unit inclusions of Section 1.1.2 are specifically worded to include only
those summer school teachers who are also employed by the District as
permanent or probationary teachers, full or part time, or as certificated pupil-
service personnel. The unit exclusions of Section 1.1.3 specifically exclude
adult school teachers who are not otherwise employed by the District in a

certificated position as defined by Section 1.1.2 of this Article.

The Association, in turn, recognizes the Board of Trustees of the District as the duly

elected representative of the people and agrees to negotiate exclusively with this Board

or its designated agents through the provisions of Government Code Sections 3540-

3549. The Association further agrees that it, its members and agents shall not attempt

to negotiate privately or individually with any Board member.

New certificated classifications created by the District and/or positions added to the

designated classes of this Article shall be subject to negotiations between the District



and the Association for inclusion in the bargaining unit. Disputed interpretations shall
be subject to resolution through PERB and not subjected to the grievance procedure

contained in this Agreement.



ARTICLE 2: DISTRICT RETAINED RIGHTS

All matters not covered under this Agreement or within the scope of consultation in

Government Code 3543.2 are reserved to the District including, but not limited to:

2.1.1 The financial structure of the District, including sources of income, taxes and
debt, investment policies, fiscal and budget control policies and procedures,
budgetary allocations, and expenditures apart from those expressly allocated
to fund the wages, benefits or other obligations of this Agreement.

2.1.2 The acquisition, disposition, and utilization of all District properties.

2.1.3 All services to be rendered to the public excluding teachers’ services as
provided for elsewhere in this Agreement but including personnel, facilities,
vendors, supplies, materials, vehicles, equipment and tools to be used in
connection with such services, the lawful subcontracting of services to be
rendered and functions to be performed.

2.14 The utilization of personnel not covered by this Agreement, including
substitutes, provisional personnel, consultants, instructional aides, classified
employees, confidential employees and supervisory or managerial personnel,
and the methods of selection and assignment of such personnel.

2.15 The selection, classification, direction, promotion, demotion, and termination
of all personnel of the District except as set forth in this Agreement.

2.1.6 The dates, times and hours of operation of District facilities and activities.

2.1.7 The safety and security measures for students, the public, properties,
facilities, vehicles, materials, supplies, and equipment.

2.1.8 The rules, regulations and policies for students and the public, and the
educational policies, goals and objectives of the District.

It is not the intention of the parties, in setting forth the above-mentioned rights of

management, to detract or diminish in any way the rights of the Association or of unit

members as expressly set forth elsewhere in this Agreement. It is the parties’

intention that the clear and explicit provisions of the other Articles of this Agreement
constitute the only contractual limitation upon the District’s rights.

The failure of the District to exercise any right reserved to it shall not be deemed a



2.4

waiver of such rights.

It is agreed that the contractual rights of the Association and of unit members are set
forth in the other Articles of this Agreement and that this Article is not a source of such
rights. Accordingly, any dispute arising out of or in any way connected with either the
existence of or the exercise of any of the above-described rights of the District, or
arising out of or in any way connected with the effects of the exercise of such rights, is
not subject to the grievance provisions set forth in Article 4, unless the grievance in
question is an allegation that the District has violated an express provision of some

other Article of this Agreement, which Acrticle is itself subject to arbitration.



ARTICLE 3: ASSOCIATION RIGHTS

3.1 The Association through its designated Officers, professional staff and faculty

representatives shall be entitled to the following privileges:

3.1.1

3.1.2

3.1.3

Distribution of Association communications through the use of interoffice
mail, intradistrict mail, school mail boxes, electronic mail, bulletin boards, and
virtual platforms. All such materials shall be clearly identified with the
Association’s name
3.1.1.1 The Association shall have the right to post notices with an
appropriate Association identification, regarding activities and
matters of Association concern on designated bulletin boards, at least
one of which shall be provided in each site where unit members are
assigned in areas frequented by unit members.
3.1.1.2 The Association will not post or distribute information which it
knows to be false or defamatory. Such posting shall be subject to
immediate removal by management.
Opportunity to address newly hired bargaining unit members at District
orientation and school site meetings, and to announce building meetings of
Association membership and matters under consideration at faculty meetings.
The District shall notify the Association of all new hires who are members of
the bargaining unit within 10 workdays. The Association shall be granted
access to bargaining unit members during all District orientations for new unit
member hires. Such access shall be no less than one half hour, subject to the
terms contained in 3.4.1 herein. The Association may opt to meet with new
hires at times outside of District orientations, but within the work day by prior
written mutual agreement between the Assistant Superintendent, Human
Resources, and the Association.
Use of school buildings and facilities for Association activities only outside
established work hours except: (a) when an authorized Association
representative secures advance permission from the Superintendent or their

designee for use of school facilities within established work hours; (b) when



3.2

3.3

3.4

3.1.4

3.15

Association activities do not interfere with the school program or duties of unit
members; or (c) when Association activities do not interfere with the rights of
employees to refrain from listening to or speaking with Association
representatives.

Access to unit members at their places of assignment, so long as such access
does not interfere with the assigned duties of other unit members or disrupt the
operation of the school site or other place of assignment.

The Association may appoint a bargaining unit member to each District

committee where the District intends teachers to be included.

District Information

3.2.1

3.2.2

The District will make available online access to current Board Policies and
Administrative Regulations and materials reflecting any changes or
amendments to such policies and regulations.

The Association shall be granted release time for no fewer than three (3) unit

members, when School Board meetings are held during the teacher workday.

Upon request, the District will furnish to the Association nonconfidential information

relating to employer-employee relations, salaries, budget, District finance and other

available and appropriate information that is of concern and/or interest to the

Association in fulfilling its role as the exclusive bargaining agent. The Association shall

have the right to obtain necessary information regarding unit members.

Release Time

3.4.1.

3.4.2.

3.4.3.

For unit member use, the Association shall have up to a total of twenty-eight
(28) days per year, scheduled with the agreement of the District (which shall
not be arbitrarily denied), at no loss of pay to unit members, for conducting
pertinent Association business at the discretion of the Association. The
Association agrees to pay the actual substitute costs.

The District will provide the Association reasonable release time for the
processing of grievances, negotiations, and addressing new unit members
subject to the terms contained in 3.4.1 above.

The Manhattan Beach Unified Teachers Association president, if a secondary

teacher, shall have the equivalent of one period per day release time for work



3.5

3.6

3.7

of mutual benefit to the District and the Association. The MBUTA President
shall receive district-paid release time from 20% of their assignment in order to
carry out their official Association duties. If the president is an elementary
teacher, they may have the equivalent amount of release time (20%) which
shall be taken in a manner that allows for replacement by a District-paid
substitute teacher; on such occasions, the president shall use their best efforts

to arrange for use of the same substitute to assure instructional continuity

Payroll Deductions

3.5.1.

3.5.2.

A unit member who is a member of the Association may sign and deliver to the
District an authorization for the deduction of unified membership dues,
initiation fees and general assessments in the Association. Such authorization
shall continue in effect until revoked by the unit member.

Pursuant to such authorization, the District shall deduct one-tenth (1/10) of
such dues from the regular salary check of the unit member each month for ten
(10) months. Deductions for unit members who sign such authorization after
the commencement of the school year shall be appropriately prorated to
complete payments by the end of the school year.

With respect to all sums deducted by the District pursuant to authorization of
the unit member, the District agrees promptly to remit such monies to the
Association accompanied by an alphabetical list of unit members and amounts
withheld for whom such deductions have been made and indicating any
changes in personnel from the list previously furnished. Any changes in dues
deduction or deductions for Association-related benefits shall be made only
through the Association Office by written authorization.

The Association agrees to furnish any information needed by the District to fulfill the

provisions of this Article.

Association Membership

3.7.1.

Employee Rights

The District and the Association recognize the right of employees to form, join
and participate in lawful activities of employee organizations and the equal

alternative right of employees to refuse to form, join and participate in



3.7.2.
3.7.3.

3.7.4.

3.7.5.

employee organizations. Neither party shall discriminate against an employee
in the exercise of these alternative rights.

Accordingly, membership in the Association shall not be compulsory.
Payment Method

Association members may annually pay dues directly to the Association.

As an alternative to the direct payment method, an Association member may
voluntarily sign a written assignment authorizing deduction of dues. Upon
voluntary authorizations duly completed and executed, the Association will
direct the District to deduct from the pay of members and pay to the
Association the normal and regular monthly dues. The Association will provide
the District with a copy of the member’s signed authorization.-

The District is under no obligation to make payroll deductions for periods
during which an Association member is either terminated from active
employment or not on the District’s active payroll for any reason, including,
but not limited to, layoff and voluntary leave of absence for more than thirty
(30) days. Upon the rehiring of any Association member, or upon the recalling
of an Association member from layoff status, the District will resume or
initiate dues deductions for such member upon direction from the Association.
The Association will provide the District with a copy of the member’s signed
authorization.

Obligations of Parties

3.7.5.1. District's Obligations

The District’s sole and exclusive obligations under this Article are to
make payroll deductions pursuant to Section 3.7.3 of this Agreement.
3.7.5.2. Association Obligations

The Association shall be responsible for encouraging Association
members to fulfill obligations defined herein and to collect any dues
which may be due and payable to the Association.-

3.7.6 Hold Harmless Provision

The Association shall hold the District harmless, and shall fully and promptly
reimburse the District for any legal fees, court costs, or other litigation

10



3.8

3.9

3.10

expenses incurred in responding to or defending against any claims against the
District or any of its agents, or employees, in connection with the
interpretation, application, administration or enforcement of any Section in
this Agreement pertaining to Association membership and/or Association
dues.
Except in cases where it is believed that the immediate safety of students and adults on
campus is at risk, the District shall, prior to any search of a bargaining unit member’s
personal property, notify the bargaining unit member of their right to Association
representation prior to the commencement of any such search. The bargaining unit
member must decline Association representation in writing. No search shall be
commenced without the written approval of the bargaining unit member if the
bargaining unit member declines Association representation. No search shall be
commenced without the written approval of the bargaining unit member and the
Association representative if such representation is accepted.
At the request of three (3) or more Association members at a school site, the principal
will arrange a meeting within a reasonable period of time to discuss school-related
concerns.

3.9.1. Principal’s Advisory Committee Meetings

The principal will meet with the Association representatives at the site upon
request to discuss school-related matters.

3.9.2. Superintendent’s Advisory Committee Meetings

Quarterly, upon request of the Association, the Superintendent and/or their
designee(s) shall meet with the Association President and up to 5 designated
leaders of the Association to discuss matters of concern to unit members and
the District.

Employee Information

3.10.1. Unit Member Names

Subject to Government Code section 6254.3(c), the District shall provide the
Association with names and addresses of all bargaining unit personnel hired
on or before September 1 of each year no later than September 15 of each

school year and of all bargaining unit personnel employed after September 1

11



3.10.2.

3.10.3.

of each year within ten (10) days of employment. After September 1, the
District shall provide to the Association a complete list of all members of the
bargaining unit upon request of the Association.
Other than a substitute situation, the District shall notify the Association of any
circumstance when a non-bargaining unit member is hired to fill a bargaining
unit member position.
The District shall provide written notice to the Association prior to any
bargaining unit member being added to or removed from the 39-month rehire

list.

12



4.1

4.2

ARTICLE 4: GRIEVANCE PROCEDURE

Definition of Terms

41.1

4.1.2

413

Grievance - A grievance is a written statement by a unit member or the
Association alleging that the District has violated a specific Section of this
Agreement and requesting a specific remedy. Actions to challenge or change
the policies, regulations or other matters outside of this Agreement are not
within the scope of this procedure. The sole and exclusive remedy for a
violation of any provision of this Agreement is to file a grievance pursuant to
the terms set forth herein and to follow the procedures set forth in this article.
Day - “Day” is a working day of the unit member, or, at the request of the unit
member, “day” is a day when the District office is open for business. Either
party may postpone the processing of a grievance for the duration of a vacation
period.

Immediate Supervisor - The immediate supervisor is the lowest level

administrator having immediate jurisdiction over the grievant who has been

designated by the District to adjust grievances.

General Principles

421

4.2.2

4.2.3

4.2.4
4.2.5

All unit members have the right to file grievances in good faith without fear of
prejudice or reprisal.

It is in the best interest of all concerned that all grievances be resolved as
quickly as possible in an orderly process, and at a level as close to the focus of
the grievance as is practical.

All grievances shall be in writing and shall be initiated on the District
Grievance Form. The District shall make such form available at all school sites
and the District Office.

The District shall maintain grievance files separate from personnel files.

If the same complaint or substantially the same complaint is made by more
than one unit member, only one unit member on behalf of himself/herself and
the other grievants may process the complaint through the grievance procedure.

Names of all aggrieved parties shall appear on any documents related to the

13



4.3

4.4

4.2.6

4.2.7

4.2.8

settlement of the grievance.

Any unit member may at any time present grievances to the District and have
such grievances adjusted without the intervention of the Association, as long as
the adjustment is reached prior to arbitration and the adjustment is not
inconsistent with the terms of this Agreement — provided that the District shall
not agree to the resolution of the grievance until the Association has received a
copy of the grievance and the proposed resolution and has been given the
opportunity to file a response. Upon request of the grievant and concurrence of
the Association, the grievant may be represented at any stage of the grievance
procedure by a representative of the Association.

If the grievant is not represented at levels 1, 2, and 3 by the Association or its
representative, the Association shall have the right to state its views at all
stages of the grievance procedure, and to be present at any hearing before the
Governing Board.

If both parties mutually agree in writing prior to the expiration of the timelines
defined in this article, timelines may be waived at any level of the Grievance

process.

Required Pre-Grievance Conference

Before filing a formal written grievance, the grievant shall attempt to resolve it by pre-

grievance conference with the grievant’s immediate supervisor.

Formal Level — Steps in Grievance Procedure

441

Level |

Within thirty (30) days of when the grievant knew or should reasonably have
known of the act or omission giving rise to the grievance, the grievant must
present such grievance in writing, on the District Grievance Form, to the
immediate supervisor. This statement shall be a clear, concise statement of the
grievance, the provision(s) of the Agreement involved, and the specific remedy
sought. The supervisor shall communicate a written decision to the unit
member and the Association within ten (10) days after receiving the grievance.
If the supervisor does not respond within the time limits, the grievance is

automatically moved to the next level.

14



4.4.2

443

444

Level Il

4.4.2.1 Inthe event the grievant is not satisfied with the decision at Level I,
the grievant may (within ten (10) days) appeal the decision, on the
District Grievance Form, to the Superintendent or designee. Failure to
meet the time limit shall constitute an automatic withdrawal of the
grievance and the grievance shall be deemed resolved.

4.4.2.2 The Superintendent or designee shall communicate a written decision
to the grievant and the Association within ten (10) days after
receiving the appeal. Either the grievant or the Superintendent or
designee may request a personal conference within the above time
limits. If the Superintendent or designee does not respond within the
time limits, the grievance is automatically moved to the next level.

Level 111 — Mediation

Mediation prior to arbitration shall be pursued if the grievant and/or the
Association is/are not satisfied with the Superintendent or designee decision at
Level I1. A request for mediation must be submitted in writing to the District
within ten (10) days of a written decision being rendered or should have been
rendered at Level II.

Within ten (10) working days of requesting mediation, the Association shall
request that a mutually agreeable mediator from the California State Mediation
Service, or from any other dispute resolution center, be assigned to assist the
parties in the resolution of the grievance.

No later than 30 days following the request for mediation, the mediator shall
meet with the grievant, the Association, and the Superintendent or designee for
the purpose of resolving the grievance. The timeline may be extended by
mutual agreement of the parties.

If an agreement is reached, the agreement shall be reduced to writing and shall
be signed and shall constitute a settlement of the grievance.

Level IV-Arbitration

4.4.4.1 In the event that the grievant, the Association, and the Superintendent

or his/her designee have not resolved the grievance with the assistance

15



4.4.4.2

4443

of the mediator within ten (10) working days from the last meeting
held with the mediator, the Association may at its sole discretion,
proceed to arbitration. A grievant who wishes to have her or his matter
heard by an arbitrator, may submit a request for arbitration to the
Association within ten (10) working days of the last meeting held with
the District and the mediator.

If the Association concurs with the grievant’s request for arbitration,
the Association shall, within ten (10) working days after receipt of the
request for arbitration, submit a request in writing to the
Superintendent for arbitration of the dispute, and the District shall join
in the request. Such request must be made within thirty (30) days of
the decision at Level I11. Failure to meet the time limit shall constitute
an ultimate withdrawal of the grievance and the grievance shall be
deemed resolved.

The Association and the District shall attempt to agree upon an
arbitrator. If no agreement can be reached, the parties shall request
from the American Arbitration Association, a list of seven (7) names
of qualified arbitrators. The District and the Association shall
alternately strike names from the list, with the order of striking being
determined by lot. The last person whose name remains after the
striking procedure shall be the Arbitrator.

The Arbitrator shall, as soon as possible, hear evidence and render a
decision on the issue or issues that were submitted to arbitration. If the
parties cannot agree upon a submission agreement, the Arbitrator shall
determine the issues by referring to the written grievance and the
answers thereto at each level. If either party raises an issue of
arbitrability, such party raising the issue may request, by written notice
to the other party 48 hours in advance of the hearing, a separate
hearing on the issue of arbitrability. Such decision may, upon
agreement of the parties, consist of a decision without written opinion.

No hearing on the merits of the case will be conducted until the issue

16



4444

4445

4.4.4.6

of arbitrability has been decided.

After a hearing and after both parties have had an opportunity to make
written arguments, the Arbitrator shall submit in writing to all parties
copies of the award.

The District and the Association agree that the jurisdiction and
authority of the Arbitrator so selected and the opinions he/she
expresses will be confined exclusively to the interpretation of the
express provision or provisions of this Agreement at issue between the
parties. The Arbitrator shall have no authority to add to, subtract from,
alter, amend, or modify any provisions of the Agreement or impose
any limitations or obligations not specifically provided for under the
terms of this Agreement. The Arbitrator shall be without power or
authority to make any decision that requires the District or the
Association to do an act prohibited by law, or in violation of this
Agreement or that involves the exercise of discretion by the District
under the provisions of this Agreement or applicable law. The
decision of the Arbitrator, within the limits prescribed, shall be final
and binding upon the parties to the dispute, except as provided by law.
The fees and expenses of the Arbitrator and the hearing shall be borne
equally by the District and the grievant. All other expenses shall be
borne by the parties incurring them. Unless the parties mutually agree
to share the expenses, the cost of the services and expenses of the court

reporter shall be paid by the party requesting same.

17



5.1

5.2

5.3

5.4

5.5

5.6

ARTICLE5: SAFETY AND WORKING CONDITIONS

The District shall use all reasonable efforts to provide safe working conditions for all
unit members. The District and unit members shall monitor and correct unsafe and/or
unsecure conditions, when possible. The District and unit members will make
conscientious efforts to reasonably inform and comply with relevant District safety
practices and procedures.

Unit members will not be required to perform tasks that endanger their own health and
safety or the health and safety of others. Unit members are encouraged to report and
resolve unsafe and/or unsecured conditions with their immediate supervisor. If the issue
IS not resolved to the satisfaction of the unit member, the unit member shall notify their
immediate supervisor in writing, with a copy to the Superintendent or designee. The
Superintendent or designee will respond to the unit member within five (5) working
days with their initial assessment of the situation and an indication of any corrective
action to be taken concerning conditions which, in their opinion, would directly affect
the physical welfare of students, themselves and/or others. Should an investigation be
warranted, the Superintendent or designee shall provide a status report to the unit
member no later than five (5) working days from the date of initiating the investigation.
All accidents to unit members shall be reported immediately to the principal or their
designee. The principal shall review the cause and work for the elimination of said
cause.

The District shall provide to unit members where reasonably possible those classroom
and workroom materials and facilities reasonably necessary to perform their duties.
The District shall require unit members to have chest X-rays and/or intradermal tests
and/or to complete tuberculosis screening questionnaires as mandated by California
Education Code section 49406. The District will pay the costs of such procedures when
undertaken at District-approved or District-provided facilities.

Assault

5.6.1 The District shall inform the teacher of every student who has caused or who
has attempted to cause serious bodily injury, based on written records

maintained by the District or received from law enforcement agencies, as

18



5.7

5.8

5.6.2

5.6.3

5.6.4

provided in Section 49079 of the Education Code. Unit members may use
reasonable force under circumstances which require that they defend
themselves or students against an assault — provided, however, that such force
does not exceed that which is needed to repel or protect from bodily injury, and
provided further, that the unit member report any such incident to the
immediate supervisor within a 24-hour period. The above provision shall not
be read as a requirement that unit members must place themselves in danger of
serious bodily injury in order to protect another employee or student from an
assault.

Unit members shall notify their principals immediately in all cases of assault
suffered by them in connection with their employment. The principal shall
investigate the assault, obtain information from all sources, and upon request,
accompany the unit member in court appearances.

Unit members who are assaulted in the course of their duties may file a report
or complaint with the local police department. Upon request, the District shall
provide release time during the work day for this purpose.

Any unit member who has been the victim of a physical attack or the threat of a
physical attack which can be reasonably carried out, shall, upon request, be
relieved of all duty for the remainder of the day without loss of pay or leave

time.

Nothing contained in this Agreement shall be deemed as waiving the statutory rights of

a teacher to suspend a student as defined in California Education Code section 48910.

District and Site Health and Safety Committees

5.8.1

The District shall maintain a District Health and Safety Committee with no

fewer than one (1) unit member representative from each school site, each of

whom will attend all meetings of the District Health and Safety Committee, or

provide an alternate.

5.8.1.1  The Association shall appoint one (1) unit member from each
school site to the District Health and Safety Committee. This
appointee shall also serve on the School Safety Planning Committee

for their school site.

19



5.8.2

5.8.3

5.8.1.2

The District Health and Safety Committee shall meet no less than
quarterly to review and update the District Safety Plan and to
review school site safety issues. The committee shall make periodic

recommendations to the Superintendent.

Each school shall establish and maintain a School Safety Planning Committee
per Board Policy 0450.

5.8.2.1

5.8.2.2

The Association appointee to the District Health and Safety
Committee shall attend all meetings of the School Safety Planning
Committee, or provide an alternate.

The School Safety Planning Committee shall review and make
recommendations for updates to the site’s School Safety Plan and
refer safety matters to the District Health and Safety Committee in

accordance with Board Policy 0450.

School Safety Plans

5.8.3.1

5.8.3.2

5.8.3.3

5.8.34

5.8.35

The principal shall notify bargaining unit members who are written
into the School Safety Plan.

A unit member may not be subjected to a safety assignment without
their knowledge.

Should a unit member have a medical condition which might
prevent them from being able to effectively carry out
responsibilities outlined in the School Safety Plan, the unit member
shall inform their supervisor and provide documentation of the
specific medical restrictions in place, prior to the beginning of each
school year or within 48 hours of the onset of such condition. The
employee shall be offered reasonable accommodations pursuant to
Administrative Regulation 4032,

The District shall provide each bargaining unit member with a copy
of the procedural sections of the Critical Incident portion of the
School Safety Plan within two weeks of the start of each school
year or within one (1) month of being hired.

The District shall establish procedures to ensure that unit members

20



have access to keys or codes to all locks they are responsible for
opening or securing during critical incidents.

5.8.3.6  Training on the procedural sections of the Critical Incident portion
of the School Safety Plan shall be provided to each bargaining unit
member by October 1 of each school year. Bargaining unit
members hired after October 1 shall be provided the same training
within the first month of their hire date.

5.8.3.7  Per Board Policy 3516 and Government Code 3100, all school
employees are considered disaster service workers and are subject
to disaster service activities assigned to them.

5.9 Civil Interactions

The District shall include in its annual notification to employees a copy of Board Policy
1313 — Civility. Should a unit member feel that a member of the community is in
violation of this Board Policy, they shall attempt to resolve the situation at the lowest
possible level, first with the community member and, if necessary or desired, involving
the site administrator. If such attempts are unsuccessful or require follow-up they shall
notify their immediate supervisor in writing, with a copy to the Director of Student
Services, providing relevant information about the alleged policy violation and
attempted resolution. The supervisor, together with the Director of Student Services or
designee, will review any such reported situation and advise the unit member(s) in
writing of their findings and any responsive action which will be taken, to the extent

permitted by law.
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6.1

6.2

ARTICLE 6: CLASSSIZE

Grades K-5

The District shall maintain a district-wide class size average for K-5 classes of not more
than 31 students.

The District shall maintain a class size of not more than 31 students per class for rostered

self-contained TK-5™ grade classes in which a teacher teaches multiple subjects including

math and English-language arts. When any teacher’s class size exceeds 31 students in

grade 4 and 5, the District shall compensate each bargaining member $500 for each

additional student per year.
Grades 6-12

6.2.1.

6.2.2.

The District shall staff the middle school and high school by providing 1 FTE

bargaining unit member on campus for every 29 FTE students, taking into

account all classroom teaching positions, including resource specialist (RSP),

learning center, and special day class (SDC) teachers.

An individual teacher’s average class size shall be a maximum of 31 for courses

taught in English, Foreign Language, Math, History/Social Studies, and Science.

This average class size under 6.2.2 and the following sub-paragraphs will become

effective after five consecutive weeks following the start of each

semester/trimester or ten consecutive working days during the remainder of each

semester.

Classes for which a stipend is listed in Appendix D shall be excluded from the

provisions referenced in 6.3.2.

6.2.2.1 The class size average shall be calculated based on the total number of
students taught during a single period, excluding teachers’ assistants
(e.g., if multiple levels of foreign language are taught in the same class
period, all students at all levels shall be counted as a single “class™ for
purposes of calculating the class size average).

6.2.2.2 When the enrollment of student(s) exceeds the class size average limit,
but is not sufficient to reorganize classes in order to open an additional

class or section, or where only one teacher within a school teaches
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classes that can accommaodate the needs of the enrolling students (for
reasons such as program offering, qualifications, specialized
training/authorization, etc.), thereby preventing the opening of an
additional class or section, the District may place students in such
classes, and the receiving teacher shall receive an additional:
e $500 per year, pro-rated by semester, if the teacher’s average
class size is higher than 31 but less than 32,
e $1000 per year, pro-rated by semester, if the teacher’s average
class size is 32 or higher but less than 33, and
e $1,500 per year, pro-rated by semester, if the teacher’s average
class size is 33 or higher.
6.2.2.3 Teachers with a mixed assignment (courses taught in departments
described in 6.2.2 and classes not in said departments) will have their
class average calculated on the basis of those courses taught in
departments listed in 6.2.2. Compensation mandated in 6.2.1.3 for said
courses will be prorated based on the percentage of said courses that
make up the instructor’s assignment.
6.3  The District shall take all reasonable steps to ensure an adequate number of work stations
and/or adequate work space for the safe conduct of instruction of the number of students

assigned to each particular class.
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7.1

7.2

7.3

ARTICLE 7: HOURS AND ASSIGNMENTS

The length of the school year for students shall be determined by the District, in
accordance with law, and shall be no less than 180 student days. This provision does not
prevent the District from scheduling non-student days (days on which students do not
attend school but which are counted as student attendance days for apportionment
purposes), as permitted by the Education Code. The District may extend the school year
for students to the extent such extension is funded by the State and the District pays unit
members at their daily rate for any such extension. The work year for bargaining unit
members shall be 183 work days except for the following: Psychologists 191 days;
Educational Advisors and Counselors 193 days; Librarians 188 days; Speech and
Language Pathologists 191 days.

The normal weekly teaching assignment for high school unit members on a six-period

day will be 25 teaching periods and five preparation periods. The normal weekly

teaching assignment for middle school unit members on a seven-period day will be 30

teaching periods and five preparation periods. Assignment to a supervised study period

shall be considered a teaching period.

7.2.1 If a District pull-out program is provided in grades 1-5 (e.g., science lab, music,
physical education) for all students in a class, and the program is taught by a
credentialed teacher, the “homeroom” teacher will be released and allowed to
use that pull-out time for classroom preparation.

Individual school sites may establish variable schedules subject to the following

conditions:

A. Such schedules must provide the annual instructional minutes and days
required to meet SB813 requirements;

B. The schedule must be submitted jointly by the Association and the District
for approval by a majority of school site bargaining unit certificated staff
who participate in the approval (vote) process;

C. The schedule must be submitted to the site administrator for approval or
rejection in the site administrator’s sole discretion;

D. The schedule must be presented for review and consideration by the
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7.3.1

7.3.2

7.3.3

7.3.4

7.3.5

7.3.6

Superintendent or their designee (with a fully-explained rationale for the
proposed schedule variation) for approval or rejection in their sole
discretion;

E. The proposed schedule must be submitted for review to the Governing
Board, which shall approve or reject the proposed schedule in its sole
discretion;

F. Any approved schedule variation shall be valid for only one year, unless
otherwise determined by the Governing Board, but shall be renewable in
succeeding years on the same grounds outlined above.

G. Before implementing any changes to testing, rally, assembly, or drill
schedules the principal shall present the reasons for the changes to the
Association’s site representatives at the school site and invite input
regarding such changes from those representatives. The annual count of
instructional minutes after any such changes must continue to provide the
annual instructional minutes and days required by SB813.

The working day of unit members teaching summer school shall be four and

one-half hours per day.

The lunch shall be based on past practice (1993-94) and shall be duty-free,

uninterrupted, and not less than 30 minutes.

When consultations with parents are scheduled by the principal or their designee

they shall be scheduled during preparation periods or other mutually convenient

times.

Unit members may leave the school site during lunch breaks provided that the

unit member notifies the appropriate person in the principal/designee’s office.

In addition, a unit member may leave the school site during their preparation

period on District business provided that the unit member notifies the

appropriate person in the principal/designee’s office.

Unit members shall inform appropriate personnel according to the method

established at each campus when they move a class from its assigned location.

Duties assigned to unit members as a result of requirements of students with

exceptional needs shall be done in accordance with all Sections of this Article,
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7.3.7

7.3.8

7.3.9

except in cases of emergency.
Itinerant teachers shall work the same hours as regular teachers unless the
itinerant teacher is a part-time teacher, or by mutual agreement has accepted a
part-time assignment. Itinerant teachers shall be required to attend staff
meetings at only one school and shall not be required to fulfill adjunct or extra
duties at more than one school.
No unit member shall be required to work a split shift unless by mutual consent.
For purposes of determination of a split shift the preparation period shall be
considered a continuation of assignment.
A unit member who teaches a class during their preparation period as a
substitute for a teacher who is absent from duty shall have the choice of (1) pay
at the rate of $49.71 per period, or (2) compensatory time, not to exceed fifteen
(15) periods per year for high school or eighteen (18) periods per year for
middle school unit members. Unit members must use compensatory time within
the school year in which it is earned. Compensatory time not used by the end of
the school year will be paid off at $49.71 per period. The rate of pay for work
described in this section shall be increased each year in accordance with any
negotiated increase in the bargaining unit salary schedule.
7.3.9.1 Under no circumstances shall compensatory time be available for
purposes of extending a holiday or vacation period or for taking a
holiday or vacation, for concerted activities as provided in Article 15,
or for use as recreational activity or for matters of personal
convenience which can reasonably be taken care of before or after
school hours, unless used to chaperone an organized educational
activity for ten (10) minors or more.

7.3.9.2 All compensatory time must be pre-approved by the Principal.

7.4 Extra Duties

74.1

7.4.2

Unit members may be required to attend unpaid faculty, department, and grade
level meetings outside of their contractual workday, totaling no more than one
hundred fifty (150) minutes per month.

It is recognized that the school has a responsibility to provide supervision or
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direction for student extracurricular activities.

7.4.3  Required Extra Duties/Activities

7.4.3.1

7.4.3.2

7.4.3.3

Required extra duties/activities are those which are mandatory and
which have been granted written prior approval by the Superintendent
or designee. Prior approval shall include the maximum number of hours
to be worked and the anticipated outcome of that work.

Unit members who are required by the District as an extra duty outside
of the contractual workday to attend district-wide curriculum
development, professional development activities, or who are assigned
to create and/or present instructional content to be implemented at a
department, grade, site, or district level shall be paid at their daily rate
prorated for the amount of actual time worked, up to the amount of time

pre-approved by the District.

The District may assign unit members, on a reasonable and equitable
basis, consistent with past practice, to supervise non-paid
extracurricular activities that are not covered in the salary schedule in
Appendix B. Extracurricular duties designated in Appendix D of this
Agreement shall be paid according to the salary schedule determined in

Appendix D.

7.4.4 Voluntary Extra Duties/ Activities

7441

7.4.4.2

Unit members who volunteer to participate in approved professional
development activities outside of the contractual workday, when their
role, as determined by the District, is to receive and apply knowledge,
or to participate on site or district committees shall be paid at the extra-
duty rate of $46.90. The rate of pay for work described in this section
shall be increased each year in accordance with any negotiated increase
in the bargaining unit salary schedule.

When opportunities for voluntary participation in professional
development activities or site or district committees are presented, the

invitation shall clearly describe what type of work will be involved,
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7.5

what rate of pay will be used, and the anticipated outcome and end date.

Adjunct Duties

All certificated unit members are expected to participate in various adjunct duties each

year. Adjunct duties are those which involve additional time outside the work day to

improve the overall school experience of the students.

7.5.1

7.5.2

7.5.3

Unit members shall perform supervisory/student control tasks as assigned by the
Principal or their designee during emergencies. The Association agrees that the
supervision of pupils entails pupil behavior control anywhere on the school
campus or anywhere that the classroom exists as a function of field trips.

On days when unit members are required to conduct Open House and/or Back-
to-School Night, the following day shall be a minimum instructional day ending
no later than 12:45 PM. The remainder of that day shall be reserved for

individual preparation.

All full-time middle and senior high school unit members shall be assigned a
preparation period within each teacher’s normal workday. The preparation
period shall be the same length as a regular class period. Preparation periods for

part- time teaching assignments will be prorated accordingly.
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8.1

8.2

ARTICLE 8: TRANSFERS AND REASSIGNMENTS

A “transfer” refers to the movement of a unit member from one work site to another. A

“reassignment” is a change from primary grades (TK-3) to upper grades (4-5) or vice

versa, from one middle or high school department to another department in which the unit

member is not then assigned at that time, or from one job classification to another (such

as teacher to counselor). Initial assignments are within the District’s sole discretion. A

transfer or reassignment may be unit member initiated (“voluntary”) or District initiated

(“involuntary”). Involuntary transfers and reassignments shall be accomplished at the

discretion of the District as set forth in this Article.

Voluntary Transfers and Reassignments

8.2.1 Posting of VVacancies

A “vacancy” is any certificated position in the bargaining unit that does not

have a unit member assigned to it and is an opening which the District has

determined to fill. The District shall post each vacancy prior to holding any

formal interviews with individuals outside the unit for that vacancy.

8.2.2  The District shall deliver a list of all vacancies that occur during the work year

and that are assured to occur for the following work year to unit members via

email or other electronic communication.

8.2.3 Each posting shall contain the following information:

A. Site location(s) of the vacancy
B. Qualifications, which shall include, but not be limited to:
1. Grade level or subject matter experience
2 Credential requirements
3 Service requirements
4. Special qualifications
5 Demonstration of satisfactory teaching experience as evidenced
by evaluations
C. Job description, if available, and/or typical responsibilities

8.2.4 All postings shall include the closing date for filing. The closing day for

current employees shall be no less than five (5) business days after posting
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8.2.5

8.2.6

8.2.7

8.2.8

8.2.9

8.2.10

unless the District can demonstrate an unanticipated need to fill the vacancy

sooner. A business day is a day when the District Office is open for service.

The District shall inform all unit members who will be transferred or
reassigned for the ensuing school year no later than May 30, where possible.
Should additional transfers and/or reassignments become necessary after that
date, the District shall notify affected unit members as soon as possible.

A request for a voluntary transfer or reassignment shall be maintained in an
“active” file for twelve (12) months following receipt of the request and for
that twelve (12) month period the District shall consider the request in
connection with subsequent posted vacancies for positions comparable (i.e.,
school, grade and/or subject matter) to those listed in the request for transfer or
reassignment. The District shall notify unit members in the “active file” by e-
mail (or by mail on written request with a self-addressed stamped envelope
provided) of any posted openings which may arise during the summer recess.
Failure to so notify a unit member shall not form the basis for a grievance and
shall not invalidate a related transfer or reassignment.

Teachers who desire to transfer or be reassigned shall file an application with
his/her site administrator and the Assistant Superintendent of Human
Resources. Such statement shall include the school or schools and grade level
and/or subject matter to which he/she desires to be transferred or reassigned in
order of preference.

Application forms for voluntary transfer and/or reassignment shall be made
available at the District Office or through the site administrator upon request.
In filling posted vacancies, the District shall consider unit members from the
“active” file, other requests for voluntary transfer, unit members returning to
work from leaves of absence or layoff status and outside applicants. When the
District determines that the qualifications of competing applicants for the same
position are equal, the District shall take District seniority into account (as
determined by the first date of paid service in a probationary position, pursuant
to the provisions of the California Education Code).

If a unit member’s request for a voluntary transfer is denied, the unit member,
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8.3

8.2.11

upon request, shall be granted a meeting with the administrator who denied the
request to discuss the reasons for the denial.

In the event a school previously closed is reopened or a new school is opened,
the District shall use the following criteria in fulfilling the vacant positions at
the new or reopened school (with a goal of staffing the new or reopened school

on a voluntary basis):

recent grade range experience

e balanced staffing

e team considerations

e successful collegial relationships
e credential qualifications

e seniority (used as a tie breaker in the event that all other

qualifications are equal)

Involuntary Transfers and Reassignments

8.3.1

8.3.2

8.3.3

8.3.4

Involuntary transfers or reassignments shall not be made outside the major or
minor fields of study and/or the areas of qualification as established by the unit
member’s credential(s) unless by mutual consent.

No unit member shall be transferred or reassigned for arbitrary or punitive
reasons.

When a unit member is to be involuntarily transferred or reassigned, the unit
member being transferred or reassigned shall be provided, upon request, up to
two (2) days of compensatory time or two (2) days of pay at the daily substitute
rate for the personal time required to move, prepare and organize his/her
classroom environment and materials. The District shall provide assistance in
moving boxed material whenever a unit member is involuntarily transferred or

reassigned.

8.3.3.1 A unit member shall not be involuntarily reassigned and/or
transferred more than once within a two (2) year period.

Involuntary transfers and/or involuntary reassignments may be initiated by

District and/or site-level management based upon good and sufficient cause

relating to the educational needs of the District, including the need for
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8.3.5

8.3.6

8.3.7

8.3.8

compliance with the No Child Left Behind Act (“NCLB”) and Bilingual,
Crosscultural, Language and Academic Development (“BCLAD”) certificate
requirements. In the event of such transfer or reassignment, the employee(s)
shall be advised of the reasons thereof through a personal conference with the
appropriate administrator five (5) days prior to the transfer or reassignment,
unless said transfer or reassignment occurs within the first month of school or
in case of an emergency. Teachers to be involuntarily transferred or reassigned
shall have the right to indicate duty preferences from a list of all available
positions for which they are qualified by virtue of credential and training, and
the administrator(s) responsible for the transfer or reassignment shall make
every effort to honor these preferences.
If a particular worksite is to be closed, unit members at that site shall be
accorded first consideration for filling any new or vacant positions at the site(s)
to which the students at the closing site are being placed.
The District shall consider the following criteria in selecting the unit member
to be involuntarily transferred:

1 Grade level and/or subject area experience;

2 Appropriate credentials;

3. Ability to perform responsibilities of the vacant position;

4 Special qualifications for the vacant position, including, but not

limited to adjunct duty skills;

5. Evaluations;
6. Years of experience; and
7. Legal requirements of the District.

When the District considers two or more unit members being considered for
involuntary transfer to be equal on the basis of the criteria enumerated in
Section 8.3.6, the unit member with the least District-wide seniority shall be
selected for involuntary transfer.

Any member of the unit who is to be involuntarily transferred shall be informed
by the Superintendent or designee of the reason(s) for the transfer. If the unit

member requests, a conference shall be held with the Superintendent or
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8.4

designee.

Transfers Relating to the Closing of a School

Up to August 18 of each school year, unit members who must be transferred as a result of
a school closing (including changing grade levels at one or more school sites) shall have
the right of first preference and first refusal on all vacancies for which they are qualified
and credentialed. The determination of qualifications shall include the unit member’s
training, experience, advanced degrees, major and minor fields of study, competencies,
credentials, evaluations and special qualifications that can be objectively determined and
educationally justified.

8.4.1 The order of establishing first preference and refusal shall be based upon the
length of service in the District of those unit members who are being transferred,
provided the credential requirements are met.

8.4.2 In the event the District determines to close a site or move grade level to
another site, the parties shall meet and negotiate appropriate procedures to

implement Section 8.4.
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9.1

9.2

ARTICLE 9: EVALUATION PROCEDURES

Evaluation Categories Unit members in temporary or probationary status shall be

evaluated through the Tier | Evaluation Process. All other bargaining unit members
with permanent, continuing status shall be evaluated through the Tier 1l Evaluation
Process unless the unit member chooses the Tier | Process. Evaluation documents are
incorporated into Appendix “A,” which includes job-specific forms for Counselors and
School Psychologists as well as global forms for all other unit members. Permanent unit
members who have been employed by the District for at least ten (10) years and whose
evaluations meet the District’s expectations shall, by mutual agreement of the
administrator and unit member, be evaluated up to every five (5) years (pursuant to
terms of Education Code Section 44664). (Per section 9.4.1)

Tier | Evaluation Process

The Tier | Evaluation Process is based on the Manhattan Beach Unified School
District’s Expectations for Practice, which derive from the California Standards for the
Teaching Profession.

9.2.1 Initial Planning

Not later than fifteen (15) work days after the first school day of the year in
which the evaluation is to take place, all unit members scheduled for evaluation
shall be notified by the principal of their participation in the evaluation process.
The notification shall include the name of the evaluator as well as copies of the
MBUSD Expectations for Practice, the Tier I Initial Reflection document, the
Tier | Final Reflection document and a blank Tier I Final Evaluation form.
9.2.2  Not later than thirty (30) work days after the first school day of the year in

which the evaluation is to take place, the unit member shall complete the Tier I
Initial Reflection document. The evaluator and the unit member shall then meet
to discuss the Initial Reflection and the MBUSD Expectations for Practice.
During the meeting, areas requiring heightened attention may be identified with
the understanding that the unit member is nevertheless responsible for

developing competency in all areas.
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9.2.3

Observations

Unit members under Tier I shall be observed both formally and informally

during the school year.

9.23.1

9.23.2

Formal Observation

The evaluator shall schedule and conduct at least one formal
observation during the school year. The non-permanent unit member
shall submit a lesson plan based on the MBUSD Lesson Plan Design
Template prior to any scheduled formal observation. Permanent unit
members shall submit a lesson plan of his or her choosing. Formal
observations shall last no less than thirty (30) minutes. Within ten (10)
working days of a formal observation, the evaluator shall provide both
feedback on the lesson as well as an opportunity to engage in dialogue
about the feedback.

Informal Observation

The evaluator may conduct informal observations of the unit member at
any time and need not limit such observations to lesson delivery. All
areas of the MBUSD Expectations for Practice may provide the basis
for informal observation. Within ten (10) working days of any informal
observation incorporated into the evaluation, the evaluator shall provide
both feedback as well as an opportunity to engage in dialogue about the
feedback.

9.2.4 Recommendations

9.25

9.2.6

The unit member shall take affirmative action to correct any cited deficiencies

based upon the evaluator's specific recommendations for improvement and

assistance in implementing such recommendations.

Final Reflection

Not later than the sixty (60) days before the last school day of the school year

in which the evaluation takes place, the unit member shall complete and

submit the Tier | Final Reflection document to the evaluator.

Rating Scale
Unit members under Tier | shall be evaluated according to their demonstration
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9.3

of sufficient growth toward competency in all areas of the MBUSD
Expectations for Practice.

Sufficient Growth

Performance demonstrates either acquired competency or sufficient

progress toward competency such as would be achieved through
continued professional growth and practice.

Insufficient Growth

Performance demonstrates either continued deficiency despite
assistance and guidance or a pace of development such as would not
progress toward competency prior to the completion of the

probationary period.

9.2.7 Final Evaluation

Evaluation and assessment made pursuant to this procedure shall be reduced
to writing and a copy thereof shall be transmitted to the employee not later
than thirty (30) days before the last school day of the school year in which the
evaluation takes place. A conference between the evaluator and the employee
to discuss the evaluation shall be scheduled. The employee shall have the right
to initiate a written reaction or response to the evaluation. Such response shall
be attached to the employee's evaluation. Said employee shall not be
evaluated again within the same school year. Copies of the District's

Evaluation Forms are attached to this Agreement as Appendix “A”.

Tier 11 Evaluation Process

The Tier 1l Evaluation is a formative, growth-oriented process that focuses on the

improvement of teaching practice through guided reflective writing, dialogue with

evaluators and colleagues, and self-directed inquiry.

9.3.1

Initial Planning

Not later than fifteen (15) work days after the first school day of the year in
which the evaluation is to take place, all unit members scheduled for
evaluation shall be notified by the principal of their participation in the

evaluation process. The notification shall include the name of the evaluator as
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9.3.2

9.3.3

9.34

9.3.5

well as copies of the MBUSD Tier Il Introduction to Reflection and Reflective
Practice and the Tier Il Evaluation Process documents.

Phase 1 — Introduction to Reflection and Reflective Process:

Not later than thirty (30) work days after the first school day of the year in
which the evaluation is to take place, the unit member shall complete and
submit the Tier Il Introduction to Reflection document.

Phase 2 — Selection of Focus Area:

Not later than thirty (30) work days after the first school day of the year in
which the evaluation is to take place, the unit member shall select a Focus
Area for the year. The evaluator and the unit member shall then meet to
discuss the Tier 11 Introduction to Reflection and the Focus Area that has been
selected. During the meeting, the evaluator and unit member will discuss the
selection and the reasons for the choice. After this discussion, the Tier Il
Introduction to Reflection and/or the focus area may be collaboratively
modified.

Phase 3 — Initial Reflection on Focus Area:

Not later than fifty (50) work days after the first school day of the year in
which the evaluation is to take place, the unit member shall complete the Tier
Il Initial Reflection on Focus Area and submit it to the evaluator for feedback.
The unit member may also elect to share this reflection with colleagues either
of their own choosing, or through the facilitation of the evaluator.

After receiving feedback, the Tier Il Initial Reflection on Focus Area may be
collaboratively modified.

Phase 4 — Experimental Trial:

Not later than sixty (60) work days after the first school day of the year in
which the evaluation is to take place, the unit member shall develop an
Experimental Trial based on their Tier 11 Initial Reflection on Focus Area
which will serve as the basis for the evaluation process. During the

Experimental Trial phase of the evaluation, the unit member will seek to
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develop innovative approaches to the issues they have identified and
examined during the first three phases of the evaluation.
9.3.5.1 Observations
Unit members and their evaluators should meet periodically
throughout the year to discuss progress on the Experimental Trial
and arrange informal visits during the Experimental Trial.
9.3.5.2 Dialogue and Feedback
During the Experimental Trial, the evaluator shall meet with the

unit member to offer feedback, engage in open dialogue regarding
the outcomes of the Experimental Trial and suggest additional
resources and/or opportunities for additional dialogue with
colleagues.

9.3.6 Phase 5 — Final Reflection:

The unit member shall submit the Tier 1l Final Reflection document to the

evaluator not earlier than ninety (90) calendar days nor later than sixty (60)
calendar days before the last school day of the school year in which the
evaluation takes place.

9.3.7 Final Meeting
The unit member and evaluator shall meet not later than eighteen (18)
calendar days following receipt of the Tier Il Final Reflection document.
During the meeting, the evaluator shall discuss with the unit member the
growth and development experienced and observed throughout the evaluation
process. At this meeting, the evaluator may make recommendations for
further growth and development based on the experiences and observations of
the evaluation process. After this meeting, the Tier Il Final Reflection
document may be collaboratively modified.

9.3.8 Unsatisfactory Performance

If the evaluator determines that the unit member is not performing his or her
duties in a satisfactory manner, the evaluator shall notify the unit member in
writing of that fact no later than not later than eighteen (18) calendar days

following receipt of the Tier Il Final Reflection document. The evaluator shall
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9.4

describe the unsatisfactory performance and shall make specific
recommendations as to areas of improvement in the unit member’s
performance and endeavor to assist the unit member in his or her performance

General Information

Evaluation and assessment of the performance of each certificated employee shall be
made on a continuing basis, at least once a year for temporary or probationary personnel,
and at least once every other year for personnel with permanent status except as
provided for in 9.4.1. The evaluation shall include recommendations, if necessary, as to
areas of improvement in the performance of the employee.

In the event a permanent employee is not performing his/her duties in a satisfactory

manner, the District shall separately utilize pre-disciplinary or disciplinary processes and

shall annually evaluate the employee until the evaluator determines that the employee’s
annual performance is satisfactory or the employee is separated from the District under
Education Code section 44944,
94.1 Permanent unit members who have been employed by the District for at least
ten (10) years and whose evaluations meet the District’s expectations shall,
by mutual agreement of the administrator and unit member, be evaluated up
to every five (5) years (pursuant to terms of Education Code Section 44664).
Documentation that a deferral has been approved will be given to the unit
member and a copy will be placed in their Human Resources file.
9.4.1.1 Teachers requesting a deferral of the evaluation process shall submit
a plan for autonomous self-assessment, reflection, experimentation
and risk-taking for a deferral period of five years. The principal will
review the plan, make suggestions, additions and outline expected
outcomes. In the years that follow, the principal/evaluator will
continue to observe, meet with and discuss the progress of the
teacher on his/her self-determined plan. No documentation or
written reflections will be required during the deferral years-

9.4.1.2 This article does not supersede Education Code Section 44664,
which states that the certificated employee or the evaluator may

withdraw consent to the deferral at any time.
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9.5

9.4.2 Members of the unit shall not be required to evaluate other members of the
unit.

9.4.3 Only the procedures to be used for the evaluation of employees, and not the
judgment and/or assessment of the evaluator, shall be subject to the grievance
procedure described in Article 4.

944 The District shall not inquire into, nor predicate any adverse action upon, a
unit member’s lawful personal, political and/or organizational activities or
preferences, consistent with this Agreement.

Assistance Plan

The District may offer or a permanent employee may request, placement on an
assistance plan (incorporated into Appendix A) at any time during the school year, or for

the following school year
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10.1

ARTICLE 10: COMPLAINTS REGARDING UNIT MEMBERS

The following procedures shall be applied in addressing complaints against unit

members, which if valid, may lead to disciplinary action. These procedures shall not

apply in cases involving sexual harassment, discrimination, or matters involving

criminal conduct.

Except where required by law, no negative and/or unsatisfactory evaluation,

assignment, discipline, dismissal, or other adverse action shall be predicated solely

upon uninvestigated complaints, whether anonymous or signed.

10.11

10.1.2

10.1.3

10.1.4

When calling a meeting with a teacher that may result in disciplinary action,
the immediate supervisor will provide a general indication of the subject
matter to be discussed.
Notice of a complaint against a unit member made to any administrator by a
parent/guardian, community member, student, or non-administrative/
nonsupervisory employee of the District shall be reported in writing to the unit
member within five (5) working days, following receipt of the complaint, if it
is to be investigated further.
At the request of the unit member, the administrator shall attempt to schedule
a meeting between the member and the complainant. At the request of the unit
member, an Association representative may be present at the meeting. If the
complainant refuses to attend the meeting, such refusal shall be a factor
considered in judging the eventual credibility of the complaint.
Whether or not a meeting takes place, if the complaint has not been resolved,
the District shall request the complaint be reduced to writing and signed by
the complainant. If the complainant refuses to reduce the complaint to writing
and/or sign the complaint, such refusal shall be a factor considered in judging
the eventual credibility of the complaint.
10.1.4.1 The District shall request the complainant to include the name of the
unit member(s) involved, if known, and a brief summary of the

complaint, including approximate time(s), date(s), place(s) and
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10.2

10.3

10.4

names of any persons who might have information about the
complaint.
10.1.4.2 The District or designee shall investigate the complaint and, where
appropriate, attempt to resolve it. The District shall provide the
affected unit member(s) a report of the status of the investigation in
writing every ten (10) working days during the course of the
investigation. The findings of the investigation shall be reduced to
writing and, unless otherwise protected by law, a copy shall be
provided to the affected unit member(s) within five (5) work days of
the conclusion of the investigation.
10.1.4.3 In the event that a unit member reasonably believes that an
investigation or its resulting written findings is without merit or has
questions about the complaint, the investigation process, or the
findings that resulted, the unit member may address these concerns
with the Superintendent or designee for review and possible further
investigation.
A written complaint filed against a unit member may be placed in his/her personnel file,
attached to the administrator’s findings, only after the procedures set forth in this article
have been followed. In such event, the unit member shall be given an opportunity to
review the complaint and prepare a rebuttal for attachment to the complaint. The review
and preparation of a response may take place during normal business hours, and the
unit member shall, upon request, be provided with a half-day substitute without salary
reduction. In no event shall a complaint be placed in a personnel file without
identification of the complainant.
Complaints which are not investigated, withdrawn or shown to be unsubstantiated in
the course of an administrative investigation shall not be maintained in the unit
member’s personnel file nor utilized as part of any evaluation, assignment decision,
disciplinary action, or dismissal action against the unit member.
All information or proceedings regarding any complaint filed under this Article shall be
kept confidential by the site administrator and the District to the extent permitted by

law.
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10.5 Unit members shall be notified in writing upon the conclusion of any investigation

performed or caused to be performed by the District.

43



ARTICLE 11: LEAVES

11.1  Leave Benefits

The benefits which are expressly provided by this Article are the sole leave benefits which

are a part of this Agreement. It is agreed that nothing in this Article constitutes a waiver of

any other statutory or regulatory leave rights that may be enjoyed by unit members outside

this Agreement.

11.2  Sick Leave

11.2.1  Subject to 11.2.10 below, a full-time ten-month unit member on an eleven (11)
month payroll plan is entitled to eleven (11) days sick leave with full pay for
each regular school year for absences caused by illness or disability or other
permissible reasons stated in this article. Employees employed on a regular basis
shall accumulate one (1) day’s leave of absence for illness or disability or other
permissible reason for each month of employment, not to exceed twelve (12)
days-per year. Unit members who work less than full-time shall be entitled to
that percentage of the eleven (11) days leave equal to the percentage of that unit
member’s FTE (Full Time Equivalent). A K-5 unit member who is absent for
one-quarter day or less, as defined in Article 7 herein, shall have deducted one-
quarter day from the accumulated leave, if the K-5 unit member’s regular
teaching assignment can be supported for that length of time either by a pre-
arranged substitute teacher or internally by other teaching staff at the school
site. Teaching staff at the school site who provide this support shall be paid
according to the terms of Article 7.3.9. A 6-12 unit member who is absent for
less than a full day, shall have the appropriate percentage of a day deducted
from the accumulated leave, if the 6-12 unit member’s regular teaching
assignment can be supported for that length of time either by a pre-arranged
substitute teacher or internally by other teaching staff at the school site.

11.2.2  Unit members on duty during summer school who are credited with eleven (11)
days or fewer of sick leave in the school year immediately preceding a summer
session shall receive one (1) additional day of credited sick leave for each

summer school session taught. For any summer session in which the unit
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11.2.3

11.2.4

11.2.5

11.2.6

member has perfect attendance, the unit member shall earn one additional day of
sick leave. Under no circumstances shall a unit member accrue more than 12
days sick leave in one twelve-month period.

If illness or disability should cause a unit member to be absent for a period
exceeding his/her sick leave entitlement, she/he shall be paid the difference
between his/her salary and that of a substitute for a period not to exceed five (5)
school months, provided his/her salary is greater than that of a substitute’s or, if
no substitute employee was employed, the amount which would have been paid
to the substitute had one been employed.

Use of summer school sick leave or personal necessity leave, as applied to a full
time (4 hours per day), or part time (2 hours per day), teaching assignment,
means that an employee is entitled to use accumulated sick time/personal
necessity leave in order to miss a maximum of 2 days of teaching during a
summer session (only 1 of which may be personal necessity leave). Use of sick
time or personal necessity leave will be deducted based on the hours used, 4
hours used equals 80% of a regular teaching day, 2 hours used equals 40% of a
regular day. Absence beyond the 2 day maximum cannot be covered by any
other accumulated time and results in loss of pay for the days missed.

In October of each year the District will provide each unit member with a

13t and the entitlement for the

statement of accrued sick leave as of August 3
current year. If a unit member does not utilize the full amount of leave as
authorized above in any school year, the amount not utilized shall be
accumulated from year to year.

Upon reasonable belief of abuse of sick leave, and upon request by District
management, a unit member shall be required to present a certificate signed by
the unit member verifying the employee’s illness or injury, or present a
certificate signed by a licensed health care provider. If the illness or injury
exceeds three (3) consecutive days, the District may require, at District’s
expense, a certified medical specialist to examine the unit member to determine
whether the employee is medically unable to work, and to report such finding to

the Superintendent or designee. If the report concludes that the absence is not
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11.2.7

11.2.8

11.2.9

11.2.10

due to personal illness or injury, or that the illness is not sufficiently severe to
warrant continued absence then the Superintendent or designee, after notice to
the unit member, may refuse to grant such leave. If requested by the District
management, a unit member shall not return to work until a medical doctor’s
authorization is submitted at District’s expense to return to work.

Unit members are expected to notify the designated school person of their intent
to be absent, whenever practicable, by 7:00 a.m. Repeated failure to provide
adequate notice may be grounds for denial of leave with pay or other
disciplinary action. A unit member who is absent shall make a reasonable
attempt to notify the District prior to 3:00 p.m. of the date of the absence if
he/she is not returning the following workday.

Unit members may be required to have a medical or psychiatric examination(s)
by District approved physician(s). Such examination(s) will be at District
expense.

Employees shall be given credit for all unused leave of absence for illness or
injury accrued while serving in another California school district as prescribed
in Education Code Section 44979. Such unused leave of absence for illness or
injury will be credited to the paid employee only upon receipt of official notice
from the California school district of prior employment. Such credit for unused
leave of absence for illness or injury will be given only employees who have
been employed by a California school district in the year prior to the acceptance
of employment in the District. When an employee terminates employment after
one year or longer with the District and accepts employment with another
California school district in the succeeding year, the unused leave of absence for
iliness or injury shall be computed and forwarded to the new district of
employment upon request.

The eleven (11) days sick leave allocation described in section 11.2.1 above is
based on the District’s current eleven (11) pay periods. If circumstances arise
such that the California State Teachers’ Retirement System treats any sick leave
accrual as “excessive sick leave” and the sick leave allocation thus becomes an

additional cost liability to the District, the number of allowable sick days shall
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be reduced to the maximum amount not considered “excessive.”

11.3 Catastrophic Sick Leave Donation Plan

1131

11.3.2

11.3.3

A catastrophic injury or illness shall be defined as any injury or illness which
has caused an employee to be incapacitated from the performance of duty as an
employee of the District, or is reasonably certain to result in such incapacity
based upon competent medical evidence, when that incapacity requires the
employee to take time off from work for an extended period of time and when
taking extended time off work creates a financial hardship for the employee.
Catastrophic injury or illness shall also include an illness or injury that
incapacitates a member of the employee’s family, which incapacity requires the
employee to take time off from work for an extended period of time to care for
that family member, and taking extended time off from work creates a financial
hardship for the employee.

All unit members are eligible to contribute to the Catastrophic Leave Bank on a
voluntary basis. To be eligible to receive leave from the Catastrophic Leave
Bank, a unit member must contribute sick leave or vacation credit in an
increment of at least one day on an annual basis. Contributions shall be made
between July 1 and October 15 of each school year, unless other enrollment
periods are needed (see Section 11.3.4). Unit members returning from extended
leave which included the enrollment period and new unit members hired after
the enrollment period will be permitted to contribute within 30 calendar days of
beginning work. All sick and vacation leave credit donations made to the bank
are irrevocable upon receipt by the Human Resources office.

Unused hours shall roll over to the following school year. Should the
Catastrophic Leave Bank hold 200 or more days at the start of the annual
contribution period, no additional contributions shall be solicited. At the time
that the Catastrophic Leave Bank grows to 200 days, any employee
participating in the bank shall continue as a participating member until the
balance drops below 200 days and a new contribution window opens, at which
time unit member participation and eligibility shall continue as per Section

11.3.2. Employees not participating at the time that the bank grows to 200 days
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11.3.4

11.35

11.3.6

may elect to make a contribution as defined in 11.3.2. Such additional hours
shall be held in reserve to supplement the Catastrophic Leave Bank when the
balance drops below 200 days.

An employee who qualifies for catastrophic injury or illness leave may not draw
upon the leave bank until exhaustion of all current and accumulated paid illness
and injury leave including the payments provided by Section 11.2 above.
Thereafter, any donated leave from the leave bank shall be paid concurrently
with substitute-differential pay, provided that the total daily compensation paid
to the donee employee shall not exceed the donee employee’s daily rate of pay
were he/she actively employed. No employee who qualifies for a donation of
leave from the leave bank based on an injury or illness of his/her family member
shall be authorized to receive substitute differential pay. Ineligibility for
substitute differential pay shall not prohibit a unit member from receiving
catastrophic leave benefits.

The employee who receives leave from the bank shall furnish all requested
medical information deemed necessary by the District to determine the
employee’s eligibility to receive donated leave under this Section 11.3. Upon
request by the District, the employee shall execute an authorization for the
release of medical information. The District shall be entitled to obtain an
independent medical evaluation to determine an employee’s right to receive
leave from the leave bank.

Unit members may request utilization of Catastrophic Leave by completing a
Catastrophic Leave request form from the Human Resources Office. Leaves, if
granted, shall be for up to the balance of the current school year. Days currently
accrued in the District Catastrophic Leave Bank shall first be exhausted for
employees who are granted leave. Thereafter, unit members may donate a
portion of their sick leave to another employee who has run out of accrued leave
and who has a medical emergency. These donations may be made on an “as
needed” basis. The District will notify unit members of an individual need by
way of inter-office memorandum. The Association and/or the District may

request unit members donate to the Catastrophic Leave Bank. Unit members
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11.3.7

11.3.8

11.3.9

11.3.10

desiring to donate such sick leave will notify Human Resources in writing as to
the number of days, in full day increments, of sick leave they wish to donate.
Upon written request, the District shall provide the Association with the number
of outstanding days in the Catastrophic Leave Bank.

An employee who wishes to donate sick leave shall execute an authorization for
the donation of the sick leave and an assignment of the leave to the leave bank.
An employee who has submitted a request to donate sick leave, and an
employee who requests and receives leave from the leave bank, shall each
execute an agreement satisfactory to the District. The agreement will confirm
the understanding of each that the donation of sick leave is voluntary. The
agreement will also provide that each employee agrees to indemnify and hold
the District harmless from any claims, demands, or causes of action related to
the donation.

The District shall approve or disapprove each request for leave under this
Section. No action taken by the District under this Section shall be subject to
the grievance procedure of this Agreement. The District and the Association,
however, agree to establish a catastrophic leave advisory review panel. The
panel shall be composed of five (5) members, two of whom are appointed by the
District and three (3) of whom are appointed by the Association. An employee
dissatisfied with any action taken or decision made by the District, concerning
the catastrophic leave plan herein provided, may submit a request to the panel to
review such action or decision. No request for review shall be considered by
the panel unless the request for review is submitted to the Human Resources
Department not later than ten (10) days after the action or decision in question.
The panel shall review timely matters which are submitted to it, without
conducting a formal hearing. The panel shall prepare a written final decision
regarding the matters submitted to it.

If any provision of this Section 11.3 is held to be unlawful, then this entire
Section shall be null and void. In such case, the parties agree to meet and
negotiate over Section 11.3. This Section supersedes any obligations of the

parties under Education Code Section 44043.5.
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11.4 Personal Necessity Leave

1141

114.2

1143

114.4

A unit member may use, at her/his election, unused sick leave for purposes of
personal necessity as defined herein — provided that use of such personal
necessity leave does not exceed eleven (11) days in any school year. Summer
school employees may use a maximum of one day (four hours) of accumulated
sick leave during the summer school session for reasons of personal necessity.
For purposes of this provision, personal necessity shall be limited to: (a) death or
serious illness of a member of the unit member’s immediate family, as defined in
Section 11.4.8 herein; (b) an accident which is unforeseen involving the unit
member’s person or property, or the person or property of a unit member’s
immediate family; (c) other situations which require a unit member’s attention
during work hours, subject to a test of reasonableness, or (d) any reason deemed
appropriate by the employee’s supervisor. In general, the unit member shall not
be required to provide the reason for personal necessity leave. A reason shall be
required, and leave must be requested at least thirty days in advance from the
Assistant Superintendent, Human Resources, if the leave is requested before or
after a holiday or vacation period under Article 11.4.2 Sections (c) or (d) above.
In addition, a reason shall be required for personal necessity leave taken before
or after a holiday or vacation period under Article 11.4.2 Section (a) or (b)
above, for all personal necessity leave taken under Article 11.4.2 Section (d)
above, or upon reasonable belief of abuse of personal necessity leave. If a reason
is required, the supervisor may require the unit member to provide reasonable
documentation of the need for personal necessity leave. Under no circumstances
shall personal necessity leave be granted for concerted activities as provided in
Avrticle 15, or for purposes of personal convenience which can reasonably be
taken care of before or after the school hours.

Personal necessity leave is not in lieu of such leaves as sick leave, bereavement
leave, industrial accident leave, or leave to appear in court under the provisions
of Section 11.12 of this Article.

Personal necessity leave shall be provided without loss of pay, except as set forth
in Section 11.4.2.
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11.4.5 In cases of unforeseen emergencies no prior notification shall be required to use
personal necessity leave, however, in all cases, the unit member shall report
his/her anticipated absence at the earliest possible date and time to the principal.
(See Section 11.2.7)

11.4.6 Personal necessity leave, when unused by the unit member, does not accumulate
from year to year.

11.4.7 Under all circumstances a unit member shall verify in writing that the personal
necessity leave was used only for purposes as set forth in Section 11.4.2 above.

11.4.8 Immediate Family

Immediate Family is defined as mother, mother-in-law, father, father-in-law,
husband, wife, registered domestic partner, son, son- in-law, daughter, daughter-
in-law, brother, brother-in-law, sister, sister-in-law, grandchild, grandfather,
grandmother or any relative living in the immediate household of the unit
member or any other person as determined by mutual consent of the Assistant
Superintendent or Director of Human Resources and the unit for purposes of this
Section, relatives by virtue of marriage (step relatives) and relatives by virtue of
court action (adopted or foster relatives) shall be considered as natural or legal
relatives.

11.5 Sabbatical Leaves

11.5.1 The District shall determine whether or not to offer sabbatical leaves in any
particular school year, and if so, how many to offer.

11.5.2 Eligibility
Any unit member who has satisfactorily completed seven (7) full years of service
in the District shall be eligible for sabbatical leave once in each eight (8) years.
She/he may apply during his/her seventh (7th) year. A full year of service shall
consist of seventy-five (75%) of the school year, including days of paid absence
for illness or other cause. No leave of absence, including maternity leave, shall
be considered a break in the continuity of service for the required seven (7)
consecutive years’ service, but time spent on leave of absence shall not be

counted toward fulfillment of the seven (7) year service requirement.
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11.5.3 Criteria for Selection

The selection of unit members to be granted sabbatical leave shall be determined

by the:
A.

Relative value to the District of the proposed program of those

applying for leave.

Relationship of sabbatical leave activities to present assignment of the

unit member.
Past sabbatical leave record of the applicant.
Seniority of the unit member.

Approval of and selection by private sector business or industry where

appropriate.
Benefit to the students of the District.
Benefit to other teachers in the District.

Professional growth possibilities in the proposal for the individual

teacher.

11.5.4 Conditions of Leave

A

Sabbatical leave shall be granted for not less than one (1) full semester
nor for more than two (2) full consecutive semesters. Leave for a

fractional part of a semester is not permitted.

Unit members who take a semester leave must take such leave during
second semester, unless by mutual consent of the principal and unit
member. To be eligible for sabbatical leave during the second semester
of any school year a unit member must have completed a minimum of
sixty-eight (68) days service during the first semester of that school

year.

11.5.5 Selection Procedure

Candidates for sabbatical leave shall be screened by the Sabbatical Leave

Committee, or shall be screened by the private business or industry depending

upon the conditions of the leave.
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11.5.6

11.5.7

11.5.8

Sabbatical Leave Committee

The Sabbatical Leave Committee shall select from the qualified applicants those
persons to take sabbatical leaves based on the criteria listed in 11.5.3 with the
exception of 11.5.3(E). The Sabbatical Leave Committee shall:

A. Consist of five (5) unit members selected by the Association and four
(4) persons selected by the District.

B. Be chaired by a member of the committee elected by the committee

members by majority vote.

C. Convene no later than November 15 by the District.

D. Notify all applicants of its selections prior to the December vacation
period.

E. Keep a numerical listing of acceptable alternate candidates. In the

event a unit member, granted a sabbatical leave for any given year,
fails or is unable to fulfill the leave, said leave will be granted to
alternates from the list for that year.

Sabbatical Applications

Application for leaves to be reviewed by the Sabbatical Leave Committee shall
be made no later than November 1. Other sabbatical leaves will be posted at least
thirty (30) days in advance and applications are due no later than seven (7) days

after the close of the posting.

A. Applications for all sabbatical leaves shall be considered only for the
school year immediately following that during which the application
is received. If the applicant is not granted a leave she/he must re-

apply in order to be considered again for an ensuing year.

B. Applicants shall present, as part of their application, reasons for
desiring the leave, date of the leave and any other relevant data to

assist in the decision of awarding the sabbatical leaves.
Interview

Applicants may be asked to appear in person before the Sabbatical Leave
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11.5.9

Committee for further explanation of his/her plans, where appropriate, or, shall
be interviewed by representatives from private business or industry, where

appropriate.

Sabbatical Leave Posting

A list of Sabbatical leave recipients together with their assignments and/or

project summaries shall be sent by the Assistant Superintendent or Director of

Human Resources to each principal for posting at each school.

11.5.10 Compensation

11511

11.5.12

11.5.13

If a sabbatical leave is granted, the participant will receive the difference
between his/her salary and the salary of the substitute and/or replacement

teacher.

Method of Payment

Salary for sabbatical leave will be paid to the unit member while on leave of
absence in the same manner as if the unit member were teaching in the District.
The unit member shall make arrangements with the Business Office for the

disposition of his/her salary warrant each month.

Bond Required

The unit member shall furnish a suitable bond indemnifying the District against
loss in the event that the unit member fails to render at least two (2) years service
in the District after return from sabbatical leave of absence. Such bond shall be
exonerated in event the failure of such unit member to return and render such
two (2) years service is caused by the death or physical or mental disability of
the unit member. If the Board finds, and by resolution declares, that the interest
of the District will be protected by the written agreement of the employee to
return to the service of the District and render at least two (2) consecutive years
service therein following his return from the leave, the Board in its discretion
may waive the furnishing of the bond and pay the employee on leave in the same

manner as though a bond is furnished.

Interruption of Program by Accident or IlIness

Interruption of an assignment or program while on sabbatical leave caused by
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11.5.14

11.5.15

11.5.16

11.5.17

serious accident or illness, evidence of which is satisfactory to the District shall
not be held against a unit member as regards to fulfillment of his/her sabbatical
leave. The amount of compensation shall not be adjusted while on the granted
sabbatical leave. The Superintendent must be promptly notified of such accident
or illness. In case of such accident or illness including hospitalization or recovery
while on sabbatical leave, notification shall be made by certified letter, mailed
within ten (10) days of the accident or illness. In case of extended disability the
unit member may cancel his/her sabbatical leave and be placed on sick leave.

In leaves relating to work in private business or industry, should there be a
termination of the program on the part of either the employee or the employer,
the employee shall be liable for immediate return to duty in an assignment

determined by the Superintendent or his designee.

Retirement and TSA Contribution

Sabbatical leave shall count toward retirement as specified in State Law.
Retirement and annuity contributions shall be deducted from unit member’s
compensation. Those who have had full year sabbaticals may, at their option, pay
into the State Teachers Retirement System an amount that they would ordinarily

have contributed in order to receive full time service credit.

Required Report

Each unit member who has been on sabbatical leave shall file with the Personnel
Office a written report within sixty (60) days of the unit member’s return to duty.
Such report shall contain a detailed description as to the activities of the unit
member, together with the unit member’s appraisal of the professional value of
the experience gained while on sabbatical leave, the manner in which such
experience or knowledge gained may be used for the benefit of the students or
the school in which the unit member is located, and any other data necessary for
a satisfactory report and which contains transcripts of all college and university

study while on leave.

The Assistant Superintendent or Director of Human Resources shall determine
that all conditions of the sabbatical leave have been fulfilled.
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11.6

11.5.18 Return to Position

At the expiration of a sabbatical leave, the unit member who has been granted
such leave shall be reinstated, unless she/he agreed otherwise, in the position
held at the time the leave was granted, provided that conditions have not arisen
which would have changed the unit member’s location and type of work and
she/he remained on active service. In the event of changed conditions, the unit
member returning from sabbatical leave shall be reinstated and be assigned work
appropriate to the field of his/her training, with the appropriate salary status

including any increments allowed.

Exchange Teaching Leave

An exchange leave is a leave granted at the District’s discretion, to permit an employee to

serve as an exchange employee in any foreign country or in any state, territory, or

possession of the United States.

11.6.1

11.6.2

11.6.3

Exchange leaves of absence may be granted to the certificated employees who

meet the following requirements:

Plan A (Applied to exchanges in California) The Manhattan Beach Unified
School District employee is paid by the other district and is to receive the rate of
pay on the other district’s salary schedule nearest to the rate received in the
Manhattan Beach Unified School District, but not more than the other district

employee would have received.

Plan B (Applies to exchanges outside California) The Manhattan Beach Unified
School District employee is paid by the Manhattan Beach Unified School
District at his/her regular rate. This plan is limited to exchanges with states or
countries where the other employee will receive an adequate salary for living in

that particular community.

Plan C (Applies to exchanges outside California) The Manhattan Beach Unified

School District employee is paid by the other district at a negotiated rate.

The exchange is for one (1) year, unless extended for one (1) additional year by

unanimous consent of the governing boards and the employees concerned.

Compensation shall be arranged according to one of the following plans:
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11.7

11.6.4

11.6.5

11.6.6

11.6.7

A. The employee must have permanent status in the District on the
effective date of the leave.

B. An exchange agreement must be signed by the employees and the
Districts concerned.

At the completion of any exchange, the Manhattan Beach Unified School
District employee shall return to duty in the Manhattan Beach Unified School
District and shall serve full time for at least two (2) consecutive years before

being eligible for another exchange assignment.

Credit for service on exchange leave counts toward advancement on the salary
schedule as if such service were given in the Manhattan Beach Unified School
District, provided that the employee served a sufficient number of days in the
exchange position to have been paid at least seventy-five percent (75%) of the
salary agreed to in the contract signed with the outside district. A notarized
affidavit shall be filed verifying this service.

Service on an exchange leave grants credit toward retirement. If retirement
contributions are not deducted from compensation, the employee must
personally arrange for payment of required contributions.

If the employee wishes to request an extension of the exchange leave, such
request shall be made not later than two (2) months prior to the expiration of

his/her leave.

Extended Leaves

11.7.1

11.7.2

11.7.3

By mutual agreement, any unit member may be granted a leave of absence from

duty without pay upon the conditions of the following requirements:

Unit members taking extended leave shall not lose any accrued benefits due
them.

Unit members on extended leave for less than twenty (20) duty days shall have
all benefits provided by the District continued at no cost to the unit member on

leave.
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11.8 Bereavement Leave

11.8.1 A unit member shall be entitled to a maximum of three (3) days leave of
absence, or five (5) days leave of absence if travel of more than four hundred
(400) miles radius is required, without loss of salary or deduction from sick

leave on account of the death of any member of his or her immediate family.

11.8.2 Immediate Family

Immediate Family is defined as mother, mother-in-law, father, father-in-law,
husband, wife, registered domestic partner, son, son-in-law, daughter, daughter-
in-law, brother, brother-in-law, sister, sister-in-law, grandchild, grandfather,
grandmother or any relative living in the immediate household of the unit
member or any other person as determined by mutual consent of the Assistant
Superintendent or Director of Human Resources and the unit member. For the
purposes of this Section, relatives by virtue of marriage (step relatives) and
relatives by virtue of court action (adopted or foster relatives) shall be

considered as natural or legal relatives.

11.8.3 Bereavement Leave may be taken for any day(s) the unit member is on duty in

the District, including Summer School.

11.9 Pregnancy Disability Leave Disability caused by pregnancy, miscarriage, childbirth
and/or recovery there from shall be treated as any other temporary medical disability.

11.10 Leave for Child Bearing Preparation and Child Rearing

11.10.1 Paid Parental Leave for Child Bonding

11.10.1.1 Parental leave is separate and distinct from pregnancy-related disability
leave and shall be in addition to pregnancy-disability leave. A unit
member qualifying under the terms of this article may utilize Parental
Leave not to exceed a total of twelve (12) work weeks for the purpose
of child bonding pursuant to Education Code 44977.5.

11.10.1.2 Parental leave shall be defined as leave for the birth of a child of the
unit member, or the placement of a child with a unit member for

adoption or foster care.
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11.10.1.3

11.10.1.4

11.10.1.5

11.10.1.6

11.10.1.7

11.10.1.8

Unit members shall be entitled to use all current and accumulated sick
leave for child-bonding/parental leave, for a period of up to twelve (12)

workweeks.

When a unit member has exhausted all current and accumulated sick
leave and continues to be absent on account of child-bonding/parental
leave under the California Family Rights Act (CFRA; Government
Code section 12945.2), he/she shall be entitled to substitute differential
pay for any of the remaining twelve (12) workweek period. Such
substitute differential pay shall be paid as set forth in Section 11.2.3
above, but shall not count against the five (5) months of substitute
differential leave. In order to use substitute differential pay, the unit
member must be eligible for leave under the California Family Rights
Act, except that he/she is not required to have worked 1,250 hours in

the twelve (12) months immediately preceding the leave.

The District shall continue health coverage for the unit member on
Parental Leave under this section as otherwise provided if the unit

member was not on leave.

A unit member shall not be entitled to more than one (1) twelve (12)
work week period for parental leave in any twelve (12) month period,

except as provided in Section 11.10.2.

A unit member shall have the right to continue health coverage at her
or his own expense if granted an unpaid extension of leave by the
District upon expiration of the twelve (12) work week period under the

terms of section 11.10.2, below.

A unit member shall give at least thirty (30) calendar days’ notice of

the birth of a child and intent to take parental leave under this section.
A unit member shall give notice of intent to take parental leave under
this section for the placement of a child for adoption or foster care as

soon as such placement is known or thirty (30) calendar days in

advance, whichever is less. Leave shall be taken in increments of at
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11.10.1.9

least two (2) weeks’ duration except on two (2) occasions. Leave
under this section must be completed within twelve (12) months of the

birth of the child or placement for adoption or foster care.

The unit member may request and be granted unpaid child bearing
preparation and child rearing leave under section 11.10.2. below or

unpaid child bonding leave as authorized under the CFRA.

11.10.2 Unpaid Leave for Child Bearing Preparation and Child Rearing

11.10.2.1

11.10.2.2

11.10.2.3

11.10.2.4

11.10.2.5

Leave without pay or other benefits (except as required by law) may
be granted to a unit member for preparation for child bearing and for

child rearing.

The unit member shall request such leave as soon as practicable, but
no less than thirty (30) calendar days prior to the date on which the
leave is to begin except in cases of emergencies. Such request shall
be in writing and shall include a statement as to the dates the unit

member wishes to begin and end the leave without pay.

The determination as to the date on which the leave shall begin and
the duration of such leave shall be made at the discretion of the
Superintendent or designee when considering the scheduling and
replacement problems of the District and the needs and interests of

the teacher.

The duration of such leave shall consist of no more than twelve (12)
consecutive months and shall automatically terminate on June 30 in
the school year in which such leave is granted. An extension of
leave may be granted, not to exceed an additional twelve (12)
months. The District shall comply with applicable law in granting or

denying leaves for specific durations.

There shall not be a diminution of employment status while on leave
for child bearing or child rearing except that no unit member shall be
entitled to compensation, increment, nor shall the time taken count

toward credit for probationary unit members in earning tenure status.
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11.11

11.10.2.6 If a unit member is on leave for child bearing or child rearing and in
the event of a miscarriage or death of a child subsequent to
childbirth, the unit member may request an immediate assignment to
a unit position. If there is a vacancy for which a unit member is
qualified, the District will assign the unit member to a position as

soon as practicable.

11.10.2.7 Unit members on leave may continue to participate in District-
maintained health and welfare benefits (excluding State Teachers
Retirement System and income protection plans) by arranging with
the District to prepay appropriate premiums for such health and
welfare benefits to the District, or as required by law.

Industrial Accident Leave

11111

11.11.2

11.11.3

11.11.4

Unit members will be entitled to industrial accident leave according to the
provision in Education Code Section 44984 for personal injury which has
qualified for workers’ compensation under the provisions of the State Workers’
Compensation Insurance Program.

Such leave shall not exceed sixty (60) days during which the schools of the
District are required to be in session or when the unit member would otherwise
have been performing work for the District in any one fiscal year for the same
industrial accident. Leaves pursuant to this Section shall not be deducted from
earned sick leave.

The District has the right to have the unit member examined by a physician
designated by the District at the District’s expense, to assist in determining the
length of time during which the unit member will be temporarily unable to 60
perform assigned duties and the degree to which a disability is attributable to the
injury involved.

For any days of absence from duty as a result of the same industrial accident,
the unit member shall endorse to the District any wage loss benefit check from
the appropriate insurance fund which would make the total compensation from
both sources exceed 100% of the amount the unit member would have received

as salary had there been no industrial accident or illness.
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11.11.5

If the unit member fails to endorse to the District any wage loss disability
indemnity check received on account of the industrial accident or illness as
provided above, the District shall deduct from the unit member’s salary warrant
the amount of such disability indemnity actually paid to and retained by the unit

member.

11.12 Legal Proceedings Leave

11.13

11.14

11.12.1

11.12.2

A unit member shall be entitled to as many days of leave as are necessary for
appearances in legal proceeding(s) including: litigation where the unit member
is a subpoenaed witness (and not the subpoenaing party); litigation where the
unit member is a respondent to charges applying to duties performed within the
scope of his/her employment in the District; and/or litigation where the unit
member is a respondent with the District. The leave shall be paid if taken while
in paid status. If the unit member is required to appear in legal proceeding(s)
during school recess periods, she or he shall be paid at the hourly rate
established in Article 7.3.9. For legal proceedings other than those described
above, the unit member may request paid leave or hourly pay by submitting
such request to the Assistant Superintendent, Human Resources.

Any fees, honorarium or cost (other than mileage) paid to the unit member as a

result of legal proceedings leave must be remitted to the District.

Military Leave

Military leave shall be provided in accordance with statutory provisions.

Other Leaves Without Pay

11.14.1

11.14.2

11.14.3

Upon recommendation of the Superintendent and approval by the Board of
Trustees, leave without compensation, increment, or permanent status credit
may be granted for a period of one (1) school year. Upon approval of the
District, such leave may be extended one (1) additional year.

The application for and granting of such leaves of absence shall be in writing.
In addition, a unit member on such leave shall notify the District Personnel
Office by May 15 of the school year as to an intent to return to employment in
the District as required by Section 44842 of the Education Code.

Unit members on leave may continue to participate in District- maintained
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health and welfare benefits (excluding State Teachers Retirement System and
income protection plans) by arranging with the District to prepay appropriate
premiums for such health and welfare benefits to the District, or as required by

law.

11.15 Temporary Leave

11.16

11.15.1

11.15.2

The principal may excuse a unit member for periods up to and including one (1)
day at no loss of leave entitlement or loss of pay provided a fellow unit member
or member volunteer(s) to substitute for the absent person with no cost to the
District.

The principal may excuse a unit member for periods of one (1) day or less, with
no loss of pay to the unit member.

Return to Duty Following Leave

11.16.1

11.16.2

11.16.3

Unit members on paid leaves of absence shall be entitled to return to the same
assignment they held prior to commencement of such leave, if possible. Unit
members on paid leaves of absence shall notify the District as soon as possible
as to the date they will return to duty.

Unit members on paid leaves of absence shall receive credit for service on the
salary schedule upon their return to duty without penalty.

Unit members returning from an unpaid leave of absence must notify the
District Personnel Office no later than December 1 for the spring semester and
May 15 for the fall semester whether or not they plan to return to the District for
the following semester. Such notification applies only to unit members on
unpaid leaves of absence for one (1) semester or longer. Unit members who are
granted an unpaid leave of absence for less than the current semester shall have
the right to be returned to the same assignment they held prior to the
commencement of the leave, if possible. Unit members who are granted an
unpaid leave of absence for one (1) semester or more shall have the right to be
returned to their same position or a position similar to the one they held prior to
the leave, if possible. “Position” means teacher, educational advisor, counselor,

etc.
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11.17

11.18

Quarantine Leave

A unit member who is required to remain away from duty for medical quarantine shall
have his/her salary continued at no loss of pay for as long as the health authorities require
his/her quarantine. A written statement from a medical doctor or health department
official will be required in order to qualify for salary maintenance under this Section.
Quarantine Leave pay shall be paid only when unit members are normally required to be
on duty.

Family Care Leave

An unpaid Family Care and Medical Leave/Absence shall be granted, to the extent of and
subject to the restrictions as set forth below, to an employee who has been employed for
at least 12 months and who has served for 130 workdays during the 12 months
immediately preceding the effective date of the leave. The Family Care and Medical
Leave/Absence may be granted for reason of the birth of a child of the employee, the
placement of a child with an employee in connection with the adoption or foster care of
the child by the employee, the serious health condition of a child of an employee, the
employee’s own serious health condition, or the care of a parent or spouse who has
serious health condition.
11.18.1 Definitions: For purposes of this leave, the following definitions shall apply:
A. “Child” means a biological, adopted or foster child; a stepchild; a legal
ward; the child of a cohabitant who is the equivalent of a spouse; or a
child of a person standing “in loco parentis,” such child being either under
18 years of age or an adult dependent who is incapable of self care due to
a mental or physical disability.
B. “Spouse” means a husband or wife.
C. “Parent” means a biological, foster, or adoptive parent; a person who
stood “in loco parentis” to the employee when the employee was a child; a
stepparent; or legal guardian; and does not include a parent-in-law.
D. “Serious health condition” means an illness, injury, impairment, or
physical or mental condition that involves either in-patient care in a
hospital, hospice or residential health care facility, or continuing treatment
or supervision by a health care provider.
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E. “Health care provider” means an individual holding either a physician’s
and surgeon’s certificate or an osteopathic physician’s and surgeon’s
certificate issued pursuant to Article 4, Chapter 5 of Division 2 of the
California Business and Professional Code, who directly treats or
supervises the treatment of the serious health condition, or any other
individual duly licensed to practice medicine in another state or
jurisdiction or by any other person determined by the Secretary of Labor
to be capable of providing health care services. The definition includes
podiatrists, dentists, clinical psychologists, optometrists, chiropractors
(limited in scope), nurse practitioners, nurse midwives, and certain
Christian Science practitioners.

11.18.2 Length of Leave: The leave, together with any renewal thereof, shall not
exceed the number of days equivalent to a total of 12 normally scheduled work
weeks in a fiscal year. However, leave may be taken intermittently in one or
more periods. In addition, the following provisions govern the length of the
leave:

A. An employee who takes leave for the birth, adoption or placement for
foster care of a child will be allowed to take leave of at least one hour
within one year of the birth, adoption or placement for foster care of the
child.

B. An employee who takes leave for health care provider certified recurring
medical treatment or supervision to care for a seriously ill family member
or because of the employee’s own serious health condition, will be
allowed to take leave of at least one hour.

C. Any leave an employee takes for the reasons specified in Section 11.18
above will be counted against the employee’s annual leave entitlements
under the federal Family and Medical Leave Act of 1993 and the
California Family Rights Act of 1991 as amended. This leave runs
concurrently with any other leave the District offers for which the
employee is qualified, except that family care and medical leave granted

for the birth or adoption of a child or placement of a child for foster care
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11.18.3

11.18.4

11.18.5

must be concluded within 12 months of that birth or adoption or placement
for foster care.

D. Leave caused by pregnancy, childbirth, or related medical conditions under
Subdivision 11.9 of this Article is separate and apart from the provisions
of Family Care and Medical Leave/Absence herein. Employees are
entitled to 64 the leave allowed under Section 11.9 and, in addition, up to
the full 12 work weeks of family care leave.

Approval: Family Care and Medical Leave/Absences of 20 consecutive
workdays or less can be granted by the immediate administrator. Leave of
more than 20 consecutive workdays can 60 be granted by the District after
submission of a formal leave application.

Notification and Scheduling: If the need for the Family Care and Medical
Leave/Absence is foreseeable more than 30 calendar days prior to the
employee’s need for leave, the employee shall give at least 30 days notice. If
less than 30 days, the employee must provide the immediate supervisor with as
much advance notice as possible but, at the least, within one or two days of
learning of the need for the leave, or as soon as practicable, whichever is
earlier. These advance notice requirements shall not be applicable in the event
of unforeseeable circumstances or emergencies. Whenever possible, if the need
for leave is foreseeable due to a planned medical treatment or supervision, the
employee must make a reasonable effort, subject to the approval of the health
care provider, to schedule the treatment or supervision to avoid disruption to
the operation of the District’s education program.

Medical Certification — Family: For leaves/absences to care for a child, spouse
or parent, as defined in 11.8.2, who has a serious health condition, the
employee must submit to the immediate administrator or, if applying for a
formal leave must attach to the leave application, certification from the health
care provider which includes (1) the date if known, (2) the probable duration of
the condition, (3) an estimate of the time that the health care provider believes
the employee needs to care for the individual, and (4) a statement that the

serious health condition warrants the participation of the employee to provide
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11.18.6

care.
Med

ical Certification — Employee: If the leave is for the serious health

condition of the employee, the employee must submit to the immediate

administrator and/or, if applying for a formal leave must attach to the leave

application, certification as specified in (1) and (2) of 11.8.5 above, plus a

state

ment that, due to the serious health condition, the employee is unable to

perform one or more of the essential functions of the employee’s position.

After such certification, the following 65 procedures are available:

A.

In the case of leave due to the serious health condition of the employee,
the District reserves the right to require, at its own expense, that the
employee obtain the opinion of a second or even third health care provider
designated by the District but not employed on a regular basis by the
District. The second health care provider, if required, shall be selected by
the District. A third health care provider can be requested by the employee
or the District if the second opinion differs from the first opinion.

The method that shall be used to choose the third health care provider is as
follows: The District and employee shall each choose a health care
provider. The two health care providers will choose the third health care
provider, whose opinion shall be final and binding.

If additional leave beyond that provided in the certification is required, the
employee must submit recertification by the health care provider and be

eligible for additional requested leave.

11.18.7 Restrictions: In the event that spouses who are both District employees each

wish to take Family Care Leave/Absence for the birth of their child, or

placement for adoption, or foster care placement of a child during the same

time

period, the combined total amount of leave that will be granted such

employees will be 12 work weeks during a fiscal year. These employees will

still be eligible to take the remainder of their individual 12-week allotment for

fami

ly care leave for a purpose other than the birth, placement for adoption, or

foster care of a child.

11.18.8 Compensation and Benefits: The Family Care and Medical Leave/Absence
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shall be an unpaid leave and for all purposes treated comparably to other
unpaid leaves except that the District will continue to provide the health and
welfare benefits as provided in Article 17 during the Family Care
Leave/Absence to an employee who is otherwise eligible for such benefits.
However, an employee who does not return from such leave or who works less
than 30 days after returning from the leave will be required to reimburse the
District for the cost of the benefits package unless the reason the employee
does not return to work is due to (1) the continuation, recurrence, or onset of a
serious health condition that would entitle the employee to FMLA Leave
(either affecting the employee or an immediate family member) or (2) 66
retirement, or (3) other circumstances beyond the control of the employee. The
District, however, will not provide such health benefits for an employee for
any leave period beyond twelve weeks unless these benefits are provided by
other provisions of this Agreement, such as paid illness leave. For example, if
an employee combines pregnancy leave with a family care leave, the employee
will only be entitled to continued health benefits for the first twelve weeks of
leave unless the employee continues on paid illness leave. An employee who
takes leave for the employee’s own serious health condition which prevents the
employee from performing one or more of the essential functions of the
employee’s position and who has accumulated illness days may elect, or the
District may require the employee to utilize paid illness days for the leave.

11.18.9 Seniority: The period of the Family Care Medical Leave/Absence shall not be
considered a break in service, and the employee’s seniority date shall not be
affected by the time spent on leave.

11.18.10 Return Rights: An employee returning from a Family Care and Medical
Leave/Absence shall be returned to the same or comparable position from
which on leave and the same location from which the leave was taken, except
that the employee may be transferred if such a transfer would have been made
had the employee been on duty.

11.19 Jury Duty Leave

11.19.1 The mutual intention of the District and Association is that jury service be
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encouraged, but also limited, as far as practical, to periods of time when the
continuity of instruction will not be adversely affected. An employee
summoned to jury service in federal or state court shall notify his/her immediate
administrator of that summons. At the employee’s request, the District and the
employee shall jointly seek deferral of the obligation so that it can be performed
on the employee’s non-work time. If the jury service unavoidably runs into the
employee’s work time, a paid leave shall be granted to the employee of up to 10
(ten) working days. If an employee is selected for jury service longer than ten
(10) working days, he or she may request additional paid leave by submitting
the details of the anticipated length of trial to the Assistant Superintendent,
Human Resources.
11.19.1.1 Unit members who elect to voluntarily defer their jury service to
non-required service days (i.e. summer, winter, mid-winter or spring
breaks) shall be compensated by an amount equal to the District’s
daily substitute teacher rate of pay for each day of served jury duty,
up to a maximum of ten (10) days. If an employee is selected for jury
service longer than ten (10) days during non-required service days,
he or she may request additional paid leave by submitting the details
of the anticipated length of trial to the Assistant Superintendent,
Human Resources. To qualify for compensation, the unit member
must provide written documentation to the District showing the
original jury summons date and the actual date(s) of jury duty
served.
11.19.2 In order to receive regular salary during leave for jury duty during work-time,
the unit member must take the following steps:
A. Notify the principal or other supervising administrator.
B. Obtain a form completed by an officer of the court to verify required
appearance(s).

C. Submit the completed form to the supervising administrator.

D. Reimburse the District for any amount received for jury service, less

mileage.
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E.

Report back to school on any day that he/she is not required to be

available for jury duty. Failure to do so may cause the unit member’s

salary to be reduced by that or those days.

11.20 Job Share Leave

A shared contract consists of two bargaining unit members splitting a full-time

assignment to include, but not limited to, division of days, segmenting days of a school

week, and/or semester of a school year in order that the assignment might be shared by

two unit members.

11.20.1 Unit members requesting a job sharing assignment must be bargaining unit

members at the time of the job sharing request.

11.20.2 Unit members interested in job sharing shall submit their written job sharing

proposal to their principal no later than April 1 for the following school year.

Exceptions to this date may be mutually agreed upon by unit members and the

Assistant Superintendent. Unit members will be informed in writing as to

whether their proposal has been approved no later than May 1. If a request is

denied, the unit member shall be notified in writing of the specific reasons for

the denial. A job share request shall not be denied for any arbitrary or capricious

reason(s).

11.20.3 The written proposal shall include:

A
B.

The manner in which the position will be shared.

Verification that the unit members’ professional philosophies are mutually
acceptable and consistent.

Assurance that curricular and instructional strengths, or other relevant
strengths, of both teachers will be used to the best advantage of their
students.

A specific plan that outlines tasks, schedules, curricular program, report
cards, conferences and testing.

A detailed plan for establishing communications with each other, students,
staff and parents.

A plan for shared responsibility to attend staff meetings and evening

activities.
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11.20.4

11.20.5

11.20.6

11.20.7

11.20.8

11.20.9

The unit members participating in a job-share shall have adjunct duties in
proportion to a full-time unit member.

Both job-sharing unit members will attend, at a minimum, the first day of
school, Back-to-School Night, Open House, Parent Conferences, mandatory
staff development day(s), mandatory professional development activities, and
the last day of school.

The job-sharing plan shall last for at least one (1) school year unless there is an
agreement among the principal and unit members involved. Job sharing teams
wishing to renew a shared job shall make annual application to their site
principal. There shall be an annual review and evaluation of the shared
assignment by the principal and unit members involved.

Each unit member who participates in a job-sharing program in any year will be
granted a partial leave of absence without pay for that year.

The salary and benefits, including sick leave, accorded a part-time unit member
shall be a proportional amount of the salary and benefits which he/she would
have earned as a full-time unit member. One member of the job-share (the
“grantor”’) may grant the job share partner (the “grantee”) that full portion of
health benefits received, provided the grantor has health insurance from a non-
district source. One job share pair shall not be granted more than 100% of the
District’s contribution towards one a full-time employee’s health insurance
benefits, which may result in the grantee having to pay an increased premium
amount during the course of the year, should the grantor experience a qualifying
event and choose to enroll in the District’s health insurance program.

If unit members sharing a full-time assignment are employed for one semester
only, evaluation procedures and timelines will be adjusted so that the evaluation

process will be completed within the semester worked.

11.20.10 Unit members with shared assignments will retain their original date of hire on

the District seniority list.

11.20.11 When a job share arrangement terminates, the two unit members may agree,

with the approval of the principal, that one of them will assume the assignment

that they have been job sharing and that the other may take a voluntary
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transfer/reassignment selected from a list of openings within the District.

Should the two unit members fail to reach agreement, the unit member with the
greatest seniority in the District will choose as to whether he/she will assume the
class assignment they have been sharing, or take a transfer/reassignment
selected from a list of openings within the District. In either case, the unit
member taking the transfer/reassignment shall have no privileges or benefits,
over any other unit member, greater than those obtained through the provisions

of Article 8: Transfers and Reassignments.
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121

12.2

12.3

12.4

12,5

12.6

ARTICLE 12: SUMMER SCHOOL

When the District decides to hire teachers for a particular summer school, the summer
school teachers shall be selected first from the ranks of the regular full- time teaching
staff of the Manhattan Beach Unified School District. Based upon the needs of the
instructional program, the District retains the right to determine qualifications of
employees subject to the following criteria: credential authorization, current teaching
experience in the level/subject area, skills/competence and current status, in the following
priority order: (1) permanent, (2) probationary, (3) temporary, (4) substitute.

The above criteria being equal, the applicant having had a summer school assignment
least recently will be chosen.

Teachers will be retained during the summer session as long as student attendance
justifies continuance of the class being taught.

The District shall pay teachers assigned to District summer school according to the hourly
rate established in Article 7.3.9 for each hour (or portion thereof) assignment of on-site
Duty Time.

Unit members may use two (2) days of accumulated sick leave during any one summer
session; one (1) such day may be a personal necessity day if on account of death or
serious illness of a member of the unit member’s immediate family, or accident involving
the unit member’s person or property, or the person or property of the unit member’s
immediate family, provided it is of such severity or seriousness so as to require the unit
member’s immediate attention. No paid leave days are available the work day before
and/or the work day following a holiday.

For any summer session in which the unit member has perfect attendance, the unit

member shall earn one day of accumulated sick leave.
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ARTICLE 13: ANTI-DISCRIMINATION POLICY

The District shall not discriminate unlawfully against any unit member on the basis of race,
color, religion, creed, ancestry, national origin, gender (including sexual harassment and
pregnancy), age (over 40), marital status, medical conditions (including HIV and cancer),
mental or physical disability or sexual orientation. Both the District and the Association express
strong disapproval of any unlawful discriminatory or harassing conduct on the part of any unit
member, including, but not limited to, remarks, jokes or slurs that refer to an individual’s race
or ethnic background, religion, physical handicap, medical condition, marital status, sex or age.
The District encourages unit members to report complaints of discrimination or harassment,
without fear of retaliation. Unit members wishing to complain about discrimination or
harassment should contact their immediate supervisor. If they are dissatisfied with the action
taken by their immediate supervisor, or if their immediate supervisor is the discriminating or
harassing individual, unit members should contact the following person:

Human Resources Administrator Manhattan Beach Unified School

District 325 South Peck Ave.

Manhattan Beach, CA 90266
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141

14.2

143

14.4

ARTICLE 14: PERSONNEL FILES

All files of unit members which may have effect upon the evaluation of unit members

shall be maintained under the following conditions:

A

All materials placed in the unit member’s personnel file shall be available to the unit
member, at his/her request, for inspection. The unit member may be accompanied by
a representative, if he/she so desires, when reviewing the file. Upon written
authorization by the unit member, a representative of the Association shall be
permitted to examine and/or obtain a copy of materials in such unit member’s
personnel file.

Materials originating from a parent, student, and/or community member, and
pertinent to a unit member’s conduct, service, character or personality, shall not be
placed in a unit member’s file unless the unit member has had an opportunity to read
the material and rebut it. Anonymous documents, letters, or other materials will not
be included in a unit member’s personnel file unless and until the contents of such
documents have been adequately investigated and determined to be true or founded in
fact. Any derogatory material shall be shown to the unit member within ten (10) days

of receipt.

No evaluations, correspondence or other material containing derogatory references to a

unit member’s competence, character or manner shall be kept or placed in his/her file

without the unit member’s knowledge.

Unit members shall be given the opportunity to prepare and have attached to all file

copies a response to any derogatory material that may be kept or placed in his/her

personnel file, such response to remain a part of that file until such time as the derogatory

material is removed from the file.

Materials containing allegations determined to be untrue or not founded in fact will not

be included in a unit member’s personnel file.
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ARTICLE 15: NO CONCERTED ACTIVITIES

15.1  There shall be no strike, work stoppage, slowdown, or other concerted action or other
interference with the operations of the District by the Association or by its officers,
agents, or members during the term of this Agreement, including compliance with the
request of other labor organizations to engage in such activity. In the event of a strike,
work stoppage, slowdown, or other interference with the operations of the District by
employees who are represented by the Association, the Association agrees in good faith
to take all necessary steps to cause those employees to cease such action.

15.2  The Association recognizes the duty and obligation of its representatives to comply with
the provisions of this Agreement and to make every effort toward inducing all unit
members to do so.

15.3  Neither the submission of this proposal, nor its violation or expiration, shall prejudice the
District’s legal position that the above activities are or may be independent violations of

the law.
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16.1

16.2

ARTICLE 16: SALARY

Effective July 1, 2022, certificated salary schedules shall be increased by 6.0%. For the
2022-23 school year. All MBUTA unit members shall receive a 3.0% off-schedule
payment. This off-schedule payment shall be paid no later than September 15, 2023 and
shall be calculated using the unit member’s 2022-23 gross salary.

Salary Placement Rules

16.2.1 Initial Placement

The District shall determine the initial placement of unit members on Salary
Schedule A based upon the following:

A. The District shall credit each year of teaching, counseling, psychologist or
nurse service in schools (at least 75% of a full-time assignment) under an
appropriate credential in a public or private (accredited) school, as if it had
been served in the District, to a maximum of 14 years.

B. A year’s service credit shall be given only for a year in which the unit
member actually worked no fewer than 75% of the days schools were in
session for such year. Part-time experience shall not be credited for
rating-in credit or advancement credit unless the total time served is
equivalent to 75% or more of a full-time assignment.

C. A unit of course work is defined as a “semester hour.” “Semester Hour”
means one semester hour of upper division or graduate level work from an
accredited institution. Quarter units shall be prorated at the rate of ten (10)
semester units — fifteen (15) quarter units. Credit for courses which are
not taken at an accredited institution and/or which are not upper division
or graduate level work may be given ONLY when advance approval of
such courses and/or institutions is obtained from the unit member’s
immediate supervisor and the Superintendent or his/her designee.

D. For placements not described in the schedule, the Superintendent or
designee will make recommendations to the Board. The Board reserves
the right to fix the remuneration for placements not described in the

schedule.
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16.2.2

E. The District shall provide rating-in or advancement credit for military
service as required by law.

Vertical Progression

A unit member shall actually work or be on paid leave status for at least 75% of
the duty days of the school year, in order to be entitled to one (1) step increase
under the provisions of the salary schedule. Regular part- time service with the
District, such that the product of the fraction of the full school year worked and
the fraction of the full assignment worked during the year equals 75% or more,
shall be entitled to one (1) step increase on the salary schedule. A unit member
on paid leave who works a total of at least 75% of the duty days within two (2)
consecutive school years shall be entitled to one (1) step increase under the
provisions of the salary schedule. A clear valid credential authorizing service at
the specified grade level or subject is required for advancement on the salary
schedule.

16.2.2.1 Experienced Teacher Professional Incentive Plan

A maximum of five (5) professional growth incentives, at Steps 10
through 30 on the salary schedule, which incentives shall be $375 per
year each, may be earned at the rate of one (1) incentive per five (5)
year period by a unit member after placement on Column VI and Step
10 of Appendix B and, providing the most recent formal evaluation of
overall performance is “meets or exceeds standards,” upon presenting
evidence of having satisfactorily completed six (6) semester units (or
equivalent). These units (or equivalent) must be earned outside the
regular paid workday.

16.2.2.2 Horizontal Progression

A. Units earned in preparation for advancement on the salary
schedule from one column to another must be from an
accredited college or university and must be of upper division
or graduate level.

B.  All course units accepted for advancement on the salary schedule

must have the prior approval of the District.

78



C.  Acceptance of units for advancement on the salary schedule shall
be based on the following guidelines:

(1) Subjects are within the unit member’s subject/grade area.

(2) Subjects lead toward credential usable within the District.

(3) Enrichment subjects relate to the unit member’s assignment.

(4) Subjects relate to areas for future personnel needs of the
school. Credits will be given only for units that were
successfully completed with at least a grade of “C” or
“Pass.”

D.  When a unit member furnishes evidence of his/her qualifications
for column advancement on the salary schedule, his/her
advancement shall be accomplished when the official data is
submitted to the Human Resources Office thirty (30) days prior
to the beginning of the next pay period. At the District’s
discretion, credits may be earned for successfully completed
training/workshops that are related to the unit member’s present
or demonstrably possible future assignment and occur outside the
regular paid workday. Fifteen (15) hours of training or workshop
time will equal one (1) semester hour. Not more than one (1)
semester credit can be acquired in any one (1) weekend
workshop/in-service.

E.  Units earned prior to the Bachelor’s Degree cannot be used to
advance from one column to another on the salary schedule.

F.  Units earned prior to the Master’s Degree cannot be used to
advance from one column to another after any column requiring
a Master’s Degree..

G. The District shall provide rating-in or advancement credit for
military service as required by law.

16.3  Upon appropriate written authorization from the unit member, the District shall deduct
from the salary of any unit member and make appropriate remittance for annuities, credit

union, savings bonds, insurance plans, and/or charitable donations.
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16.5

16.4 At the authorization of the unit member, the District shall make direct deposits

into designated accounts of all pay warrants.

Part-Time Unit Members

Part-time unit members shall receive a salary in proportion to their assigned teaching

time. Part-time unit members shall perform a proportionate share of non-teaching duties,

and shall attend all scheduled meetings at their school sites, provided they would have

been required to attend such meetings if full-time.

16.6  California Vocational Credential

16.6.1

16.6.2

16.6.3

Placement of unit members with California VVocational Credentials on the
salary schedule applies only to those holding Vocational Credentials, and
assigned to teach vocational subjects requiring these credentials.

A unit member with a California Vocational Credential shall be placed on
the schedule as follows:

A. A California Vocational Credential shall entitle the unit member
to placement in Column I. (AB and valid credential)

B. A California Life Vocational Credential (8.0, 8.1, Class A or
Class B) shall entitle the unit member who has a total of seven (7)
years of training and experience in the field to placement on
Column I11, providing the major portion of his/her teaching
assignment at the time of qualification is under a California
Vocational Credential. This credential is recognized as the
equivalent of (AB + 30 SH) and movement beyond Column I11
will be accomplished by acquisition of units as required by the
salary schedule.

Unit members with California Vocational Credentials may receive credit
for verified acceptable work experience which was performed prior to
entering the District. One year of verifiable, acceptable experience in the
business or professional world will be considered equivalent to one
school year in the classroom. This experience must be directly related to
the subject which the unit member is employed to teach, and will advance

the unit member on the salary schedule on the same basis as prior
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teaching experience. Work experience which was used to receive the
credential shall not be counted to advance the unit member on the
schedule.
16.7  Extra Duty Assignments
Extra Duty Stipends shall be paid in accordance with Appendix D. These stipends

represent payment for all duties performed beyond classroom instructional time. This
stipend schedule shall be increased by any overall percentage increase to the salary
schedule.
16.8 Itinerant unit members, that is those unit members who are assigned to more than
one site per day on a regular basis, shall receive a stipend of $500 per semester
(apportioned if less than full-time).

16.9 Mileage Reimbursement

The District will reimburse unit members for required use of a personal automobile
during the work day at the IRS rate.
16.10 Mira Costa teachers have a base assignment of five class periods per day. Manhattan
Beach Middle School teachers have a base assignment of six class periods per day.
The District will compensate unit members an additional 20% at Mira Costa and
20% at Manhattan Beach Middle School for an additional classroom teaching
assignment, the sum to be annualized based upon the portion of the year the

additional assignment is required.
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171

17.2

ARTICLE 17: HEALTH AND WELFARE BENEFITS

A Health Benefits Sub-Committee will meet at least once per year to review
health benefits proposals and recommend health benefit plan
options/modifications to the negotiations teams. The Health Benefits Sub-
Committee will:
e Consist of the following members:
o Two (2) standing members and one (1) alternate, appointed by MBUTA.
o Two (2) standing members and one (1) alternate, appointed by CSEA.
o Two (2) standing members and one (1) alternate, appointed by MBUSD.
o One (1) observer representing the MBUSD Board of Trustees
e Provide joint written minutes after each meeting to the members of the Sub-
Committee, the Superintendent and his/her designee and president of the
Association or his/her designee.
e Provide recommendations on health benefits to the representative bargaining
teams.
The District will provide health and welfare benefits to eligible retired employees
of the District under the following circumstances. Eligible retirees (55 years and
older) with fifteen (15) years of service in the District (or predecessor districts)
will have the option to participate in the District’s health plan at their own
expense to age sixty-five (65). In addition, the District will contribute four-
hundred dollars ($400.00) a year for five (5) years toward the cost of health and
welfare benefits for such unit members (retirees 55 years and older with 15 years
of District or predecessor service) who retire during the term of this Agreement.
Effective beginning with the 2016-2017 school years, the medical programs
offered by the District will be Anthem's Select Premier HMO, Anthem’s Vivity
Premier HMO, Anthem's Premier PPO, and Anthem's Classic PPO, and Kaiser's
HMO. These medical programs will be reviewed annually by the Health Benefits
Sub-committee, and plan offerings will be subject to change based on the
recommendations of the Health Benefits Sub-committee and subsequent

negotiations.
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17.2.1

17.2.2

17.2.3

17.2.4

17.2.5

17.3

17.4

SINGLE PARTY. The District maximum annual contribution toward full time
unit members’ single party health and welfare benefits, inclusive of health,
dental & vision insurance, shall be equivalent to 80% of the members’ annual
single party premium costs for the Anthem Select Premier HMO, and/or dental,
and/or vision plan(s).

TWO PARTY. The District maximum annual contribution toward full time unit
members’ two party health and welfare benefits, inclusive of health, dental &
vision insurance, shall be equivalent to 80% of the members’ annual two party
premium costs for the Anthem Select Premier HMO, and/or dental, and/or
vision plan(s).

FAMILY. The District maximum annual contribution toward full time unit
members’ family health and welfare benefits, inclusive of health, dental, &
vision insurance, shall be equivalent to 80% of the members’ annual family
premium costs for the Anthem Select Premier HMO, and/or dental, and/or
vision plan(s).

The District’s annual maximum contribution shall be prorated for part time
employees.

Any costs in excess of the District’s annual maximum contribution described
above shall be paid by unit members through payroll reduction.
The District shall pay the full premium costs of a $50,000 term life insurance
policy for each unit member employed in at least a fifty percent (50%)
assignment.
The District shall pay the full premium costs of an income protection insurance
policy for each unit member employed in at least a fifty percent (50%)

assignment.
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18.1

18.2

ARTICLE 18: SAVINGS

In case of any direct conflict between the express provisions of this Agreement
and any District policy, practice, procedure or regulation not incorporated into this
Agreement, the provisions of this Agreement shall control.

If any provision of this Agreement shall be found contrary to law, then such
provision shall not be deemed valid; however, such a determination shall not be
considered sufficient cause to declare the remaining parts of this Agreement
invalid. Any individual contract between the Board and an individual unit
member shall be subject to and consistent with the terms and conditions of this
Agreement. If an individual contract contains any language inconsistent with

this Agreement, this Agreement, during its duration, shall be controlling.
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191

19.2

19.3

19.4

ARTICLE 19: NOTICES

All notices required by this Agreement shall be transmitted to the parties as
follows:

For the Association: Executive Director, Manhattan Beach Unified Teachers
Association, 3551 Voyager St., Suite #105, Torrance, CA 90503;

For the District: Superintendent, Manhattan Beach Unified School District, 325
South Peck Ave., Manhattan Beach, CA 90266.

Within one (1) month of the ratification of this Agreement by the parties, the
District shall provide to the Association a sufficient number of copies of the

Agreement to distribute to all unit members.
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EV-100T
Expectations for Practice

Manhattan Beach Unified School District

Expectations for Practice - Teachers

The Manhattan Beach Unified School District’s Tier 1 Evaluation is based on the California
Standards for the Teaching Profession (CSTP). The CSTP’s themselves are formative standards
designed to guide teachers through a process of growth and development. The scope of the
standards is broad and the descriptors are general so as to maximize applicability to a variety of
grade-levels, subjects, student populations and circumstances. Accordingly, they do not
incorporate specific examples of the actions or activities through which the achievement of a
particular standard may be made evident.

The Manhattan Beach Unified School District has endeavored to provide teachers with such
examples which may be considered as representative of the expectations that we hold for
teaching practice in the District. In this document, you will find more specific descriptions of
the standards in action. These descriptions do not specify actual activities, but instead provide
guidelines for the development of the kinds of actions and activities that a particular standard
demands.

For example, Standard 2.2 of the CSTP: Creating physical or virtual learning environments that
promote student learning says, “As teachers develop, they may ask, ‘How do | create an
environment that promotes optimal learning for each student?’” In Sub-standard 2.2e of this
document, the question is answered in part as follows: “The classroom environment explicitly
and implicitly displays learning goals through visual cues such as current, relevant student-
generated bulletin boards.” The specific learning goals, the selection of student work, and how
they are displayed are the work of the teacher.

This document is used to help you understand what is minimally expected of a teacher in the
Manhattan Beach Unified School District. It also serves as a solid foundation for discussions
between you and your evaluator as you engage in the evaluation process. Its intention is to
provide clarity on what each standard means when put into practice. Should you have any
questions or uncertainties about the meaning of any standard or its exemplars, consult your
evaluator immediately for clarification and guidance.



EV-100T
Expectations for Practice

Standard One

Engaging and Supporting All Students in Learning

Key Elements

1.1

1.2

1.3

Using knowledge of students to engage them in learning

d.

The teacher learns about students’ backgrounds, experiences, interests and valuesin
order to connect with them better on a human level and build trust.

The teacher recognizes when students are behaving in an atypical mannerand initiates
appropriate intervention, whether directly or by referral.

The teacher assesses students’ strengths, interests and needs and provides
opportunities for them to build on those strengths, interests and needs.

The teacher welcomes parent interaction and involvement and seeks actively to learn
about the students’ families, relationships and communities.

Connecting learning to students’ prior knowledge, backgrounds, life experiences, and

interests

a.

The teacher helps students see the connections between what they already know and
the new material being presented in class.

The teacher connects classroom learning to students’ life experiences and cultural
backgrounds.

The teacher supports all students to use first and second language skills to achieve
learning goals.

The teacher opens a lesson or unit to capture student attention and interest.

The teacher builds on students’ comments and questions during a lesson to extend
their understanding.

Connecting subject matter to meaningful, real-life contexts

d.

The teacher establishes a connection between subject matter and purpose for
learning.

The teacher makes connections between the subject matter and real-life contexts.
The teacher seeks feedback from students regarding relevance of subject matter to
their lives.



1.4

1.5

EV-100T
Expectations for Practice

The teacher engages all students in a variety of learning experiences that
accommodate the different ways they learn.

The teacher provides opportunities for all students to acquire and practice skills in
meaningful contexts.

Using a variety of instructional strategies, resources, and technologies to meet students’

diverse learning needs

The teacher selects and utilizes a range of instructional approaches to engage students
in learning.

The teacher uses a variety of strategies to introduce, explain, and restate subject
matter concepts and processes so all students understand.

The teacher helps all students learn, practice, internalize, and apply subject-specific
learning strategies and procedures.

The teacher uses differentiated instruction to meet the assessed learning needs of
students and increase active participation in learning.

The teacher adapts materials and resources, make accommodations, and uses
appropriate assistive equipment and other technologies to support students’ diverse
learning needs.

The teacher utilizes multiple types of technology to facilitate learning.

The teacher examines and use resources that minimize bias.

Promoting critical thinking through inquiry, problem solving, and reflection

> @ - oo

The teacher encourages students to use multiple approaches and solutions to solve
problems.

The teacher encourages students to ask critical questions and consider diverse
perspectives about subject matter.

The teacher provides opportunities for students to think about, discuss, and evaluate
content.

The teacher asks questions to facilitate discussion, clarify, and extend students’
thinking.

The teacher supports students to think and communicate with clarity and precision.
The teacher helps students apply previous learning to new situations.

The teacher encourages students to create, imagine, and innovate.

The teacher helps students to develop and use strategies and technologies for
accessing knowledge and information.



1.6

EV-100T
Expectations for Practice

Monitoring student learning and adjusting instruction while teaching

a. The teacher systematically checks for student understanding and revises plans
accordingly

b. The teacher incorporates a variety of strategies in a lesson to check for student
understanding

c. The teacher monitors the learning of students with limited English proficiency or
special needs

d. The teacher adjusts the lesson plan to accelerate instruction when determining that
the pace of the lesson is too slow

e. The teacher makes "on the spot" changes in the lesson based on students' interests
and questions

f. The teacher provides additional support and opportunities for students when some
students have mastered the lesson objective(s) and others have not

g. The teacher adjusts his/her lesson when s/he does not have enough time to complete
everything s/he planned to do.



EV-100T
Expectations for Practice

Standard Two

Creating & Maintaining Effective Environments for Student Learning

Key Elements

21

2.2

2.3

Promoting social development and responsibility within a caring community whereeach

student is treated fairly and respectfully

d.

Students are involved in the establishment of expectations, rules and classroom
procedures as made evident by authentic charts and posters.

The teacher references expectations, rules and procedures when resolvingconflicts,
re-directing behavior and mediating interactions.

The teacher uses both verbal and non-verbal behaviors that indicate a caring attitude

toward students.

Creating physical or virtual learning environments that promote studentlearning

d.

The physical layout of the classroom is organized to facilitate movement and enhance

the focus on learning.

The physical layout of the classroom is designed to support a variety of student
groupings, interactions and needs.

Student work is displayed.
Materials, resources and activity centers where applicable are easily accessible.

The classroom environment explicitly and implicitly displays learning goals through
visual cues such as current, relevant student-generated bulletin boards.

Establishing and maintaining learning environments that are physically, intellectually, and

emotionally safe

a.

C.

The teacher establishes and adheres to routines that ensure regular participationof all

students.

The teacher involves students in the development of norms and expectations for
offering opinions and perspectives and for responding to the opinions and
perspectives of others.

The teacher actively addresses and mediates interpersonal issues betweenstudents
according to established expectations and norms for behavior and respect.



2.4

25

2.6

2.7

EV-100T
Expectations for Practice

Creating a rigorous learning environment with high expectations and appropriate
support for all students

a. The teacher establishes expectations and routines for student grouping and student
interactions in groups.

b. The teacher reinforces intra-group accountability and group responsibility for
interactions and outcomes.

c. The teacher assesses progress in social development and provides appropriate
acknowledgement and reinforcement of that progress.

Developing, communicating, and maintaining high standards for individual and
group behavior

a. The teacher establishes expectations and routines for student grouping andstudent
interactions in groups.

b. The teacher reinforces intra-group accountability and group responsibility for
interactions and outcomes.

c. The teacher assesses progress in social development and provides appropriate
acknowledgement and reinforcement of that progress.

Employing classroom routines, procedures, norms, and supports for positive
behaviorto ensure a climate in which all students can learn

a. The teacher establishes and adheres to clear routines for student behavior.

b. The teacher uses classroom meetings to review and process expectations, rules,
and procedures.

c. When asked, students can describe established expectations, rules, and procedures.

d. The teacher provides appropriate acknowledgement and reinforcement of
students meeting expectations for behavior.

e. The teacher uses non-verbal cues such as eye contact, proximity, etc. to
indicate when students are not meeting expectations for behavior.

f. The teacher recognizes behavioral issues and situations that may escalate and
intervenes in advance of an escalation.

Using instructional time to optimize learning

a. The teacher adapts and creates new strategies for unique student needs and
situations.



EV-100T
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b. The teacher plans and executes crisp transitions from one activity toanother.
c. The teacher alters pace appropriately to maximize student focus and learning.

d. Students adapt to transitions and re-engage quickly in the next activity.



EV-100T
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Standard Three

Understanding and Organizing Subject Matter for Student Learning

Key Elements

31

3.2

33

Demonstrating knowledge of subject matter, academic content standards, and curriculum

frameworks

d.

f.

The teacher continually increases the depth of his or her content knowledgeand
applies it to the revision and improvement of lessons and activities.

The teacher makes accurate assessments of the knowledge and skills that will be
required for students to meet a particular learning goal.

The teacher understands the content and determines which the sequence in which
distinct elements must be mastered.

The teacher draws upon knowledge of subject matter to identify where the current
lesson or learning activity fits within the broader scope of the discipline as awhole.

The teacher is able to connect the lesson or unit to other subjects and/or demonstrate
relevance to the “real world”.

The teacher is able to link content to universal themes that link all subjectareas.

Applying knowledge of student development and proficiencies to ensure student

understanding of subject matter

d.

The teacher plans and utilizes instructional strategies that are appropriate to the
physical and cognitive development of his or her students.

The teacher utilizes current research to develop understanding of how students learn
and applies that understanding to the teaching of students.

The teacher understands and appropriately emphasizes the different elementsof
knowledge (e.g. factual, procedural, conceptual, etc.) needed to master content.

The teacher uses technology to enhance student access to greater breadth anddepth
of content knowledge.

Organizing curriculum to facilitate student understanding of subject matter

d.

The teacher understands how to sequence the presentation of curriculum based on
the knowledge, skill-level, and learning needs of students and does not simply follow
either chronological or textbook-based sequencing.

8



34

3.5

EV-100T
Expectations for Practice

b. The teacher ensures that the sequencing of the curriculum builds uponprior
knowledge and previous instruction.

c. The teacher incorporates the relationships between and among disciplines when
planning the presentation of curriculum; the teacher demonstrates awareness ofother
subject matter that is learned in other grade-levels and departments and strives to
make cross-curricular connections.

Utilizing instructional strategies that are appropriate to the subject matter

a. The teacher uses instructional strategies that foster close engagement with subject
matter rather than relying exclusively on abstract presentation.

b. The teacher incorporates understanding of students’ cognitive, emotional, and
physical developmental levels in presenting content without oversimplifying concepts
areducing them to procedures.

c. The teacher seeks to emphasize depth of knowledge over breadth in the planning and
execution of instructional activities.

d. The teacher plans for and provides opportunities for students to discuss, clarify, and
critically analyze content from a variety of perspectives.

e. Students actively participate in instructional activities in student-centered classrooms
that allow students to take the lead in presenting content.

Using and adapting resources, technologies, and standards-aligned instructional
materials, including adopted materials, to make subject matter accessible to all students

a. The teacher selectively chooses content from textbooks that support the current
lesson and strategically incorporates them into instruction.

b. The teacher selectively identifies materials, resources, and activities that support the
standards-based curriculum and does not simply “follow the textbook.”

c. The teacher plans strategies to extend and deepen the learning of students who
demonstrate understanding of a concept.



3.6

EV-100T
Expectations for Practice

d. The teacher utilizes available resources (e.g. llluminate, Google Forms, etc.) to assess
student understanding efficiently, check for understanding and provide students with
feedback on progress.

e. The teacher utilizes appropriate technologies (e.g. Google classroom, Haiku, District
websites, etc.) to provide curricular and instructional materials for students.

Addressing the needs of English Learners, students with special needs, and
students in targeted sub-groups to provide equitable access to content

a. The teacher uses Specially Designed Academic Instruction in English (SDAIE) strategies
to provide content-area instruction and build academic vocabulary of English
Language Learners (ELL’s).

b. The teacher incorporates accommodations for special needs students into the
instructional plan.

c. The teacher demonstrates culturally responsive pedagogy within the lesson planand
the choice of materials that support the lesson.

d. The teacher structures materials and activities in a way that makes content accessible
to students according to their level of language proficiency.

e. The teacher allows ELL’s and special needs student to demonstrate their learning
through a variety of means and modalities.

f. The teacher utilizes technology to provide students opportunities to revisit concepts
previously taught to enhance understanding.
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Standard Four

Planning Instruction and Designing Learning Experiences for All Students

Key Elements

4.1

4.2

4.3

4.4

Using knowledge of students’ academic readiness, language proficiency, cultural

background, and individual development to plan instruction

The teacher explicitly accounts for the specific learning needs of students with
particular backgrounds and needs in planning and designing instruction.

The teacher incorporates plans for addressing academic language development in
content area instruction.

The teacher builds on the academic readiness of students by planning instruction
based on students’ strengths in addition to their deficits.

Establishing goals for student learning

The teacher establishes consistently high expectations for student learning.
The teacher clearly communicates expectations for learning to students and parents.

The teacher develops a clear set of sequential objectives that culminate inthe
achievement of the learning goals.

Developing and sequencing long-term and short-term instructional plans tosupport
student learning

d.

The teacher identifies which learning goals are appropriately planned for the short-
term and which are appropriately planned for the long-term.

The teacher breaks down learning goals into a series of intentionallysequenced
objectives that build toward the mastery of a specific learning goal.

The teacher explicitly identifies and plans for the instruction of skills needed to achieve
short-term objectives.

The teacher allows for modification of short-term plans based on periodic formative
assessments of student learning.

Planning instruction that incorporates appropriate strategies to meet the learningneeds

of all students

d.

The teacher uses the results of formal and informal assessments toscaffold instruction
according to students’ strengths and needs.

b. The teacher explicitly plans the use of direct instruction, guided practice,independent

11



C.

d.

EV-100T
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practice, and checking for understanding.

The teacher plans for the use of varied, open-ended questions that promote
inquiry, critical-thinking and reflection.

The teacher plans for the gradual release of responsibility to students to build their
mastery of content standards individually.

4.5 Adapting instructional plans and curricular materials to meet the assessedlearningneeds
of all students

a.

The teacher will modify instructional plans according to information gained from both
formal and informal assessments of student learning before, during and after the
lesson.

The teacher anticipates possible student misunderstandings of a lesson oractivity with
planned modifications of the lesson.

The teacher reflects on the effectiveness/ineffectiveness of his or her lesson as
indicated by formal or informal assessment data and considers alternative approaches
to re-teaching the lesson, activity or objective.
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Standard Five

Assessing Student Learning

Key Elements

51 Applying knowledge of the purposes, characteristics, and uses of different types of

assessments

d.

The teacher understands and is able to explain the difference betweendiagnostic,
formative, and summative assessment.

The teacher regularly uses initial diagnostic assessments of student knowledge
prior to commencing a new unit of study. Such assessments should focus on both
content and process knowledge and should mirror ultimate expectations for
studentlearning.

The teacher makes use of informal dialogue, frequent checks for understanding
during a lesson, observation of student work and problem-solving, free-writing and
topical essays, constructed response, multiple choice, and performance tasks to
assess student learning.

The teacher understands and engages in the calibration of grading standards
through collaborative, systematic analysis of student work according to well-
developed criteria, charts, and rubrics.

5.2 Collecting and analyzing assessment data from a variety of sources to informinstruction

a.

The teacher actively seeks a variety of information from different sources and
perspectives to get to know students’ needs and interests.

The teacher understands and employs a variety of assessment tools that best reflect
students’ strengths.

The teacher analyzes data from student assessments according to the purposes for
which the assessments were intended (i.e. diagnostic, formative, summative).

The teacher creates and modifies unit and lesson plans according to diagnostic and
formative assessments that focus on both content and process knowledge
development

53 Reviewing data, both individually and with colleagues, to monitor student learning

d.

The teacher consistently utilizes a system for assessing student learning both formally
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5.5
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and informally in planning units and lessons.

b. The teacher meets regularly with grade level and/or department colleagues to review
common assignments, assessment criteria and rubrics. The teacher also discusses the
various instructional strategies employed by colleagues to achieve desired results.

¢. The teacher consistently and timely grades student work and maintains an accurate
record of those grades.

d. The teacher utilizes assessment data to determine needs for additional instruction,
review, or modification of instructional strategies.

Using assessment data to establish learning goals and to plan, differentiate, and modify
instruction

a. The teacher uses informal assessments throughout the lesson to monitor student
understanding of concepts.

b. The teacher uses multiple modalities to deliver content that meets the needs of
diverse learner groups.

¢. The teacher provides students with timely feedback to correct misconceptions early in
the learning process.

d. The teacher chooses activities that support and reinforce the content.

e. The teacher reteaches content when students do not demonstrate competency prior
to the summative assessment.

Involving all students in self-assessment, goal setting, and monitoring progress

a. The teacher models self-assessment strategies for all students and provides students
opportunities to evaluate their work with their peers and make adjustments in their
learning.

b. The teacher provides a tool for students to record their assessment scores and
monitor progress in the class.

c. The teacher scores group projects using a combination of self-assessment, peer-
assessment, and teacher-assessment according to a common rubric.

d. The teacher has students reflect on their performance at the end of each unit and
students offer suggestions on how to increase their performance.
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Standard Six

Developing as a Professional Educator

Key Elements

6.1

6.2

6.3

Reflecting on teaching practice in support of student learning

a.

The teacher welcomes feedback from supervisors and peers and uses the feedback to
improve professional practice.

The teacher makes an accurate assessment of a lesson’s and/or unit’s effectiveness
through the consideration of student learning targets and outcomes.

The teacher cites specific suggestions on how the lesson and/or unit can be revised to
improve student learning outcomes.

The teacher is able to identify areas for pedagogical growth and pursues professional
development in those areas. ‘

Establishing professional goals and engaging in continuous and purposeful professional
growth and development

a.

The teacher identifies and prioritizes areas for professional growth and develops a
growth plan to address those areas.

The teacher actively seeks out current and relevant research in identified growth areas
and integrates learned concepts into practice.

The teacher develops short and long term goals to increase breadth and depth of
instructional strategies including the increasing integration of technology into both
teacher and student activity.

The teacher engages in school-wide activities that contribute to the breadth of his or
her professional growth and development.

Collaborating with colleagues and the broader professional community to support teacher
and student learning

d.

The teacher actively participates in the school’s professional learning community and
seeks professional development opportunities related to targeted student learning
outcomes.

15



6.4

6.5

6.6

6.7

EV-100T
Expectations for Practice

b. The teacher solicits feedback from administrators and colleagues on performance and

uses the information to improve instructional practice.

c. The teacher contributes to and actively endorses the formulation of student learning
outcomes, instructional strategies, and focus areas through professional learning
communities {PLC’s), grade-levels, and departments.

Working with families to support student learning

a. The teacher initiates communication with parents/guardians and responds promptly
to inquiries from parents/guardians.

b. The teacher communicates with parents/guardians in a professional, positivemanner
at all times.

c. The teacher provides regular information and opportunities for families to learn about
and engage in the instructional program.

Engaging local communities in support of the instructional program

a. The teacher actively learns about and respects various cultural backgrounds of his or
her students.

b. The teacher actively seeks to incorporate opportunities for learning that are available
in the local community.

Managing professional responsibilities to maintain motivation and commitment to all
students

a. The teacher continually seeks interactions and opportunities that renew and revitalize
commitment to the profession and to the learning of all students.

Demonstrating professional responsibility, integrity, and ethical conduct

a. The teacher exhibits a high level of ethics characterized by honesty, integrity,
confidentiality, and mutual support of colleagues.

b. The teacher embraces continuous improvement through his or her own professional
practices as well as through District and school initiatives.
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EV-100T-1
Manhattan Beach Unified School District

Tier 1 Evaluation — Initial Reflection - Teachers

Site:

Name Grade/Subject Date

The purpose of the Initial Reflection is to enable teachers to think more deeply about their goals for the
year, areas of practice where they may wish to improve, and specific standards on which they may wish to

focus.
The Initial Reflection is neither rated nor scored. It should serve as a starting point for discussion with the

teacher’s evaluator during the initial evaluation meeting.

Think carefully about each reflective prompt before responding. The candor and depth of your responses will

enhance the benefits of your evaluation experience this year.

Reflection 1: What are my goals this year?

Reflection 2: What unanswered guestions, issues or concerns would I like to resolve this year?




EV-100T-1
Manhattan Beach Unified School District

Tier 1 Evaluation — Initial Reflection

Reflection 3: In which California Standard(s) for the Teaching Profession {CSTP) do | feel the greatest need
for improvement? What might | do to achieve growth in this area?




EV-100T-2
Manhattan Beach Unified School District

Tier 1 Evaluation — Final Reflection — Teachers

Name Grade/Subject Date

The purpose of the Final Reflection is to provide teachers the opportunity to review and assess their
growth and development over the course of the year.

Like the Initial Reflection, the Final Reflection is neither rated nor scored.

Reflection 1: Did | accomplish any of my goals this year? What were key contributors/obstacles to my

achievement?

Reflection 2: In what ways did my perspectives on my teaching practice change over the course of the year?




EV-100T-2
Manhattan Beach Unified School District

Tier 1 Evaluation — Final Reflection — Teachers

Reflection 3: In what areas did | achieve the most growth? What do | believe contributed to this growth?




EV-100T-3
Manhattan Beach Unified School District
Tier 1 Evaluation — Final Evaluation — Teachers

Site:
Rating
Name
Sufficient Growth / Insufficient Growth
Grade/Subject Status

Standard One — Engaging and Supporting All Students in Learning

1.1 Using knowledge of students to engage them in learning

1.2 Connecting learning to students’ prior knowledge,
backgrounds, life experiences, and interests

1.3 Connecting subject matter to meaningful, real-life contexts

1.4 Using a variety of instructional strategies, resources, and
technologies to meet students’ diverse learning needs.

1.5 Promoting critical thinking through inquiry, problem solving,
and reflection

1.6 Monitoring student learning and adjusting instruction while
teaching

O O o o oo O
O O o o oo O

Comments:



Manhattan Beach Unified School District

Tier 1 Evaluation — Final Evaluation — Teachers

EV-100T-3

Sufficient Growth / Insufficient Growth

Standard Two -Creating & Maintaining Effective Environments For

Student Learning

2.1 Promoting social development and responsibility within
a caring community where each student is treated fairly
and respectfully

2.2 Creating physical or virtual learning environments
that promote student learning

2.3 Establishing and maintaining learning environments that
are physically, intellectually, and emotionally safe

2.4 Creating a rigorous learning environment with
high expectations and appropriate support for all
students

2.5 Developing, communicating, and maintaining high
standards for individual and group behavior

2.6 Employing classroom routines, procedures, norms, and
supports for positive behavior to ensure a climate in
whichall students can learn

2.7 Using instructional time to optimize learning

Comments:

o o o oo

OO O 0O 0o 0O



Manhattan Beach Unified School District
Tier 1 Evaluation — Final Evaluation — Teachers

EV-100T-3

Sufficient Growth / Insufficient Growth

Standard Three — Understanding and Organizing Subject Matter

for Student Learning

3.1 Demonstrating knowledge of subject matter, academic
content standards, and curriculum frameworks

3.2 Applying knowledge of student development and
proficiencies to ensure student understanding of subject
matter

3.3 Organizing curriculum to facilitate student
understandingof subject matter

3.4 Utilizing instructional strategies that are appropriate to
the subject matter

3.5 Using and adapting resources, technologies, and
standards- aligned instructional materials, including
adopted materials, to make subject matter accessible to
all students

3.6 Addressing the needs of English Learners, students with
special needs, and students in targeted sub-groups to
provide equitable access to content

Comments:

Standard Four — Planning Instruction and Designing Learning

Experiences for All Students

4.1 Using knowledge of students’ academic readiness, language
proficiency, cultural background, and individual
development to plan instruction

4.2 Establishing goals for student learning

4.3 Developing and sequencing long-term and short-
term instructional plans to support student learning

[] 1 O O 0O O

1 OO O

[] 0 O O O O
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Manhattan Beach Unified School District

Tier 1 Evaluation — Final Evaluation — Teachers

Rating

EV-100T-3

Sufficient Growth / Insufficient Growth

4.4 Planning instruction that incorporates appropriate
strategies to meet the learning needs of all students

4.5 Adapting instructional plans and curricular materials to
meet the assessed learning needs of all students

Comments:

Standard Five — Assessing Student Learning

5.1 Applying knowledge of the purposes, characteristics, and
uses of different types of assessments

5.2 Collecting and analyzing assessment data from a variety
of sources to inform instruction

5.3 Reviewing data, both individually and with colleagues,
to monitor student learning

5.4 Using assessment data to establish learning goals and to
plan, differentiate, and modify instruction

5.5 Involving all students in self-assessment, goal setting,
and monitoring progress

Comments:

[]
[]

0O O O 0O

L]
L]
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Manhattan Beach Unified School District

Tier 1 Evaluation - Final Evaluation — Teachers

Rating

EV-100T-3

Sufficient Growth / Insufficient Growth

Standard Six — Developing as a Professional Educator

6.1 Reflecting on teaching practice in support of student learning

6.2 Establishing professional goals and engaging in continuous
and purposeful professional growth and development

6.3 Collaborating with colleagues and the broader
professional community to support teacher and student
learning

6.4 Working with families to support student learning

6.5 Engaging local communities in support of the
instructional program

6.6 Managing professional responsibilities to maintain
motivation and commitment to all students

6.7 Demonstrating professional responsibility, integrity
and ethical conduct

Comments:

Summary Comments:

Teacher signature Date

O O O OO OO

Evaluator signature Date

O O OO O o



Manhattan Beach Unified School District
Tier 1 Evaluation - Lesson Plan Design Template - Teacher

Getting Ready to Teach/Learn:

EV-100T-4

Teacher Name:

Subject/Grade Level:

Lesson Date(s)/Time Frame for
Lesson:

Description of Students:
Special needs, GATE, English
Language Learners, Other

Learning Targets/Objectives:
Where does this lesson fall
within the unit? How does this
)esson connect to the overall
unit? What standard or
standards are being addressed?

Differentiation:

Given the information above, list
the strategies you will use to
help every student gain access
to, and be challenged by, the
academic content. Consider
differentiation strategies,
grouping of students, IEP
requirements.

Materials/Resources Needed:




Instruction:

| Anticipating Learning/Activating
Prior Knowledge/The “hook”:
How will you...
e communicate the purpose
of the lesson?
e connect to prior learning?
¢ ensure relevance/interest in
the content?

Demonstrating/Modeling of

New Knowledge:

How will you...

e model and demonstrate?

¢ notice what students are
learning and still need to learn?

e provide multiple
explanations for new
concepts?

e allow for student
interaction?

Guided Instruction: (teacher and

students)

How will you...

e know that each student
thought through and
formulated a response to
questions?

e prompt and cue as needed?

e allow students a variety of
methods and modalities in
which to respond?

e assist students in processing
information?

Collaborative Learning:

(students together)

How will you...

e determine the complexity of
the task?

e provide students with
hands-on experiences and
practice?

e determine grouping for the
activity?

e ensure that students have
sufficient language support
to be successful?

e hold students accountable
for their learning?




Independent Learning:

(individual students)

How will you...

e intervene with students who
are not ready to move on?

e assess at the close of the
lesson to determine who
has mastered content and
who needs further
assistance?

e extend the lesson for those
who are ready to move on?

e provide opportunities for
students to self-assess?

e endorse independent
learning or more in-depth
study of

e content by students?

Assessment:

Formative (generally used to
plan and modify subsequent
instruction):

Summative (evaluative, at “end
of” instruction/learning:




EV-100C

Manhattan Beach Unified School District

Expectations for Practice - Counselor

The Manhattan Beach Unified School District’s Tier 1 Evaluation for counselors is derived from
the Tier 1 Evaluation process for teachers. This evaluation draws on the California Standards for
the Teaching Profession (CSTP). The CSTP’s themselves are formative standards designed to
promote a process of growth and development. The scope of the standards is broad and the
descriptors are general so as to maximize applicability to a variety of grade-levels, subjects,
student populations and circumstances. Accordingly, they do not incorporate specific examples
of the actions or activities through which the achievement of a particular standard may be
made evident.

The Manhattan Beach Unified School District has endeavored to provide counselors with such
examples which may be considered as representative of the expectations that we hold for
counseling practice in the District. In this document, you will find more specific descriptions of
the standards in action. These descriptions do not specify actual activities, but instead provide
guidelines for the development of the kinds of actions and activities that a particular standard
demands.

For example, Standard 1.1 of the CSTP: Using knowledge of students to engage them in learning
asks, “How do | know my students as people and as learners? How do | understand reasons for
behavior?” We have restated this standard as: Using knowledge of students to engage them. In
Sub-standard 1.1a of this document, the question of how to accomplish this is answered in part as
follows: “The counselor learns about students’ backgrounds, experiences, interests and values in
order to connect with them better on a human level and build trust.” The specific techniques for
learning about the backgrounds, experiences, interests and values of the students are the work of
the counselor.

This document is used to help you understand what is minimally expected of a counselor in
the Manhattan Beach Unified School District. It also serves as a solid foundation for
discussions between you and your evaluator as you engage in the evaluation process. Its
intention is to provide clarity on what each standard means when put into practice. Should
you have any questions or uncertainties about the meaning of any standard or its exemplars,
consult your evaluator immediately for clarification and guidance.



EV-100C

Standard One

Engaging and Supporting All Students

Key Elements

1.1

1.2

Using knowledge of students to engage them in learning

d.

The counselor learns about students’ backgrounds, experiences, interests and values
in order to connect with them better on a human level and build trust.

The counselor recognizes when students are behaving in an atypical mannerand
initiates appropriate intervention, collaboration, and/or consultation.

The counselor assesses students’ strengths, interests, and needs and provides
opportunities for them to make choices and decisions based on those strengths,
interests, and needs.

The counselor promotes parent interaction and involvement and actively seeks to
learn about the students’ families, relationships, and communities through outreach
and other activities.

Connecting learning to students’ prior knowledge, backgrounds, life experiences, and

interests

The counselor helps students see the connections between what they already know,
their interests, goals, and needs, and the courses and school experiences in which they
participate.

The counselor connects coursework and school experiences to students’ life
experiences and cultural backgrounds.

The counselor supports all students to use first and second language skills to achieve
academic goals.

The counselor introduces courses and school activities to capture student attention
and interest.

The counselor builds on students’ comments and questions to help them to develop
goals and academic plans.
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Connecting subject matter to meaningful, real-life contexts

a. The counselor helps all students establish connections between school and purpose
for learning.

b. The counselor collaborates with families to help students connect school experiences
to real-life experiences.

c. The counselor actively listens and seeks feedback from students regarding relevance
of school to their lives.

d. The counselor utilizes a variety of individual, small group, and large group experiences
that accommodate the different ways that students develop and grow.

e. The counselor provides opportunities for all students to acquire and practice social
and emotional wellness skills in meaningful contexts.



EV-100C

Standard Two

Creating and Maintaining Effective Environments for Student Wellness

Key Elements

2.1

2.2

2.3

24

Promoting social development and responsibility within a caring community whereeach
student is treated fairly and respectfully

a. The counselor references expectations, norms, and procedures when resolving conflicts,

re-directing behavior, and mediating interactions.

b. The counselor uses both verbal and non-verbal behaviors that convey a caring attitude
toward students.

Creating physical or virtual learning environments that promote student wellness

a. Tothe extent that it is in the counselor’s control, materials, resources, and activity
centers where applicable are easily accessible.

b. To the extent that it is in the counselor’s control, the school environment explicitly and
implicitly displays academic and/or social-emotional learning goals through visual cues
such as current, relevant, student-generated bulletin boards.

Establishing and maintaining learning environments that are physically, intellectually, and
emotionally safe

a. The counselor establishes and adheres to practices that ensure regular participation of all
students.

b. The counselor involves students in the development of norms and expectations for
offering opinions and perspectives and for responding to the opinions and perspectives of
others.

c. The counselor actively addresses and mediates interpersonal issues between students
according to established expectations and norms for behavior and respect.

Creating a rigorous learning environment with high expectations and appropriate

support for all students

a. The counselor establishes expectations and routines for student groups facilitated by
the counselor.

b. The counselor reinforces intra-group accountability and group responsibilityfor
interactions and outcomes.



2.5

2.6

EV-100C

¢. The counselor assesses progress in social development and provides appropriate
acknowledgement and reinforcement of that progress.

Employing classroom routines, procedures, norms, and supports for positive
behaviorto ensure a climate in which all students can learn

a. The counselor establishes and adheres to clear routines for student behavior.

b. The counselor uses meetings to review and process expectations, rules, and
procedures.

c. The counselor provides appropriate acknowledgement and reinforcement of
students meeting expectations for behavior. The counselor shall not be responsible
for the disciplining of students.

d. The counselor uses non-verbal cues to reinforce expectations for behavior.

e. The counselor recognizes behavioral issues and situations that may escalate
and intervenes in advance of an escalation.

Using counseling to support student growth

a. The counselor adapts and creates new strategies for unique student needsand
situations.

b. The counselor creates and adheres to a counseling schedule.



EV-100C

Standard Three

Understanding and Planning for College and Career Readiness

Key Elements

31

3.2

33

3.4

Demonstrating knowledge of grade-level expectations and College & Career Readiness
standards

a. The counselor continually increases the depth of his or her knowledge of College and
Career Readiness standards and grade-level expectations and applies it in communications

with parents, students, and staff.

b. The counselor uses proven, reliable assessments and data to support students’ individual
academic growth.

¢. The counselor understands the grade-level expectations and works with parents and
students to determine the appropriate educational program sequence.

d. The counselor draws upon knowledge of grade-level expectations and College and Career
Readiness Standards to identify the appropriate outreach for the students and families.

e. The counselor provides outreach that demonstrates relevance to the “real world.”
Applying knowledge of student development and proficiencies to ensure student success

a. The counselor plans and utilizes strategies that are appropriate to the physical and
cognitive development of his or her students.

b. The counselor utilizes current research to develop understanding of how students
learn and applies that understanding to the teaching of students.

Organizing curriculum to facilitate student understanding of subject matter

a. The counselor understands how to sequence the courses based on the knowledge, skill-

level, and learning needs of students where applicable.

b. The counselor ensures that the sequencing of the courses builds upon demonstrated
competencies and prior course completion where applicable.

Using and adapting resources and technologies to support all students

a. The counselor selectively identifies materials, resources, and activities that support the
standards-based curriculum and student development.

b. The counselor utilizes available resources such as the District Learning Management
6
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System to determine student understanding efficiently and provide students with

feedback on progress.

c. The counselor utilizes appropriate technologies such as the District Learning Management
System and Naviance to provide additional materials and resources for students.

3.5 Addressing the needs of English Learners, students with special needs, and studentsin
targeted sub-groups to provide equitable access to content

a. Tothe extent that it is in the counselor’s control, the counselor ensures that supports
and accommodations for English Learners, students in targeted sub-groups, and special
needs students are addressed.

b. The counselor demonstrates cultural awareness and sensitivity in his or her interactions
with students and families.
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Standard Four

Planning Guidance and Social, Emotional, and Academic Supports
for All Students

Key Elements

41

4.2

43

Using knowledge of students’ mindsets and behaviors, cultural background, and

individual development to plan supports and interventions

d.

The counselor explicitly accounts for the specific social, emotional, and academic needs
of students with particular backgrounds in planning and designing supports and
interventions.

The counselor incorporates plans for individual social, emotional, academic, and career

development.

The counselor builds on the social, emotional, academic, and career readiness of his or her
students by planning and implementing supports and interventions based on their
strengths in addition to their deficits.

Establishing goals for student growth

d.

The counselor clearly establishes expectations for social, emotional, academic, and career
readiness growth to students and parents.

b. The counselor develops a clear set of sequential objectives that culminate in the

achievement of the individual student’s social, academic, and career readiness growth.

Developing and sequencing long-term and short-term plans tosupport student social,
emotional, academic, and career readiness growth

d.

The counselor identifies which learning goals are appropriately planned for the short-
term and which are appropriately planned for the long-term.

The counselor breaks down learning goals into a series of intentionally sequenced
objectives that build toward the social, emotional, and academic growth of all students.

The counselor explicitly identifies and plans for the delivery of skills needed to achieve
short-term objectives.

The counselor allows for modification of short-term plans based on current student
needs, consultations, observations, and student input.



4.4

4.5

EV-100C

Planning supports and interventions that incorporate appropriate strategies to meet the
social, emotional, academic and career readiness of all students

a. The counselor uses the results of formal and informal data to plan supports and
interventions according to students’ strengths and needs.

b. The counselor plans for the use of varied strategies that promote critical-thinking,
reflection, and personal responsibility.

Adapting supports and interventions to meet the needs of all students

a. The counselor will modify supports and interventions according to information gained
from both formal and informal data reflecting student needs.

b. The counselor reflects on the effectiveness/ineffectiveness of the supports and
interventions as indicated by formal or informal assessment data and considers alternative
approaches and options for students.
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Standard Five

Assessing Student Academic and Social Emotional Progress

Key Elements

51 Applying knowledge of the purposes, characteristics, and uses of different types of

assessment tools to monitor student progress

d.

C.

The counselor understands and is able to utilize effectively various assessment tools and
data to support, monitor, and identify individual, school-wide, and district-wide trends.

The counselor regularly uses tools and data to identify students in need of additional
support. Such tools and data are utilized to develop a targeted intervention plan with
clear outcomes for students.

The counselor makes use of informal meetings, periodic check ins, and/or analysis of
student data to assess student progress.

5.2 Collecting and analyzing assessment data from a variety of sources to informinstruction

The counselor actively seeks a variety of information from different sources and
perspectives to get to know students’ needs and interests.

The counselor understands and employs a variety of assessment tools that best reflect
students’ strengths.

The counselor creates and modifies yearly comprehensive counseling plan based on a
variety of data/input from different sources.

53 Reviewing data, both individually and with colleagues, to monitor student learning

d.

When able, the counselor consistently utilizes available systems for assessing student
progress both formally and informally, throughout the academic year. Counselors
review relevant student data that includes, but is not limited to, attendance, grades,
and behavior.

The counselor collaborates regularly with teachers, administrators, and support staff to
review both individual and school-wide progress to achieve desired results.

The counselor utilizes data to determine needs for additional interventions, resources,
and/or support.

The counselor intervenes when appropriate in a consistent and timely manner and

maintains an accurate record of interventions, resources, and/or support provided.
10
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54 Involving all students in self-assessment, goal setting, and monitoring progress

a. The counselor provides goal-setting tools for all students, and provides students
opportunities to evaluate and reflect on their progress, and make adjustments, as needed.

b. The counselor provides a variety of organizational and self-reflection tools to students,
along with strategies on prioritization, time management, and follow through.

c. The counselor uses a collection of data to make recommendations for individual students,
their assigned school(s’), or district-wide programs, interventions, or outreach to
community partnerships.

d. The counselor has students reflect on their performance at the end of each marking
period and has the students offer suggestions and goals on how to increase their
academic performance.

11
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Standard Six

Developing as a Professional Educator

Key Elements

6.1

6.2

6.3

Reflecting on counseling practice in support of student learning

d.

The counselor welcomes feedback from supervisors and peers and uses the feedback
to improve professional practice.

The counselor makes an accurate assessment of the effectiveness of interventions and
supports through the consideration of student academic, social, and emotional outcomes.

The counselor cites specific suggestions on how counselor-student interaction can be

revised to improve student outcomes.

The counselor is able to identify areas for pedagogic growth and pursues professional
development in those areas.

Establishing professional goals and engaging in continuous and purposeful professional
growth and development

a.

The counselor identifies and prioritizes areas for professional growth and develops a
growth plan to address those areas.

The counselor actively seeks out current and relevant research in identified growth
areas and integrates learned concepts into practice.

The counselor develops short and long term goals to increase breadth and depth of
counseling strategies including the increasing integration of technology into the
generation and use of student data.

The counselor engages in school-wide professional development activities that
contribute to the breadth of his or her professional growth and development.

Collaborating with colleagues and the broader professional community tosupport
students

d.

The counselor actively participates in the school’s professional learning community
and seeks professional development opportunities related to targeted student

outcomes.

12



6.4

6.5

6.6

6.7

EV-100C

b. The counselor solicits feedback from administrators and colleagues on performance

and uses the information to improve instructional practice.

The counselor contributes to and actively endorses the formulation of a wide variety
student support services and activities in collaboration with professional learning
communities (PLC’s), grade-levels, and departments.

Working with families to support student learning

a.

The counselor initiates communication with parents/guardians and respondspromptly
to inquiries from parents/guardians.

The counselor communicates with parents/guardians in a professional, positive,
manner at all times.

The counselor provides regular information and opportunities for families to learn
about and engage in the instructional program.

Engaging local communities in support of the instructional program

d.

The counselor actively learns about and respects various cultural backgrounds of his or
her students.

The counselor actively disseminates information on support services and resources that
are available in the local community.

Managing professional responsibilities to maintain motivation and commitment to all
students

a.

The counselor continually seeks interactions and opportunities that renew and
revitalize commitment to the profession and to the learning of all students.

Demonstrating professional responsibility, integrity and ethical conduct

d.

b.

The counselor exhibits a high level of ethics characterized by honesty, integrity,
confidentiality, and mutual support of colleagues.

The counselor embraces continuous improvement through his or her own professional
practices as well as through District and school initiatives.

13
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Manhattan Beach Unified School District
Tier 1 Evaluation — Initial Reflection — Counselors

Site

Name Level Date

The purpose of the Initial Reflection is to enable counselors to think more deeply about their goals for the
year, areas of practice where they may wish to improve and specific standards on which they may wish to
focus. The Initial Reflection is neither rated nor scored. It should serve as a starting point for discussion with

the counselor’s evaluator during the initial evaluation meeting.

Think carefully about each reflective prompt before responding. The candor and depth of your responses will
enhance the benefits of your evaluation experience this year.

Reflection 1: What are my goals this year?

Reflection 2: What unanswered guestions, issues or concerns would | like to resolve this year?




EV-100C-1
Manhattan Beach Unified School District
Tier 1 Evaluation — Initial Reflection — Counselors

Reflection 3: In which areas of the MBUSD Expectations for Counseling Practice do | feel the greatest need

for improvement? What might | do to achieve growth in this area?




EV-100C-2
Manhattan Beach Unified School District
Tier 1 Evaluation — Final Reflection — Counselors

Site

Name Level Date

The purpose of the Final Reflection is to provide counselors the opportunity to review and assess their
growth and development over the course of the year.

Like the Initial Reflection, the Final Reflection is neither rated nor scored.

Reflection 1: Did | accomplish any of my goals this year? What were key contributors/obstacles to my

achievement?

Reflection 2: In what ways did my perspectives on my counseling practice change over the course of the year?




EV-100C-2
Manhattan Beach Unified School District
Tier 1 Evaluation — Final Reflection — Counselors

Reflection 3: In what areas did | achieve the most growth? What do | believe contributed to this growth?




Manhattan Beach Unified School District

Tier 1 Evaluation — Final Evaluation - Counselors

Site
Name

Level Status

Rating

EV-100C-3

Sufficient Growth / Insufficient Growth

Standard One — Engaging and Supporting All Students in Learning
1.1 Using knowledge of students to engage them in learning

1.2 Connecting learning to students’ prior knowledge, backgrounds,
life experiences, and interests

1.3 Connecting subject matter to meaningful, real-life contexts

Comments:

Standard Two -Creating and Maintaining Effective Environments For

Student Learning

2.1 Promoting social development and responsibility withina
caring community where each student is treated fairly
and respectfully

2.2 Creating physical or virtual learning environments that
promote student wellness

2.3 Establishing and maintaining learning environments that
are physically, intellectually, and emotionally safe

2.4 Creating a rigorous learning environment with high
expectations and appropriate support for all students

2.5 Employing routines, procedures, norms, and supports for
positive behavior to ensure a climate in which all
students can learn

2.6 Using counseling to support student growth

Comments:

[]
[]
[]

I B O A

[]
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Manhattan Beach Unified School District

Tier 1 Evaluation — Final Evaluation - Counselors

Rating

EV-100C-3

Sufficient Growth / Insufficient Growth

Standard Three — Understanding and Organizing Subject Matter

for Student Learning

3.1 Demonstrating knowledge of grade-level
expectations and College & Career Readiness
standards

3.2 Applying knowledge of student development and
proficiencies to ensure student success

3.3 Organizing curriculum to facilitate student
understanding of subject matter

3.4 Using and adapting resources and technologies to
support all students

3.5 Addressing the needs of English Learners, students
with special needs, and students in targeted sub-
groups to provide equitable access to content

Comments:

Standard Four — Planning Guidance and Social, Emotional

and Academic Supports for All Students

4.1 Using knowledge of students’ mindsets and behaviors,
cultural background, and individual development to plan
supports and interventions

4.2 Establishing goals for student growth

4.3 Developing and sequencing long-term and short-term plans
to support student social, emotional, academic, and career
readiness growth

O O oo 0O
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Manhattan Beach Unified School District
Tier 1 Evaluation — Final Evaluation - Counselors

Rating

Sufficient Growth / Insufficient Growth

4.4 Planning supports and interventions that incorporate

appropriate strategies to meet the social, emotional, l:l l:]
academic, and career readiness needs of all students

4.5 Adapting supports and interventions to meet the needsof |:|
all students

Comments:

Standard Five — Assessing Student Learning

5.1 Applying knowledge of the purposes, characteristics, and
uses of different types of assessment tools to monitor
student progress

5.2 Collecting and analyzing assessment data from a variety of
sources to inform instruction

5.3 Reviewing data, both individually and with colleagues, to
monitor student learning

5.4 Involving all students in self-assessment, goalsetting, and

L O O O
L O O O

monitoring progress

Comments:



Manhattan Beach Unified School District

Tier 1 Evaluation — Final Evaluation - Counselors

EV-100C-3

Sufficient Growth / Insufficient Growth

Standard Six — Developing as a Professional Educator

6.1 Reflecting on counseling practice in support of student
learning

6.2 Establishing professional goals and engaging in continuous
and purposeful professional growth and development

6.3 Collaborating with colleagues and the broader professional
community to support students

6.4 Working with families to support student learning

6.5 Engaging local communities in support of instructional
program

6.6 Managing professional responsibilities to maintain motivation
and commitment to all students

6.7 Demonstrating professional responsibility, integrity and
ethical conduct

Comments:

Summary Comments:

Counselor signature Date

[]

L OO n

Evaluator signature Date
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Tier 2 Certificated Evaluation Process

The Manhattan Beach Unified School District and the Manhattan Beach Teachers
Association have collaborated in the creation of a new evaluation system designed to
promote teacher growth and development. We would like to introduce you to some of
the concepts and approaches that differentiate this system from other more traditional
evaluation processes which you may have experienced previously.

Formative Evaluation

The first premise of our formative evaluation system is that insights or improvements, in
order to be meaningful and lasting must be generated by the teacher him or herself.
The role of the evaluator therefore is not to attempt to rate, prescribe or direct the
actions of the teacher or counselor, but rather to assist him or her in analyzing,
reflecting and experimenting with new approaches to complex issues.

The catalyst for this process is reflection. Reflection on practice, our beliefs, our
tendencies and our reasons for doing what we do constitutes the foundation of our
formative approach to teacher evaluation. With this in mind, we offer some guidelines
that define reflection in the context of our evaluation system.

What is reflection?

Reflection is a process through which to review thoughts, experiences and actions in a
"new light". Considering a new perspective, analyzing past actions through the lens of
new knowledge and questioning assumptions that one previously held as true are all
starting points for reflection. It is especially important to engage in reflection when we
have become comfortable and unquestioning of our habits of mind and of action.
Otherwise, we may find ourselves in intellectual, philosophical or emotional ruts that
undermine both our effectiveness and our professional growth.

A key manner in which reflection differs from any other process of critical analysis is
that reflection, as the word itself suggests, always focuses on the thoughts, experiences,
and actions of the individual who is reflecting.



What is the purpose of reflection?

In our evaluation system, we will be reflecting on elements of our own practice with a
mind toward understanding them better and improving them. In this sense, reflection
will go far beyond the normal review/pondering about the day’s events in which we all
engage. Our process of reflection involves the deliberate selection of a focus area in
which we feel a need to improve our practice. Through a series of guided questions, we
will think deeply about issues with which we have become perhaps too familiar or too
close to analyze objectively in order to find different perspectives through which we
might view and understand them. Our goal is not only to see issues that have become
commonplace to us with new eyes, but to examine the sources of our habitual, if not
automatic approach to them.

To be effective, reflection must be open and honest, which can raise apprehensions
where levels of trust may be low. To at least get off on the right foot, we have
eliminated the element of summative judgment and the various anxieties it may bring.
Reflection also demands that we be mindful and attentive, as the consideration of new
ideas and perspectives is neither a simple nor a quick process. The self-determinative
structure of our process is designed in part to allow participants to devotethe time they
need in order to achieve lasting professional growth. Finally, reflection encourages us
to be courageous and imaginative in generating new approaches to issues. Do not be
afraid to take risks, to fail and to try again.

“What would life be if we had no courage to attempt anything?" — Vincent van Gogh



Manhattan Beach Unified School District

Tier 2 Certificated Evaluation Process

Phase 1: Introduction to Reflection and the Reflective Process

The following questions guide teachers and counselors through a process of self-
examination that is intended to reveal one’s receptivity to processes of introspection
and reflection. Responding to these questions can be challenging at times, especially if
oneapproaches them with requisite candor. The experience of uncertainty and
perhaps even discomfort should be regarded as normal.

It is important that responses to these questions be written. The time required to write
down one’s thoughts increases mindfulness and thereby yields a more complete and
forthcoming response. Your reflective writings and dialogue with your evaluator will
constitute the greater part of the evaluation process.

Questions

+  What do | feel is my greatest strength as a teacher or counselor? Where is my
greatest need for growth?

+  When do | feel most proud at work? When have | felt like | have not donemy
best?

+  When am | most critical of myself? Why?

+  When I think about working with others, what comes to mind? Why?

+ How often do | take risks and experiment at work? When was the last time I did
this and how did it turn out?




Manhattan Beach Unified School District

Tier 2 Certificated Evaluation Process

Tier 2 Phase 2: Determination of Focus Area

After completion of the Introduction to Reflection, teachers or counselors should
consider one of the following areas for their self-study. When considering the areas,
teachers or counselors should also ask themselves the following questions:

¢ In which area do | sometimes feel less confident?
e In which area do | feel | have the greatest need for growth and development?
*  Which area presents challenges that | may not be eager to face?

After considering a focus area, teachers or counselors will meet with their evaluator to
discuss the selection and the reasons for the choice. After this discussion, the focus area

may be collaboratively modified.

Focus Areas (Select One)

O

Individual Student Issues (e.g. Personal, Behavior, Learning, Resiliency)
Content Knowledge Development

Planning and Designing Instruction

Establishing Systems, Structures and Procedures to Support Learning
Assessment of Student Learning

The Path to Continuous Improvement

O0O0OoOoano




Manhattan Beach Unified School District

Tier 2 Certificated Evaluation Process

Phase 3: Initial Reflection on Focus Area

The purpose of the Initial Reflection is to think in greater depth about the issues that
one faces in the focus area and to begin generating theories as to their causes and
effects. Teachers or counselors also begin generating ideas about possible approaches
to the issues which later become the foundation of their experimental trial.

Focus Area Questions: Individual Student Issues

+  What do | know about his/her background, prior knowledge and interests?

» How confident am | about linking my instruction to these interests?

+ What questions am | asking about the student?

+ What beliefs or preconceptions do | have about the student on whom | am
focusing? How might my beliefs or preconceptions be inducing bias toward this
student?

» What strengths does the student possess upon which | can build?

+ Have | conducted one-on-one meetings with the student? What have | doneto
deepen my relationship and trust with the student?

Focus Area Questions: Content Knowledge Development

» What specific subject or element of a subject do | consider to be my favoriteto
study and/or teach?

+ How well do | understand the relevance of this subject to other subjects? How
confident am I in my ability to make connections between them?

+ How can understanding of this subject help student grow in the developmentof
their self-concept and sense of self-efficacy? What can | do to help make those
connections?

» What specific subject or element of a subject do | feel less confident aboutwhen
teaching? What might | do to strengthen my confidence in this area?

+ Of what other theories or approaches to this subject am | aware? How might|
learn more about these theories or approaches and incorporate them into my
teaching?

+ What other activities have | considered for the teaching this subject (writing,
projects, videos, etc.)? How might | incorporate them into my teaching?




Focus Area Questions: Planning and Designing Instruction

« What is my primary approach to instruction (lecture, reading assignments, skill-
based assignments, projects, cooperative groups, centers, etc.)?

« Is my primary approach to instruction appropriate for all learners? If not, what
could | do differently to address those needs?

« What percentage of my lessons and activities are inquiry-based? How might |
increase that percentage?

+ In what ways do my lessons and activities require students to formulate theories?

+ In what ways do my lessons and activities require students to discoverand
provide evidence to support their theories?

+ Dol provide students opportunities to explore, examine and explain topicsin
greater depth and detail? How might I increase these opportunities?

«  What kinds of questions am | asking my students? Do these questions address
deeper conceptual understandings and essential elements of the topic?

+  What conceptual framework(s) am | seeking to build through my lessons and
activities? How will students demonstrate their development of this conceptual
framework?

Focus Area Questions: Establishing Systems, Structures & Procedures to SL_ID,OO!’I‘ Leam—f’nq |

«  What presumptions have | made about what students should already know about
behavioral standards, conduct in the classroom, treatment of others, etc.?

+ How do | build a classroom culture that includes student input into thecreation
of standards of behavior, interaction and work-habits?

+ Do ltend to frame guidelines for student conduct as "do’s & don’ts"? How canl|
frame such guidelines as matters of responsible choice?

+ Dol require students to obey rules and individuals as sources of authority or dol
encourage them to explore concepts of fairness, equity and principle as sources
of authority?

« How have | developed procedural guidelines for participation, work-habits,
submission of assignments and, where applicable, traffic flow in theclassroom?
Have | led students in discussions of what makes these guidelinesimportant?

« How often do | provide students opportunities to learn and practice inwhole
group, small groups or independently? When are such opportunities most
appropriate?

+ How frequently do | involve students in the development of criteria chartsand
rubrics used in the assessment of student work?




Focus Area Questions: Assessment of S tudenf 'Learninq_

+  What are my beliefs about the purpose(s) of assessment? Howshould
assessments be structured and used?

+ How confident and knowledgeable am | about using and analyzing different
forms of assessment? In what ways do | feel the need for greaterexpertise?

+  What concerns do | have about collaborating with colleagues in analyzingdata
and calibrating rubrics?

« In what ways do | consider the results of student assessments in planning my
units and lessons? How structured is my consideration?

+ How can | involve students in identifying their own evidence of learning?

+ How do I plan for the assessment of student learning in my lessons? How much
variety do | incorporate in my assessment processes? Do | involve students in
identifying evidence of their learning? If so, how? If not, why not?

« What new approaches to assessment do | find intriguing and might wish to try?

+ How frequently do I involve students in the development of criteria charts and
rubrics used in the assessment of student work?

Focus Area Questions: The Path to Continuous Improvement

+ How open am | to the consideration of new evidence, ideas or theories thatmay
differ from my current teaching practice? What makes me feel this way?

+ How often do | take risks in changing my practice? What concerns might | have
about taking such risks? How do | handle such concerns?

+ How do | define "success" for a given lesson or unit of study?

+ Are there components of a lesson or unit of study where | have strongcontent
knowledge? What might be other areas where | have weaknesses?

« Are there components of a lesson or unit of study where | have strong
pedagogical strategies? What might be other areas where | have weaknesses?

+ In what ways do | collaborate with colleagues in developing my practiceto
overcome my areas of weakness? How might | engage more regularly and
purposefully with colleagues in this work?

« Dol use student assessment data to drive changes to my practice? In whatways
are such data relevant to me?

+ Dol sometimes feel doubts about my efficacy? What causes these doubts and
how might | address them through collaboration and/or further study?




Manhattan Beach Unified School District

Tier 2 Certificated Evaluation Process

Phase 4: Experimental Trial

The Experimental Trial phase comprises an iterative process of inquiry through which
teachers or counselors develop new and innovative approaches to the issues they have
identified and examined in the first three phases of the evaluation. The Experimental
Trial consists of the following elements:

* Rationale & Explanation -Teachers or counselors discuss the reasons and
rationale forthe experiment that they are undertaking. The rationale
should include an explanation of the experiment and the expected
outcomes.

e Experimental/Alternative Approach to Issue — Teachers or counselors
undertake substantial change(s) in practice in order to address the issue(s)
they have identified inan effort to achieve improved outcomes.

* Observation/Reading — The evaluator and teaching or counseling colleagues
observe and/or read about the changes in practice that the teacher is
undertaking at least once a month.

* Dialogue & Feedback — The evaluator and teaching or counseling colleagues
engage indialogue with the teacher in which questions may be posed, insights
offered and suggestions made for modification of practice at least once a month.
Dialogue may be initiated by either the teacher/counselor or the evaluator.

¢ Experiment Modification — The teacher or counselor considers and
incorporates theinsights, ideas and suggestions and modifies his/her practice
further.

¢ Summary of Outcomes/Results — The teacher or counselor writes his/her assessment

ofthe
experiment’s outcomes and results
* Analysis & Conclusions — The teacher or counselor analyzes the results of his/her

change in practice in light of the outcomes/results and draws conclusions for future

practice.
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Manhattan Beach Unified School District

Tier 2 Certificated Evaluation Process

Phase 5: Final Reflection

At the conclusion of the Experimental Trial phase of the evaluation, teachers or
counselors will engage in a final written reflection that will help them examine and
synthesize the results of their evaluation process.

Sample Questions

+ How has my overall approach to (Focus Area issue) changed as a result of my
experimental trial?

«  What were the most important changes that | made and how did they affect the
outcomes of my experimental trial?

«  What did I learn about (Focus Area issue) that | did not expect?

+ How did my attitudes toward (Focus Area issue) change as a result of my
experimental trial?

« In what ways has my confidence with regard to (Focus Area issue) changed asa
result of my experimental trial?

« What would I like to share with my colleagues and/or evaluator about my
experimental trial?

« How will | use the reflective process in the future?

« What other questions has this evaluation process led me to consider?




EV-200T-1
Manhattan Beach Unified School District

Tier 2 Evaluation — Introduction to Reflection - Teachers

Site:

Name: Grade/Subject: Date:

The following questions guide teachers through a process of self-examination that is intended to
reveal one’s receptivity to processes of introspection and reflection. Responding to these questions
can be challenging at times, especially if one approaches them with requisite candor. The experience
of uncertainty and perhaps even discomfort should be regarded as normal.

It is important that responses to these questions be written. The time required to write down one’s
thoughts increases mindfulness and thereby yields a more complete and forthcoming response. Your
reflective writings and dialogue with your evaluator will constitute the greater part of the evaluation
process.

Reflection 1: What do | feel is my greatest strength as a teacher? Where is my greatest need for growth?

Reflection 2: When do | feel most proud of my work? When have | felt like | have not done my best?




EV-200T-1
Manhattan Beach Unified School District

Tier 2 Evaluation — Introduction to Reflection - Teachers

Reflection 3: When am | most critical of myself? Why?

Reflection 4: When | think about working with others, what comes to mind? Why?




EV-200T-1
Manhattan Beach Unified School District

Tier 2 Evaluation — Introduction to Reflection - Teachers

Reflection 5: How often do | take risks and experiment at work? When was the last time | did this and how did

it turn out?



EV-200T-2
Manhattan Beach Unified School District

Tier 2 Evaluation — Initial Reflection on Focus Area — Teachers
Individual Student Issues

ite:

ame: Grade/Subject: Date:

The purpose of the Initial Reflection is to think in greater depth about the issues that one faces in the
focus area and to begin generating theories as to their causes and effects. Teachers also begin
generating ideas about possible approaches to the issues which later become the foundation of their
experimental trial. If you need more space for your responses, please use the additional space
provided on the last page.

1. What do | know about his/her background, prior knowledge and interests?

2. How confident am | about linking my instruction to these interests?

3. What questions am | asking about the student?



EV-200T-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Teachers
Individual Student Issues

4. What beliefs or preconceptions do | have about the students on whom I am focusing? How might
my beliefs or preconceptions be inducing bias toward this student?

5. What strengths does the student possess upon which | can build?

6. Have | conducted one-on-one meetings with the student? What have | done to deepen my
relationship and trust with the student?



EV-200T-2
Manhattan Beach Unified School District

Tier 2 Evaluation — Initial Reflection on Focus Area — Teachers
Content Knowledge Development

Site:

Name: Grade/Subject: Date:

The purpose of the Initial Reflection is to think in greater depth about the issues that one faces in the
focus area and to begin generating theories as to their causes and effects. Teachers also begin
generating ideas about possible approaches to the issues which later become the foundation of their
experimental trial. If you need more space for your responses, please use the additional space
provided on the last page.

1. What specific subject or element of a subject do | consider to be my favorite to study and/or
teach?

2. How well do | understand the relevance of this subject to other subjects? How confidentam | in
my ability to make connections between them?

3. How can understanding of this subject help students grow in the development of their self-
concept and sense of self-efficacy? What can | do to help make those connections?



EV-200T-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Teachers
Content Knowledge Development

4. What specific subject or element of a subject do | feel less confident about when teaching? What
might | do to strengthen my confidence in this area?

5. Of what other theories or approaches to this subject am | aware? How might | learn more about
these theories or approaches and incorporate them into my teaching?

6. What other activities have | considered for the teaching of this subject (writing, projects, videos,
etc.)? How might | incorporate them into my teaching?



EV-200T-2
Manhattan Beach Unified School District
Tier 2 Evaluation — Initial Reflection on Focus Area — Teachers
Planning and Designing Instruction

Site:

Name: Grade/Subject: Date:

The purpose of the Initial Reflection is to think in greater depth about the issues that one faces in the
focus area and to begin generating theories as to their causes and effects. Teachers also begin
generating ideas about possible approaches to the issues which later become the foundation of their
experimental trial. If you need more space for your responses, please use the additional space
provided on the last page.

1. What is my primary approach to instruction (lecture, reading assignments, skill-based
assignments, projects, cooperative groups, centers, etc.)?

2. s my primary approach to instruction appropriate for all learners? If not, what could | do
differently to address those needs?

3. What percentage of my lessons and activities is inquiry-based? How might | increase that
percentage?



EV-200T-2
Manhattan Beach Unified School District
Tier 2 Evaluation — Initial Reflection on Focus Area — Teachers
Planning and Designing Instruction

4. In what ways do my lessons and activities require students to formulate theories?

5. In what ways do my lessons and activities require students to discover and provide evidence to
support their theories?

6. Do | provide students opportunities to explore, examine and explain topics in greater depth and
detail? How might | increase these opportunities?



EV-200T-2
Manhattan Beach Unified School District
Tier 2 Evaluation ~ Initial Reflection on Focus Area — Teachers
Planning and Designing Instruction

7. What kinds of questions am | asking my students? Do these questions address deeper conceptual
understandings and essential elements of the topic?

8. What conceptual framework(s) am I seeking to build through my lessons and activities? How will
students demonstrate their development of this conceptual framework?



EV-200T-2
Manhattan Beach Unified School District
Tier 2 Evaluation — Initial Reflection on Focus Area — Teachers
Establishing Systems, Structures & Procedures to Support Student Learning

Site:

Name: Grade/Subject: Date:

The purpose of the Initial Reflection is to think in greater depth about the issues that one faces in the
focus area and to begin generating theories as to their causes and effects. Teachers also begin
generating ideas about possible approaches to the issues which [ater become the foundation of their
experimental trial. If you need more space for your responses, please use the additional space
provided on the last page.

1. What presumption have | made about what students should already know about behavioral
standards, conduct in the classroom, treatment of others, etc.?

2. How do I build a classroom culture that includes students input into the creation of standards of
behavior, interaction and work-habits?

3. Dol tend to frame guidelines for student conduct as “do’s & don’ts”? How can | frame such
guidelines as matters of responsible choice?



EV-200T-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Teachers
Establishing Systems, Structures & Procedures to Support Student Learning

4. Dol require students to obey rules and individuals as sources of authority or do | encourage them
to explore concepts of fairness, equity and principle as sources of authority?

5. How have | developed procedural guidelines for participation, work-habits, submission of
assighments and, where applicable, traffic flow in the classroom? Have | led students in
discussion of what makes these guidelines important?

6. How often do | provide students opportunities to learn and practice in whole group, small groups
or independently? When are such opportunities most appropriate?



EV-200T-2
Manhattan Beach Unified School District
Tier 2 Evaluation — Initial Reflection on Focus Area — Teachers
Establishing Systems, Structures & Procedures to Support Student Learning

7. How frequently do | involve students in the development of criteria, charts, and rubrics used in
the assessment of student work?



EV-200T-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Teachers
Assessment of Student Learning

Site:

Name: Grade/Subject: Date:

The purpose of the Initial Reflection is to think in greater depth about the issues that one faces in the
focus area and to begin generating theories as to their causes and effects. Teachers also begin
generating ideas about possible approaches to the issues which later become the foundation of their
experimental trial. If you need more space for your responses, please use the additional space
provided on the last page.

1. What are my beliefs about the purposes of assessment? How should assessments be structured
and used?

2. How confident and knowledgeable am | about using and analyzing different forms of assessment?
in what ways do | feel the need for greater expertise?

3. What concerns do | have about collaborating with colleagues in analyzing data and calibrating
rubrics?



EV-200T-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Teachers
Assessment of Student Learning

4. In what ways do | consider the results of student assessments in planning my units and lessons?
How structured is my consideration?

5. How can | involve students in identifying their own evidence of learning?

6. How do | plan for the assessment of student learning in my lessons? How much variety do |
incorporate in my assessment processes? Do | involve students in identifying evidence of their
learning? If so, how? If not, why not?



EV-200T-2
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Tier 2 Evaluation - Initial Reflection on Focus Area — Teachers
Assessment of Student Learning

7. What new approaches to assessment do | find intriguing and might wish to try?

8. How frequently do | involve students in the development of criteria charts and rubbrics used in
the assessment of student work?



EV-200T-2
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Tier 2 Evaluation ~ Initial Reflection on Focus Area — Teachers
The Path to Continuous Improvement

Site:

Name: Grade/Subject: Date:

The purpose of the Initial Reflection is to think in greater depth about the issues that one faces in the
focus area and to begin generating theories as to their causes and effects. Teachers also begin
generating ideas about possible approaches to the issues which later become the foundation of their
experimental trial. If you need more space for your responses, please use the additional space
provided on the last page.

1. Honopen am | to the consideration of new evidence, ideas or theories that may differ from my
current teaching practice? What makes me feel this way?

2. How often do | take risks in changing my practice? What concerns might | have about taking such
risks? How do | handle such concerns?

3. How do | define “success” for a given lesson or unit of study?



EV-200T-2
Manhattan Beach Unified School District
Tier 2 Evaluation — Initial Reflection on Focus Area — Teachers
The Path to Continuous Improvement

4. Are there components of a lesson or unit of study where | have strong content knowledge? What
might be other areas where | have weaknesses?

5. Are there components of a lesson or unit of study where | have strong pedagogical strategies?
What might be other areas where | have weaknesses?

6. Inwhat ways do | collaborate with colleagues in developing my practice to overcome my areas of
weakness? How might | engage more regularly and purposefully with colleagues in this work?



EV-200T-2
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Tier 2 Evaluation - Initial Reflection on Focus Area — Teachers
The Path to Continuous Improvement

7. Dol use student assessment data to drive changes to my practice? In what ways are such data
relevant to me?

8. Do | sometimes feel doubts about my efficacy? What causes these doubts and how might |
address them through collaboration and/or further study?



EV-200T-3
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Tier 2 Evaluation — Final Reflection - Teachers

Site:

Name Grade/Subject Date

At the conclusion of the Experimental Trial phase of the evaluation, complete the final written
reflection in order to examine and synthesize the results of the evaluation process. If you need more
space for your responses, please use the additional space provided on the last page.

1. How has my overall approach to (Focus Area issue) changed as a result of my experimentaltrial?

2. What were the most important changes that | made and how did they affect the outcomes of my
experimental trial?

3. What did | learn about (Focus Area issue) that | did not expect?



EV-200T-3
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Tier 2 Evaluation — Final Reflection - Teachers

4. How did my attitudes toward (Focus Area issue) change as a result of my experimental trial?

5. In what ways has my confidence with regard to (Focus Area issue) changed as a result of my
experimental trial?

6. What would | like to share with my colleagues and/or evaluator about my experimental trial?



EV-200T-3
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Tier 2 Evaluation — Final Reflection - Teachers

7. How will | use the reflective process in the future?

8. What other questions has this evaluation process led me to consider?

Evaluator’s Signature Teacher’s Signature

ate Date

( ) Check here if written notice of unsatisfactory performance and recommendations for improvement have been
submitted to the teacher by the evaluator.
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Tier 2 Evaluation — Introduction to Reflection - Counselors

Site:

Name: Grade/Subject: Date:

The following questions guide counselors through a process of self-examination that is intended to
reveal one’s receptivity to processes of introspection and reflection. Responding to these questions
can be challenging at times, especially if one approaches them with requisite candor. The experience
of uncertainty and perhaps even discomfort should be regarded as normal.

It is important that responses to these questions be written. The time required to write down one’s
thoughts increases mindfulness and thereby yields a more complete and forthcoming response. Your
reflective writings and dialogue with your evaluator will constitute the greater part of the evaluation
process.

Reflection 1: What do | feel is my greatest strength as a counselor? Where is my greatest need for growth?

Reflection 2: When do | feel most proud of my work? When have | felt like | have not done my best?




EV-200C-1
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Tier 2 Evaluation — Introduction to Reflection - Counselors

Reflection 3: When am | most critical of myself? Why?

Reflection 4: When | think about working with others, what comes to mind? Why?
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Tier 2 Evaluation — Introduction to Reflection - Counselors

Reflection 5: How often do | take risks and experiment at work? When was the last time | did this and how did
it turn out?




EV-200C-2
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Tier 2 Evaluation — Initial Reflection on Focus Area — Counselors
Individual Student Issues

Site:

Name: Grade/Subject: Date:

The purpose of the Initial Reflection is to think in greater depth about the issues that one faces in the
focus area and to begin generating theories as to their causes and effects. Counselors also begin
generating ideas about possible approaches to the issues which later become the foundation of their
experimental trial. If you need more space for your responses, use MS Word and attach them.

1. What do | know about his/her background, prior knowledge and interests?

2. How confident am | about linking my instruction to these interests?

3. What other challenges have | perceived? What might | do to address those challenges?



EV-200C-2
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Tier 2 Evaluation — Initial Reflection on Focus Area — Counselors
Individual Student Issues

4. What questions am | asking about the student?

5. What beliefs or preconceptions do | have about the student on whom | am focusing? How might
my beliefs or preconceptions be inducing bias toward this student?

6. What strengths does the student possess upon which | can build?



EV-200C-2
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Tier 2 Evaluation - Initial Reflection on Focus Area — Counselors
Individual Student Issues

7. What meetings have | held with the student? How did they go? What have | done to deepen my
relationship and trust with the student?

8. What are my expectations for the student? How did | formulate them?



EV-200C-2
Manhattan Beach Unified School District

Tier 2 Evaluation — Initial Reflection on Focus Area — Counselors
School Climate, Connectedness and Student Engagement

Site:

Name: Grade/Subject: Date:

The purpose of the Initial Reflection is to think in greater depth about the issues that one faces in the
focus area and to begin generating theories as to their causes and effects. Counselors also begin
generating ideas about possible approaches to the issues which later become the foundation of their
experimental trial. If you need more space for your responses, use MS Word and attach them.

1. What do | believe are the elements that make for a positive school culture? What makes me
believe this? What crates a negative school culture? What makes me believe this?

2. In what ways do | actively contribute to positive school culture?

3. Which school activities do | consider to be the most important? What school activities do |
consider to be the least important? What makes me feel this way?



EV-200C-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Counselors
School Climate, Connectedness and Student Engagement

4. How visible and | at school activities? What role do | assume during these activities?

5. How do [ interact with students around campus or during extracurricular activities? How do these
interactions differ from my interactions with students in my office?

6. How frequently do | connect with students outside my office? What are the ways that | prefer to
connect? What are some ways that | avoid? Why?



EV-200C-2
Manhattan Beach Unified School District
Tier 2 Evaluation — Initial Reflection on Focus Area — Counselors
School Climate, Connectedness and Student Engagement

7. What is my understanding of positive behavior support? How should it be used in school
discipline? What is my role in developing positive behavior supports?

8. What essential skills do | believe are most important for students to develop in their interactions
with others? On what do | base my belief?



EV-200C-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Counselors
School Climate, Connectedness and Student Engagement

9. How do | engage students in developing their understanding and application of core values to
their interactions with others?

10. How do | connect the academic work of students to their developing core values? How important
do | believe this connection is to student motivation?

11. What methods have | traditionally used to motivate students to connect with student groups,
activities or areas of study? How do | know if these methods are effective? What will I do to
research and attempt other methods?



EV-200C-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Counselors
College and Career Readiness

Site:

Name: Grade/Subject: Date:

The purpose of the Initial Reflection is to think in greater depth about the issues that one faces in the
focus area and to begin generating theories as to their causes and effects. Counselors also begin
generating ideas about possible approaches to the issues which later become the foundation of their
experimental trial. If you need more space for your responses, please use the additional space
provided on the last page.

1. How do | support the development of essential career and college readiness skills in students
such as organization, collaboration and communication both orally and in writing?

2. How familiar am | with A-G requirements for college admission? What do | know about the
enrollment and pass rates in A-G classes for targeted subgroups in the District?

3. What are my beliefs about all students attending college?



EV-200C-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Counselors
College and Career Readiness

4. What do | think the purpose of attending college is? Are there any students or groups of students
I do not believe would benefit from college? Why?

5. How does the educational level of a student’s parents influence my attitude toward offering that
student college or career advice? How does this influence my perception of the student’s
options? How do cultural factors play a role?



EV-200C-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Counselors
College and Career Readiness

6. Dol believe that some colleges are better than others? On what do | base those beliefs? What
are my thoughts about the University of California system vs. the Cal State system? What are my
thoughts about community colleges?

7. How familiar am | with the strengths and weaknesses of various colleges within the state? How
about out-of-state colleges? What knowledge and insight do | need to gain in this area? How will |
go about gaining that knowledge?



EV-200C-2
Manhattan Beach Unified School District

Tier 2 Evaluation - Initial Reflection on Focus Area — Counselors
College and Career Readiness

8. How familiar am | with student support structures (e.g., financial aid, tutoring, reasonable
accommodation, counseling, housing, etc.) in place at various colleges? How comfortable and
confident am | in making application recommendations to students based on their strengths,

interests and personal circumstances.

9. How familiar am | with academic pathways at the college level that can lead to certain career
pathways? How will | go about finding and learning about resources to assist students in making

decision about career and courses of study at the college level?



EV-200C-2
Manhattan Beach Unified School District
Tier 2 Evaluation — Initial Reflection on Focus Area — Counselors
College and Career Readiness

10. How familiar am | with the availability of financial aid for students wishing to attend college?
What will | do to research and disseminate information to families about grants, scholarships and
loans?

11. How familiar am | with career paths that do not depend on a college degree? What will | do to
learn more about these pathways? How can | help students navigate these options?



EV-200C-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Teachers
The Path to Continuous Improvement

Site:

Name: Grade/Subject: Date:

The purpose of the Initial Reflection is to think in greater depth about the issues that one faces in the
focus area and to begin generating theories as to their causes and effects. Counselors also begin
generating ideas about possible approaches to the issues which later become the foundation of their
experimental trial. If you need more space for your responses, use MS Word and attach them.

1. What are my most effective practices? How long have | relied on them? Why have | not changed
these practices and what makes me think they are effective?

2. What theories, approaches and practices have | encountered recently that differ from my current
practice? What was my reaction to them? What made me respond this way?



EV-200C-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Teachers
The Path to Continuous Improvement

3. How often do | embrace discomfort and uncertainty and change my practice? What concerns
might | have about taking new approaches? How do | handle such concerns?

4. How do | define “success” in my work with students? Parents? Staff?

5. Are there components of my work where | have strong skills and knowledge? What might be
other areas where | have weaknesses?



EV-200C-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Teachers
The Path to Continuous Improvement

6. Are there components of my work where | have strong counseling strategies? What are my
weaknesses?

7. In what ways do | collaborate with colleagues in developing my practice to overcome my areas of
weakness? How might | engage more regularly and purposefully with colleagues in this work?



EV-200C-2
Manhattan Beach Unified School District
Tier 2 Evaluation - Initial Reflection on Focus Area — Teachers
The Path to Continuous Improvement

8. Dol use student assessment data to drive changes to my practice? In what ways are such data
relevant to me?

9. What doubts do | have about my efficacy? What causes these doubts and how might | address
them through collaboration and/or further study?



EV-200C-3
Manhattan Beach Unified School District

Tier 2 Evaluation — Final Reflection - Counselors
Site:

Name Grade/Subject Date

At the conclusion of the Experimental Trial phase of the evaluation, complete the final written
reflection in order to examine and synthesize the results of the evaluation process. If you need more
space for your responses, please use the additional space provided on the last page.

1. How has my overall approach to (Focus Area issue) changed as a result of my experimentaltrial?

2. What were the most important changes that | made and how did they affect the outcomes of my
experimental trial?

3. What did | learn about (Focus Area issue) that | did not expect?



EV-200C-3
Manhattan Beach Unified School District
Tier 2 Evaluation — Final Reflection - Counselors

4. How did my attitudes toward (Focus Area issue) change as a result of my experimental trial?

5. In what ways has my confidence with regard to (Focus Area issue) changed as a result of my
experimental trial?

6. What would | like to share with my colleagues and/or evaluator about my experimental trial?



EV-200C-3
Manhattan Beach Unified School District
Tier 2 Evaluation — Final Reflection - Counselors

7. How will | use the reflective process in the future?

8. What other questions has this evaluation process led me to consider?

Evaluator’s Signature Teacher’s Signature

ate Date

( ) Check here if written notice of unsatisfactory performance and recommendations for improvement have been
submitted to the teacher by the evaluator.



EV-100P-A
Page 1 of 4
Manhattan Beach Unified School District

PSYCHOLOGISTEVALUATION

Psychologist: Dates:

Rating: M = Meets Expectations; N = Needs Improvement
Mid-Year End of

Year Domain

1. Objectives - List three (3) specific objectives to be mutually agreed to
by the evaluator and evaluatee.

a.

( ) additional sheet is attached

2.  Assessment

a. Participates as a member of the Individual Education Program Team.
Assesses, prepares case studies, presents data, and confers with all
professionals involved.

b. Gather necessary data regarding individual students exhibiting
learning and/or behavioral exceptionalities through observation,
testing, school and community services.

c. Participates in reassessment of students in special education.

d. Other:




EV-100P-A
Page 2 of 4

])

Mid-Year Domain
3, Consultation

a. Consults with teachers and other professionals in relation to specific
classroom and/or students' concerns.

b. Consults with parents through initiation of psychologist, parent, or
administrator referral.

c. Participates in the Student Study Team.

4, Counseling

a. Counsels individuals and groups of students.
b. Provides crisis intervention.
c. Consults with other agencies and organizations, both public and

private, regarding individual cases.

d. Other:

5; Coordination

a. Coordinates with school counseling programs.

b. Participates in transition and articulation processes.

s Other:

6. Adjunct

a. Maintains professional competence through participation in selected

professional growth activities.

b. Encourages innovations in educational practice based on current
research.

c. Represents the District outside of the district (¢.g., SARB, LACOE.)




EV-100P-A
Page 3 of 4

EVALUATION PROCEDURES FOR SCHOOL PSYCHOLOGISTS
A. Observations in the following meetings:
O Individualized Educational Program - case study presentation (IEP)
O Student Study Team (SST)
O Meetings with outside individuals and agencies (e.g., counselors, parents, coordinator)
O Parent conferences
O County - SARB
B. Self-report

A brief narrative summary will be written by the Director of Pupil Services.

An Assistance Plan is: ( ) Not Required ( ) Required* ( ) Teacher Requested

*Documentation attached

Psychologist's Signature Evaluator's Signature

Allotment of time between categories is not equitable and may vary from year to year and from school to
school. Greatest priority is given to mandated services as per Director of Pupil Services.



EV-100P-A
Page 4 of 4

PSYCHOLOGIST’SEVALUATION SUMMARY

School Year:

Psychologist: Grade/Subject(s):

Status: ( ) Permanent; ( ) Probationary (  Year1/ Year2); ( ) Temporary

Commendations

Recommendations

Dates of Observations:

Dates of Conferences:

Evaluator's Signature Title Date

Psychologist's Signature Grade(s) Date

This form will become part of the personnel file. The psychologist has the right to respond in writing
and to have that response attached to the evaluation.

*Signature of receipt only; does not imply agreement. Distribution: Original - Personnel File

() Check here if Psychologist has submitted a written response. Copy - Psychologist
Copy - Evaluator



EV-100P-B
Page 1 of 2

OPTIONAL EVALUATION PLAN *

Monitoring Conference:

Supervisor's Initials Psychologist's Initials

( ) Check here if additional information and/or documentation is attached.

Monitoring Conference:

Supervisor's Initials Psychologist's Initials

( ) Check here if additional information and/or documentation is attached.

Evaluator's Signature Title Date

Psychologist's Signature Grade(s) Date

*Signature of receipt only; does not imply agreement. Distribution: Original - Personnel File

() Check here if Psychologist has submitted a written response. Copy - Psychologist
Copy - Evaluator

*This form is retained as a reference document to assist unit members in developing their
Tier II evaluation plans.



EV-100P-B
Page 2 of 2

OPTIONAL EVALUATION PLAN *

Psychologist: Grade/Subject(s):

The use of this form shall be with the mutual agreement of the evaluator and evaluatee. Information
on this form may not be used to reflect adversely upon the unit member.

Goal(s) for Improvement

Activities
[ > ] i
) fYe :
Psychologist's Signature Grade(s) Date

This form will become part of the personnel file. The psychologist has the right to respond in writing
and to have that response attached to the evaluation.

*Signature of receipt only; does not imply agreement. Distribution: Original - Personnel File
() Check here if Psychologist has submitted a written response. Copy - Psychologist
Copy - Evaluator

*This form is retained as a reference document to assist unit members in developing their
Tier II evaluation plans.



Page 1 of 2

OPTIONAL EVALUATION PLAN

Teacher: Grade: Subject :

The use of this form shall be by mutual agreement of the evaluator and evaluatee. Information on this form may not be
used to reflect adversely upon the unit member.

3) FOR ' {
ACTI
7 i i i 1
) OF YEAR 5 7
Teacher’s Signature* Position Grade/Subject Date

*This form is retained as a reference document to assist unit members in developing their
Tier II evaluation plans.



Page 2 of 2
OPTIONAL EVALUATION PLAN *
Monitoring Conference Date:

Supervisor’s Initials Teacher’s Initials

( ) Check here if additional information and/or documentation is attached.

Monitoring Conference Date:
Supervisor’s Initials Teacher’s Initials

( ) Check here if additional information and/or documentation is attached.

Evaluator’s Signature Title Date

Teacher’s Signature* Position Grade/Subject Date

THIS FORM WILL BECOME PART OF THE TEACHER’S PERSONNEL FILE. THE TEACHER HAS THE RIGHT
TO RESPOND IN WRITING AND TO HAVE THAT RESPONSE ATTACHED TO THE EVALUATION.

*Signature of receipt only; does not imply agreement. Distribution: Original — Personnel File
() Check here if teacher has submitted a written response. Copy — Teacher, Evaluator

*This form is retained as a reference document to assist unit members in developing their
Tier II evaluation plans.



Page 1 of 1
OPTIONAL 360 DEGREE EVALUATION PROCESS”™

Teacher: Grade: Assignment: Site:

Portfolio submitted:
Date

The use of this evaluation process shall be by mutual agreement of the evaluator and evaluatee,
and is limited to permanent unit members whose performance is satisfactory or better.

Information on this form may not be used to reflect adversely upon the unit member.

END OF YEAR TEACHER COMMENTS: (Optional)

END OF YEAR ADMINISTRATOR COMMENTS: (Optional)

A check is placed by the phrase that best represents the teacher’s status for two (2) years:
( ) Satisfactory

Superintendent Date Principal Date
NOTE: This form will become part of the unit members personnel file.

*This form is retained as a reference document to assist unit members in developing their
Tier II evaluation plans.



FORM I-C

Page 1 of 2
ASSISTANCE PLAN
Teacher: Grade: Subject:
Planning Conference Date:
GOALS FOR IMPROVEMENT
ACTIVITIES
Teacher’s Signature* Position Grade/Subject Date
*Signature of receipt only; does not imply agreement. Distribution: Original — Personnel File

{ ) Check here if teacher has submitted a written response. Copy — Teacher, Evaluator



FORM I-C
Page 2 of 2

ASSISTANCE PLAN MONITOR AND REVIEW

itorin p Date:

Supervisor’s Initials Teacher’s Initials

() Check here if additional information and/or documentation is attached.

Monitoring Conference Date:

Supervisor’s Initials Teacher’s Initials

() Check here if additional information and/or documentation is attached.

Supervisor’s End of Year Summary (7his section is to be completed for an Assistance Plan only.)

Dates: Planning Conference Mid-Year Conference
Observation(s)
Monitoring Conference End of Year Conference

O The teacher will be returned to the normal evaluation cycle because performance now meets
expectations/standards.

O The teacher will be returned to the evaluation/assistance plan cycle for the year because
performance remains below expectations/standards.

[ Performance continues to be unsatisfactory. The evaluator’s recommendation is attached.

Evaluator’s Signature Title Date
Teacher’s Signature* Position Grade/Subject Date
*Signature of receipt only; does not imply agreement. Distribution: Original — Personnel File

() Check here if teacher has submitted a written response. Copy — Teacher, Evaluator



Appendix B
Salary Schedule



2023-2024

Manhattan Beach Unified School District

G-Eleven months - 183+2 days

6.0% Il 1} v \') Vi

1-Jul-22 BA+15 SH BA+30 SH MA or MA+15 SH or MA+30 SH or

STEP BA or| or BA+45 SH or BA+60 SH or BA+75 SH or] STEP
BA+22.5 QH BA+45 QH BA+67.5 QH BA+90 QH BA+112.5 QH

o [Annual 61,671.54 61,674.02 61,675.24 63,372.73 66,648.97 69,919.06 1
8 Month 5,606.50 5,606.73 5,606.84 5,761.16 6,059.00 6,356.28
Daily 333.36 333.37 333.38 342.56 360.26 377.94

° Annual 61,674.02 61,675.24 63,169.96 66,454.86 69,731.12 73,001.20 2
E Month 5,606.73 5,606.84 5,742.72 6,041.35 6,339.19 6,636.47
Daily 333.37 333.38 341.46 359.22 376.92 394.60

o |Annual 61,675.24 62,978.33 66,254.60 69,532.08 72,818.23 76,087.07 3
g Month 5,606.84 5,725.30 6,023.15 6,321.10 6,619.84 6,917.01
F  |Daily 333.38 340.42 358.13 375.85 393.61 411.28

« |Annual 62,786.70 66,059.25 69,339.21 72,617.94 75,878.14 79,175.41 4
3 [Month 5,707.88 6,005.39 6,303.56 6,601.63 6,898.01 7,197.76
v Daily 339.39 357.08 374.81 392.53 410.15 427.98

o [Annual 65,886.16 69,140.17 72,416.42 75,700.11 78,967.72 82,248.92 5
E Month 5,989.65 6,285.47 6,583.31 6,881.83 7,178.88 747717
Daily 356.14 373.73 391.44 409.19 426.85 444,59

Annual 68,943.60 72,224.79 75,504.77 78,778.55 82,052.32 85,337.24 6
-c;)—< Month 6,267.60 6,565.89 6,864.07 7,161.69 7,459.30 7,757.93
Daily 372.67 390.40 408.13 425.83 443.53 461.28

S Annual 72,023.29 75,308.19 78,579.50 81,858.22 85,139.44 88,402.10 7
& |[Month 6,547.57 6,846.20 7,143.59 7,441.66 7,739.95 8,036.55
) |Daily 389.32 407.07 424.75 442 .48 460.21 477.85

= Annual 75,114.10 78,382.92 81,657.96 84,939.15 88,214.16 91,494.15 8
2 |Month 6,828.55 7,125.72 7,423.45 7,721.74 8,019.47 8,317.65
W [Daily 406.02 423.69 441.39 459.13 476.83 494.56

o [Annual 81,463.85 84,745.04 88,028.72 91,291.38 94,580.01 9
§ Month 7,405.80 7,704.09 8,002.61 8,299.22 8,598.18
Daily 440.35 458.08 475.83 493.47 511.24

- Annual 84,552.18 87,823.49 91,102.24 94,380.95 97,652.26 10
C Month 7,686.56 7,983.95 8,282.02 8,580.09 8,877.48
Daily 457.04 47472 492.44 510.17 527.85

S [Annual 90,897.01 94,183.15 97,456.93 100,735.66 11
& [Month 8,263.36 8,562.10 8,859.72 9,157.79
w |Daily 491.34 509.10 526.79 544.52

© |Annual 93,992.75 97,259.12 100,541.56 103,825.23 12
g Month 8,544.80 8,841.74 9,140.14 9,438.66
= [Daily 508.07 525.72 543.47 561.22

¢ |Annual 97,069.95 100,340.04 103,621.24 106,904.91 13
£ |Month 8,824.54 9,121.82 9,420.11 9,718.63
= Daily 524.70 542.38 560.11 577.86

_'g Annual 97,280.12 100,550.21 103,828.95 107,112.62 14
3 Month 8,843.65 9,140.93 9,439.00 9,737.51
. |Daily 525.84 543.51 561.24 578.99

$ [Annual 100,541.56 103,859.84 107,184.33 110,517.45 15
£ [Month 9,140.14 9,441.80 9,744.03 10,047.04
ic  |Daily 543.47 561.40 579.37 597.39

£ |Annual 102,393.59 105,711.86 109,037.55 112,368.22 20
g Month 9,308.51 9,610.17 9,912.50 10,215.29
— [Daily 553.48 571.42 589.39 607.40

- Annual 104,248.07 107,566.36 110,894.53 114,223.95 25
g > JMonth 9,477.10 9,778.76 10,081.32 10,384.00
— '[Daily 563.50 581.44 599.43 617.43

z Annual 106,100.06 109,417.12 112,745.32 116,074.73 30
= [Month 9,645.46 9,947.01 10,249.57 10,552.25
—  |Daily 573.51 591.44 609.43 627.43

A doctoral increment of $1,000 per year will be provided for earned doctorate from accredited universities or colleges.

8/10/2023 4:30 PM
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Calendars



JULY 2023 - JUNE 2024

MANHATTAN BEACH UNIFIED SCHOOL DISTRICT

ELEMENTARY SCHOOL YEAR CALENDAR

Janu ary 2024

25 [[Enll 2712829 30

July 2023
S M T W T F S S S
1 ||||||||||.i!!||||||||||||||||||iiii||||||||--- 6
2 3[[fl s e 7 8]|[_T ]reacher StartDate 8 11 12 13
9 10 11 12 13 14 15| S |School Start Date 14 N 16 17 18 19 20
16 17 18 19 20 21 22 /////// School End Date 21 22 23 24 25 26 27
23 24 25 26 27 28 29 Teacher End Date 28 29 30 31
30 31 | ff1Legal Holiday, Schools/Offices Closed
Non-Student, Non Teacher
August 2023 M |Mandatory Staff Development February 2024
S M T W T F S (8/21/23, 10/13/23, 3/11/24 - no students) S M T W T F S
1 2 3 4 5 1 2 3
6 7 8 9 10 11 12 4 5 6 7 8 9 10
13 14 15 16 17 18 19] Independence Day - July 4, 2023 11 12 13 14 15 16 17
20 T22[S23| 24 25 26| Labor Day - September 4, 2023 18 [[#91] 20 | 21 [ 22 [[@F]
27 28 29 30 31 Local Holiday -September 25, 2023 25 26 27 28 29
Veteran's Day - November 10, 2023
September 2023 Thanksgiving Recess - Nov. 20-24, 2023 March 2024
S M T W T F S | Winter Recess - Dec. 25, 2023 - Jan. 5, 2024 S M T W T F S
1 2 | Martin Luther King Day - January 15, 2024 1 2
3@ 5 e 7 8 9| MidwinterBreak - Feb. 19-23, 2024 3 4 5 6 7 8 9
10 11 12 13 14 15 16| Spring Break - April 1-5, 2024 10 12 13 14 15 16
17 18 19 20 21 22 23] Memorial Day - May 27, 2024 17 18 19 20 21 22 23
24125126 27 28 29 30| Juneteenth - June 19, 2024 24 25 26 27 28 29 30
31
October 2023 ELEMENTARY IMPORTANT DATES April 2024
S M T W T F S| |Please consultschool websites to find specific S M T W T F S
1 2 3 4 5 6 7 ||start/end times and additional important dates [1[2][3[4a]5]6e
8 9 10 11 12 14 7 8 9 10 11 12 13
15 16 17 18 19 20 21| |Early Release Days - every Wednesday 14 15 16 17 18 19 20
22 23 24 25 26 27 28 21 22 23 24 25 26 27
29 30 31 TK/K Minimum Days - Aug. 23-Sept. 1, 2023 28 29 30
November 2023 TK-5th Grade Minimum Days May 2024
S M T W T F S August 31, 2023 S M T W T F S
1 2 3 4 December 22, 2023 1 2 3 4
5 6 7 8 9 [[l] 1 January 22-26, 2024 5 6 7 8 9 10 11
12 13 14 15 16 17 18 March 22, 2024 12 13 14 15 16 17 18
| 20 | 21 [ 22 [[Rdl[[2d]] 25 June 13, 2024 19 20 21 22 23 24 25
26 27 28 29 30 26 @7 28 29 30 31
December 2023 June 2024
S M T W T F S S M T W T F S
1 2 1
3 4 5 6 7 8 9 2 3 4 5 6 7 8
10 11 12 13 14 15 16 9 10 11 12 4, 15
17 18 19 20 21 22 23 16 17 18[9 20 21 22
23 24 25 26 27 28 29




JULY 2023 - JUNE 2024

MANHATTAN BEACH UNIFIED SCHOOL DISTRICT

MBMS SCHOOL YEAR CALENDAR

Janu ary 2024

25|80l 27 28] 29 |

July 2023
S M T W T F S S S
1 ||||||||||.i!!||||||||||||||||||iiii||||||||--- 6
2 3[[fl s e 7 8]|[_T ]reacher StartDate 8 11 12 13
9 10 11 12 13 14 15| S |School Start Date 14 N 16 17 18 19 20
16 17 18 19 20 21 22 /////// School End Date 21 22 23 24 25 26 27
23 24 25 26 27 28 29 Teacher End Date 28 29 30 31
30 31 | ff1Legal Holiday, Schools/Offices Closed
Non-Student, Non Teacher
August 2023 M |Mandatory Staff Development February 2024
S M T W T F S (8/21/23, 10/13/23, 3/11/24 - no students) S M T W T F S
1 2 3 4 5 1 2 3
6 7 8 9 10 11 12 4 5 6 7 8 9 10
13 14 15 16 17 18 19] Independence Day - July 4, 2023 11 12 13 14 15 16 17
20 T22[S23| 24 25 26| Labor Day - September 4, 2023 18 [[#91] 20 | 21 [ 22 [[@F]
27 28 29 30 31 Local Holiday -September 25, 2023 25 26 27 28 29
Veteran's Day - November 10, 2023
September 2023 Thanksgiving Recess - Nov. 20-24, 2023 March 2024
S M T W T F S | Winter Recess - Dec. 25, 2023 - Jan. 5, 2024 S M T W T F S
1 2 | Martin Luther King Day - January 15, 2024 1 2
3@ 5 e 7 8 9| MidwinterBreak - Feb. 19-23, 2024 3 4 5 6 7 8 9
10 11 12 13 14 15 16| Spring Break - April 1-5, 2024 10 12 13 14 15 16
17 18 19 20 21 22 23] Memorial Day - May 27, 2024 17 18 19 20 21 22 23
24125126 27 28 29 30| Juneteenth - June 19, 2024 24 25 26 27 28 29 30
31
October 2023 MBMS IMPORTANT DATES April 2024
S M T W T F S| |Please consult mbmswaves.com to find specific S M T W T F S
1 2 3 4 5 6 7 ||start/end times and additional important dates [1[2][3[4a]5]6e
8 9 10 11 12 14 7 8 9 10 11 12 13
15 16 17 18 19 20 21| |Early Release Days - every Wednesday 14 15 16 17 18 19 20
22 23 24 25 26 27 28 21 22 23 24 25 26 27
29 30 31 Minimum Days 28 29 30
September 8, 2023
November 2023 December 22, 2023 May 2024
S M T W T F S April 19, 2024 S M T W T F S
1 2 3 4 June 12, 2024 1 2 3 4
5 6 7 8 9 [[l] 1 June 13, 2024 5 6 7 8 9 10 11
12 13 14 15 16 17 18 12 13 14 15 16 17 18
| 20 | 21 [ 22 [[Rdl[[2d]] 25 19 20 21 22 23 24 25
26 27 28 29 30 26 @7 28 29 30 31
December 2023 June 2024
S M T W T F S S M T W T F S
1 2 1
3 4 5 6 7 8 9 2 3 4 5 6 7 8
10 11 12 13 14 15 16 9 10 11 12 4, 15
17 18 19 20 21 22 23 16 17 18[9 20 21 22
30 23 24 25 26 27 28 29




JULY 2023 - JUNE 2024

MANHATTAN BEACH UNIFIED SCHOOL DISTRICT

MCHS SCHOOL YEAR CALENDAR

Teacher Start Date

//%/// School Start Date
| E |School End Date

Teacher End Date
M Lega! Holiday, Schools/Offices Closed

Non-Student, Non Teacher

M |Mandatory Staff Development

(8/21/23, 10/13/23, 3/11/24 - no students)

Independence Day - July 4, 2023

Labor Day - September 4, 2023

Local Holiday -September 25, 2023
Veteran's Day - November 10, 2023
Thanksgiving Recess - Nov. 20-24, 2023
Winter Recess - Dec. 25, 2023 - Jan. 5, 2024
Martin Luther King Day - January 15, 2024
Mid-winter Break - Feb. 19-23, 2024
Spring Break - April 1-5, 2024

Memorial Day - May 27, 2024

Juneteenth - June 19, 2024
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MCHS IMPORTANT DATES
Please consult miracostahigh.org to find specific
start/end times and additional important dates

Minimum Day - September 1, 2023

Late Start - September 7, 2023

Late Start - October 3, 2023

Late Start - November 16, 2023

Late Start - December 12, 2023

Minimum Day - December 19, 2023
Finals/Early Dismissal - December 20, 2023
Finals/Early Dismissal - December 21, 2023
Finals/Early Dismissal - December 22, 2023
Late Start - January 18, 2024

Late Start - February 13, 2024

Late Start - March 7, 2024

Late Start - April 9, 2024

Late Start - May 9, 2024

Minimum Day - June 10, 2024

Finals/Early Dismissal - June 11, 2024
Finals/Early Dismissal - June 12, 2024
Finals/Early Dismissal - June 13, 2024

Janu ary 2024
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Appendix D
Extra Duty Stipends



MANHATTAN BEACH UNIFIED SCHOOL DISTRICT
EXTRA DUTY STIPENDS

EXTRA DUTY
CATEGORY

JOBS INCLUDED

AMOUNT

MONTHS)

(MONTHLY FOR 10

AMOUNT
(ANNUALLY)

Extra Duty I

HS ASB Director
HS Athletic Director
HS Educational Advisor

$570.62

$5,706.20

Extra Duty II

HS Band

HS Choir

HS Drama
HS Orchestra

$424.80

$4.,248.00

Extra Duty III

HS Broadcast Journalism Advisor
HS Department Chair

HS Drill

HS Journalism

HS Link Crew Advisor

HS Model UN

HS PEP

HS Yearbook

MS Student Advisor

MS Department Chair

$352.00

$3,520.00

Extra Duty IV

HS Academic Decathlon
HS Tall Flags

ELEM SST Chair

(5 Total — 1 per school)
ELEM Grade Level &
Subject Leads

$279.11

$2,791.10

Extra Duty V

HS Asst. Drama Coach

HS Library

HS Stage Tech. Director

MS ASB & WEB Director(s)
MS Athletic Director

MS Band/Orchestra

MS Choir

MS Drama

$206.34

$2,063.40

Extra Duty VI

AP Review Session Teacher
ELEM Student Council Director

$124.02

$1,240.20

COACHING CATEGORIES

EXTRA DUTY
CATEGORY

AMOUNT

Head Coach 1
(1-6 years)

$4,207

Head Coach 1
(7+ years)

$4.927

Asst. Coach 1
(1-3 years)

$2,762

Asst. Coach 11
(4+ years)

$3,485

6% increase as of 7/1/22
2.5% increase as of 7/1/21
2.5% increase as of 7/1/19
1.5% increase as of 7/1/18

1% increase as of 7/1/17

3% increase as of 1/1/17

4% increase as of 7/1/15

Revised 6/4/14, 5% increase as of 7/1/13
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